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FOREWORD

The majority of national and international studies have shown that the total
amount of time that pupils attend schooi in Pre-Priniary Education is a decisive factor
in young people's expectations of success at schooi and that it is essential in order to
make equality of opportunity a reality for those from economícally disadvantaged
environmenrs.

In September 2002 the management of the National Institute of Quality and
Evaluation decided to set in motion an evaluation ptoject fot Pte-Primary Education,
in accordance with the long-term plan of activíties approved by the Board of
Govetnors of the Institute. This was an original initiative because large scale
evaluations of early education aged children were very scarce. The Institute was fuüy
aware of the difficulty of administering evaluación instmments to five-year-olds, the
age-group chosen for the project, and especially, of doing it with a sufficiently large
number in a systematic and uniform way in order to obtain meaningful results and
correlations. Whilst all of the above is difficult with older children, at such an early
age the difficulty increases not only quantitatively but, especially, qualitatively.

Furthermore, the projecr began at a rime when the teaching profession was
engaged in a debate about the very nature of Pre-Primary Education, in the context
of the statutory review of this stage. This situation, which did not seem very
favourable, has been taken into account in the preparatíon of this work which, it is
hoped, will be a starting poínt towards a stable framework for the evaluation of Pre-
Primary Education and serve as a refercnce for future studies.



O The preparatory work of the pre-primary evaluation project was directed
5 towards the development of a set of evaluación instruments. In May 2004 these
§ . ¡nstruments were trialled in a field adminístration carried out in educacional

™J insticutions which representad the different sectors of the populación to be
5 evaluated. Although the final phase of the project was not carried out, the National
H Institute fot Evaluation and Quality of the Education System considered that che
G- field test was sufficiently outstanding to contribute to an evaluation of this stage of
S education in Spain. It therefore decided, wtch the agreement of the Board of
a. Governors, to prepare this publication, which contains a description of the
»• planning and the development of the evaluation instruments, che administración of
jr the field test and the conclusions drawn.

£
z This study concributes the theoretical reflection that went into choosing the
P • most appropriate evaluation model, an analysis of the decisions taken about which
3 evaluation instrumencs could be considered the most suitable, and the most notable
> aspeets and conclusions of the field test carried out. In addition to this reflection,

the study reveáis something that the teaching profession knows only too well: the
extraordínary dedication and the high level of commitment of the teachers in Pre-
Primary Educación. The educación system must recompense this commitment by
providing the ceachers of chis stage with the appropriate means to enable them to
analyse their work and achieve the goals they have set out. Aíl of the above is based
on the convicción that the successes and failures of the system in the early years will
also be the successes and the failures of education as a whole.

Carmen Maestro Martín
Director of INECSE



1 . INTRODUCTION

INECSE's long-term evaluation plan for the six-year period from 2001 to
2006, which was approved by the Education Sector Conference, indudes an evaluation
of Pre-Primary Education. Thís is the firsc time the Institute has considered an
evaluation of this stage and, as ín the case of other projccts, the initíative responds to
the übjectives of the evaluation of the Educación System, which is continually
adapting to the social demands and educacional needs of pupils, teachers, schools,
educational processes and the respective Educarion Authoríties.

The evaluation of Pre-Primary Education is considered necessary in order to
complete the overall evaluation of the education system, to find out to what extent
this stage contributes to improving the quality of the system, and to draw up
indícators for this level of education which support the development of new
education policies. The challenge for this project is to put forward an upen evaluation
which continually encourages the development of externa] evaluation during the
period of early years education.

It might be appropiiate tu refer to che current difficulties in relation to
carrying out evaluations of this stage of education, as they determine the evaluation
mociel that is defíned. They include, on the one hand, the characteristics of the age-
groups of the pupils to be evaluated, and on the other, the complexity of a
curriculum which is designed for the comprehensive development of the child, that is
to strengthen the cognitive, emotional, social and motor aspeas, etc. It should be
remembered that the curriculum for this stage defines the final year objectives in
terms of abilities, and only widiín the context of this coraplex framework can rhe
concent of this publication be understood.



In May 2004 a field test was carried out with an appropriate sample whose
main objective was to verrfy the feasibiliry of chis evaluation, and not so much to
gather data about the level ofattainment of the pupils, For this purpose, a group of
spccialists in pre-primary education produced the following evaluation instruments:
atrainment cests for the pupils, a questionnaire and an observación guide fot the
evaluation of che educational processes and context quescíonnaires. Finally, an
analysis was made of the evaluations carried out and the suggestions put fotwatd by
the form teachers and che externa! evaluators with regard to the evaJuation
instruments and the administration of rhe same.

This publicación describes che development process of a proposal for the
evaluation of Pre-Primary Education, as well as the materials and specific procedures
to be used to carry out the evaluation.

OBJECTIVES OF THE STUDY

This aim of chis evaluation is to research the level ofattainment of the Pre-
Primary Education goals, and to find out which factors in the teaching and learning
process might be connected with che results achieved in this stage. This study,
therefore, should provide important relevant informatíon in order to improve the
quaíity of the education system.

In the curren: system, the stage of Pre-Primary Education is for pupils up to
age of six, and is divided into two eyeles of three years each. The purpose oí this stage
of education ¡s to contribute co the children's physical, intellectual, emotiona!, social
and moral development.

Further to this general purpose, the objectives oí this study are to:

a) ascertain the level of development of the children's learning abilities in the
final year of Pre-Primary Education

b) obtain information about the chatacteriscics of the educatioha! processes set
out in the curriculum for this stage and about the nature of che coneext
factors which affect the pupils' learning process

e) carry out an evaluation of the overall siruation of the education provided to

pre-primary age-groups.



EVALUATION MODEL

Although the concepts of what is involved in educational evaluation are very
similar, che evaluation modcls or processes vary enormously, depending on the
different variables involved in the process, such as the agents, the purpose, the áreas
which it is designed for, the instruments to be used, etc.

In relatíon ro the agents that intervine, this evaíuation model has a marked
external character, as will be scen subsequently.

This evaluation model is quite similar to summative assessment in that it
focuses on results, and that íts purpose is to verify what the pupils have already
learned, "the chíldren's leaming", at the end of a stage of education. However, this
does not mean the conciusions of the evaluation cannot be used from a clearíy
formanve perspective to develop new proposals designed to ímprove the stage
evaluated.

Furthermore, the difference between evaluating from a variable poínt of
reference and an evaluation criterion shouJd be pointed out. As the qualíty of the
evaluated object must be checked against something else, it fs common in education
to use quantitative and/or qualitative "Indicators" as points of rc-ference in the
evaluation process. The curriculum objectives are then incorporated into the
indicators which are used, to a greater extent, not only to evalúate how a stage of
education functions, but also the quality of the design of the curriculum on which
rhey are based.

In this study, the curriculum objectives defined for me final year of the stage
of Pre-Primary Education have been chosen as the point of reference for the
evaluation model. As mentioned above, this is the most appropriate point of
reference given the purpose and the characteristics of this evaluation.

In afeordance with the curriculum plan, the objectives have been specífied in
the form of "evaluation criteria". This has enabled a more meaningful und clearer
description of the point ot re±erence to be provided.



8 Finally, ¡t should be noted that although this model is designed for the results
< of the learning achieved by the pupÜs, the educational processes used to develop this
2 learning must also be caken into account. Even though the purpose is clearly

™¡ summative, the información provided by these processes enables a better understand-
5 ing of the results. Thus, the model includes a brief evaluation of the variables which
g revolve around the teaching and learning processes.

a.
k
% EVALUATION TECHNIQUES AND INSTRUMENTS
£
X Every evaluation process requires instruments and techniques for the purpose
m* of obtaining the Information which is required. These instruments and techniques
Z are, therefore, tools used in the evaluation itself, and the choice of tools depends on
P ' the type of evaluation decided on. If the instruments used for obtaining information,
3 and consequently for measuring, are not suicablc for the purpose, the evaluation will
> be worthless, even though the instruments have been well defined tethnically.

The basic evaluation techníque in the stage of Pre-Primary Education is
observation, buc other opportunitíes such as conversations or interviews should not
be underestimared. It must be taken into account that many of these pupils' learning
results involve aspects of their personal behaviour, which cannot be verified by means
of an isolated event, or in a single situación.

Furthermore, the information to be obtained is essenrially qualitative and, in
many cases, focused on situations of interaction with classmates, the teaching
materials, and the áreas created, etc. Information about personal, emotional and
social behaviour, motor skills, etc. also has to be gathered very frequently.

It is quite difficult, therefort, to define the techniques and Instruments for the
evaluation of this stage ot education, and even more in a summative, external
evaluation.

In general, the instruments used in this type of evaluations place more
emphasís on the measurement characteristic. Thus, the most typical are the pupils'
learning context questionnaires and attainment tests in the different áreas or subjects.



In rhe case of Pre-Primary Education, the conrext questionnaires do not have
w be qualifled in any way with respect to those used in the evaluations of other stages
of education. This does not occur in the case of che pupils1 leve! of attainment tests.
As shown below, the characteristics of these tests and the parricularity of the object
to be evaluated recjuire cettain qualifications regarding the preparation of the tests.

One of these is the requitement that in externa! evaluations the information
muse be obsetved and gatheted with che highest possible level of objectivíty.
Thercfore, cate must be taken to:

1. choose the most typical situación oí the ¡earning object which is evaluated, so
that the evaluator checks that which he/she is sute will provide the infor-
mation required

2. define clearly the questions which the evaluator must focus on, so that the
evaluatot has no doubts about what aspeets of behaviour or answer they
should give most attention to

3. record che intormation obeained on a scaJe which is compatible with che
object to be verified, so that the evaluator has no difficulty in associating the
variables of the scale with what has been observed.

In accordance with the above guidelines, the instruments which have been
ptepated for this evaluation are the íollowing:

* Tests to evalúate the pupils' level of attainment: one for the external evaluator
and one to be completed by the form teacher.

* An observation guide and an evaluation questionnaire of the educatíonal
processes: to be completed by the external evaluator and by the form teachet,
respect ively.

* Questionnaires about the social, economic, school and family context: for the
parents, teachers and headteachers oí" the educatíonal institutions.

The above evaluation ¡nstruments are described in detail in Chapter 2,
Design ofthe evaluación.
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I

2. DESIGN OF THE EVALUATION

OVERVIEW

In chis study, the design of the evaluación is based on the following aspects:

The main objective is to ascertain to what extent childten in the final year of
Pre-Primary Educación have achievcd the objectives of'rhe stage, and to what
degree the resulcs obtained are connected with social and cultural factors,
che time spent in educación together with the type ofeducation, and the
educational processes organized in che educational institutions.

The design of the evaJuation should provide a basis for valid tests which
are viable and appropriate for fíve-year-olds in aü the Autonomous
Communities, taking ¡nto account the characteristics of Pre-Primary
Education as wel] as the schools, and the special characteristics of che
respective Autonomous Communities.

The curriculum guidance used to develop the evaluación instruments Íncorporates
the regulations in forcé for the period the evaluated pupils1 attended this stage,

Tile design of this evsluatiun is based un the Curriculum framcwork established by Organic Law 1/199!) of Occober írd, on
ihe General Planning of the Education Sysltm (I.OGSEKPublisheii in thf Offlcia! State Gaitttt on Ocrohcr -irlil- IE sptcifital-
ly íórms part of rfie rt'gulal¡nns in Roya! [5cttee 133O/19yi oi Stpttmber 6th, a'hith tstablishes rhe baíit aspeces ol tht
Curcicultim for PíC-Primary Educatiou (Published in thL- Offkial State Gazitcc un Sepiember 7th}. us well ai the regularon! nf
cho Curriculum Dtcree¿ uf tlie ífiffertnt Auüúnuniuus Qimmunities regarding ilie tommon a&p̂ t̂s for this sta-ge.

Si
UI

u.
O
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as weU as che principies escablished ¡n incernacional practice and in che sciencific
< communicy in relación to this scage of educación.

a
4. The evaluación is carried ouc by means of che following inscrumencs:

í
H a) Observación ceses for che children, corresponding co che ehree áreas of
*!• learning ot the curriculum: personal idencity and aumnomy, physical
2 and social envíronment, and communication and represen rution.
ae T h e teses shouM evaluace che level of concepcuaJ, procedura l and
"• accicudínal knowledge accained in che above rhree áreas and consist
X oí oral quescions asking che chüdren ro do physical, manipular ive ,
<r plástic, musical, drawing, mathematical tasks, etc.

There are two eypes of Ceses: tests administered excecnafly, chat is,
the person who adminiscers che cest is not involved in the pupil's
educación, and other tests which are completed by the fbrm teacher
of the group of pupils who are evaluaecd. The answcrs and results
are noted down by the excernal evaluacors in che forms designed for
this purpose.

b) Observation guide for the external evaluacor and a quescionnaire for
che form teacher for che purpose of learning about the educacional
processes carried out in che classroora.

c) Questionnaires for che parents, ceachers and the headteachers of the
educational inscicutions who are directly ¡nvolved in tlie cliildren's
educational process.
These questionnaires should atlow the variables of a sociocultural
context co be dealt wieh in depth, and the pupils' development in the
years corresponding to the scage co be ¡dencified. In addicion, chey
inquire into che educational processes organtsed ¡n rhe schools ¡n this
period of educación.

5. These evaluatíon instruments wcre developed by groups of specialists in chis sCage
of educación under INECSE's dirección. Thcy come from ditFerenc backgrounds
and from difterenc Auconomous Communicies.



The results of the evaluation pianned should provjde information about:

a) The background of the pupils who complete Pre-Primary Educación:
sociocconomic profiie, distriburion in the differenr types of schools,
percentage of children who attend school at chis srage, development covered
within the stage (years, types of sthooi, etc.).

b) Information about children with special educational necds, from disadvantaged
social or cultural backgrounds, or from the immigrant populación.

c) The educational objectives achieved in different áreas oflearning.

d) The effect of the educational processes and the different contexc factors on
the rcsults.

e) The reaíiey of the educational processes in the classrooms.

f) The opinions of the teaching profession regarding Pre-Primary Educación.

I
1U
UI

u.
O

EVALUATING PUPILS' LEVEL OF ATTAINMENT

DEFINITION OF THE EVALUATION CRITERIA

As staced above, the evaluation of the pupil's level oí attainment, especially
in Pre-Primary Education, is an activity of máximum importance and, ac the same
time, exceptionally difficult. The teaching and learning processes ¡n this period of
education have a strong all-¡nc!us¡ve character. This should not be an obstacle to
carrying out the evaluation, although it means, in many cases, evaluaring abilities ¡n
the middle of the development process, with all the partícularities involved, rather
than precise results. Ic is clear that the purpose of the evaluation is to check that the
objectives for chis stage of education have been achieved, and to obtain the results or
level of attainment at the end of the stage in sicuations that are essentíally dynamic
and procedural. Consequently, on many occasions, the evaluations wii) show the level
of developmenr of the educational processes set out in the curriculum for che stage,
and the nature and effect of the factors associated with these results.



Q As tiie ubject of this study is w ascertain the real level of attainment of the

< pupils wirhin the context of the precise curriculum framework províded by the

g LOGSE, ít has been designed taking the three áreas of learning defined in the

curriculum guidance as the points of referente. These three áreas of learning are far

< removed (rom traditional epistemológica! organisation, and much closer to the áreas

g of learning and devclopment ¡n young children. These arcas are closely interrelated,

0- both from the point of view of their content, and froni the abiíities which are

jSj developed through them.

* The characteristics ot the Pre-Primary Education áreas have a direct ínflucnce

§ on the design of the mechanisms used to evalúate the level oí attainment of the

V pupils. The design of the evaluation should focus more on genera] áreas of learning,

z rather than on precise áreas of knowletlge. Henee, the most suitable way to obtain

P rhe most inclusive, important ínformation about whar the children have iearned at

3 the end of this period of education is to evalúate the abilitíes to be developed in this

> stage and the appropriate conceptual, procedural, and attitudinal contents ¡n the

abovementioned áreas.

In accordance with the above, the poínts of reference for the present

evaluation are the general objectives of the stage, expressed in terms ot abiíities based

on direct observation and not behaviour.

This set of general objectives was the first element to be anaiysed for the
purpose of identifying the abiíities thar form part of the same. These abiíities wcre
then analysed in order to clarify the significance of the objectives and to reach a
consensus regarding the level of importante they have for the final year of the stage
of Pre-Primary Education.

The second step was to establish the relatíonship between these abiliries and

the conrents in the three áreas of the curriculum which develop them and to check

to what extent each área contributes to their- development. From this analysis, it can

be ascertained which abiíities are developed in more than orte área, even though from

different perspecrives and in different contexts. Finally, it can be stated which are the

most ¡mportant abiíities in this stage, given that in one way or another they are

present in more than one área of learning.

As rhe teses are designed from rhe perspectiva ai the are^s in the curriculum, this process of checking is esstmial, aince rhe
abiíities stated in che general objectives. which is a cleai reference fnr the final year of [lie stage. shuuld nut he cimitied.



When the most importan! abilities stated in the objectivcs have been
derermined, the next step is to analyse the exact contents which appear together in
each one of the áreas and the ideal instmment to cíevelop these abilities. lt is neces-
sary to specity "Which precise content do I want to show develops this ability? The
contents which allude to what onc is working on ¡n order to achieve the abilities
appear in more than one área on some occasions, even though from different
perspectives. lt ¡s, therefore, necessary to analyse the contents in order ro select those
which are considered most relevant.

When the abilities to be evaluated and the contents which focus on thcm
have been decided, che corresponding evaluación criteria are defined, which become
the direct and precise reference points in the evaluation process. Al though this
evaluation has a clearly summative nature, the use of criteria as a reference
contributes to the objectivity of the evaluation itseíf. lt abo allows the level of
development of the ability co be checkfd, which is a basic elemenc in che final goals
for che stage.

The type of evaluation cciceria used in this evaluation process is sec out in the
curriculum framework which is being evaluated; it has been designed for thc
compulsory stages and includes the type and level of learning to be achieved by a
pupil with respecr to certain abilities. In short, the criteria is equivalenc to a teaching
aim where the pupil dispiays the level of attainment of the abilities, ¡n reíatíon to
certain contents, at a precise moment in his or her development. Planning the design
of the evaluación based on chis concept rcquires a clear knowledge of the abilities ro
be developed ¡n this srage and the contenes co achieve chis developmenc. For this
reason ic vvas necessary to carry ouc che curriculum analysis process described above.

Thus, the evaluación criteria applied in this external evaluation were
defined by marching up the abilicies expressed ¡n che objeccives for each área wirh
che corresponding contents.

The definition of che evaluation criteria is an extremely important step in the
evaluation process, not only because they are connected with che results obtained, but
as they are also difficult to expíain. Considerable care must be taken, especially with
tegard to the description of the evaluation criteria and the number for each área.

s
i



O The evaluation criteria for the three curriculum arcas were the rollowine:

£
g CURRICULUM ÁREA OF PERSONAL IDENTITY AND AUTONOMY:

LU

5 1. Recognises and identifies the body as a whole, and distinguishes the different
S body parts.
*f 2. BuÜds a positive sense of self-idencity and accepts own identity.
S -3. Expresses own feelings, experiences, emotions and is sensitive to those of others.

S 4. Identifics perceprions and sensations.

5. Demonstrares coordination and control of body movement, his/her motor
§ skills, and awareness of objects and everyday activíties.
£ 6. Controls behavíour for the group ofpeople and integrates ínto the group
z independently showing respect for others.
P 7. Solvcs everyday ufe situations on his/her own and shows initiative, collaborates
3 with tasks and accepts the rules.
5 8. Displays healthy habits, regarding food and personal hygiene, and uses the

áreas and materíals appropriateiy.
9, Identifies dangerous situations and acts appropriately ín them.

CURRICULUM AMA OF PHYSICAL AND SOCIAL ENVIRONMENT:

1. Forms good reiationships wirh the different groups he/she belongs to: the
family, school and friends.

2. Moves with confidence and shows awareness of space, of self and others.
3. Is aware of the recurrent acts in everyday life and the time of day.
4. Observes and forms relationships with the surroundings, noricing the efíeets

and changes which oceur.
5. Identifies jobs and basic services for the community pointing out its

usefulness and purpose.
6. Looks after and respeers natural surroundings, and dísplays positive attitude

and behaviour towards the same.
7. Knows about the different types of living things and their relationship with

the environment.

8. Knows about and appreciates own cultural events and how to take pare in

them.

m



CURRICULUM ARHA OF COMMUNICATION AND REPRESENTATION

1. Uses oral language as a means of communication with othets: with diffetent
speakers, ín different contexts, and with different content.

2. Understands and reproduces traditional culture texts, and is aware of its
importante.

3. Shows an interese Ín written ianguage, and is aware that it is a means of
communication, informatíon, and enjoyment.

4. Distinguishes wríting from other forms of graphic expression; notices the
similarities and ditferences between written words and can identify sonie very
importan! ones.

5. Shows interest in experimenting with the basic plástic arts, and expresses
enjoyment in response to own work.

6. Follows the rhythm and the tune of songs, playíng simple música!
instrumenes or acting them out through dance or gestures.

7. Creates representations of events, characters and simple stories using body
language.

8. Responds to the artwork of classmates and the artwork of own cultural
environment.

9. Understands mathematical language by performing simple operations, is
aware of and appreciat.es its usefulness ¡n everyday situatíons.

10. Identifies the relationships which are formed between objeets, is aware of
similarities, differences, teatures, and position Ín space and time.

DEFINITION OF INDICATORS AND ÍTEMS

The formulation of the majority of the evaluarían criteria invoives a high
degree of generaliry, and therefore it can be assessed in very different ways. In this
context, ít ¡s necessary to define sorae indicators, for the purpose of identifying the
aspeets or traits which should be observed and assessed by the evaluator in the
different tasks and tests performed by the pupils.

o
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In general, the evaluation of each criterion requires the evaluation of severa!
indícators. Below is an example of a criterion and the corresponding set of ¡ndicators
defined for the same:

CRITERION No. 4:
DISTINGUISHES WRIT1NG FROMOTHER FORMS OF GRAPHIC EXPRESSION; NOTICES

THE SIMILARITIES AND DIFFERENCES 6ETWEEN WRITTEN WORDS AND CAN IDENTIFY
SOME VERY IMPORTANT ONES.

Indicators
Forms relationships between pictures and words

Is aware of differences and similarities in the written words

Identifies important written words used in own surroundings

Uses some conventional knowledge of the written language system

Produces and uses systems of simple symbols to send simple messages

Builds new words ín writing from others

We do drawings of the story and write the titte.



As each indicator can be checked in different ways, it ¡s necessary to define
the items. Generally, the item describes what the pupil has to do correctly and how
he/she should do it, with regard to that shown in the indicator. The item thus
becomes the instrument which is uscd to check the ability described in the indicator.

The ítems are constructed from the field of behaviours implied by the
indicator. Thus, some indicators can be checked by means of a single test, wherc only one
item is defined for the indicator. For example, in the case of one of the abovementioned
indicators:

Indicator

Produces and uses syslems of simple
symbols to send simple messages

Item

Write down something simple, in a
conventional way:yourname, title ofa síory, a
rhyme...

On the other hand, some indicators need to check the level of achievement
by asking the children to perform several actions. In the case below, it is necessary to
define several items for each indicator. For example:

CRITERIOMNo.3:

EXPRESSES OWN FEELINGS, EXPERIENCES, EMOTIONS
AND IS SENSITIVE TO THOSE OF OTHERS

Indicator

IdenBfies emotions and feelings and
expresses them appropriateiy

ítems

1. Displays with gestures and/or words a range of
moods. joy, annoyance, anger, sadness, fear... using
gestures of understanding and questions.

2. Recognises hts/her moods and the reasons for them,
with supportfrom his/her leachers (gestures of
understanding, questions...).

3. Displays control of inappropriate displays of
annoyance, joy. anger, fear... when asked to do so and
supported by gestures of understanding. messages,
expresses in words hís/her feelings and emotions, the
reasons for Ihem and consequences.

In short, the majority of the evaluarion criteria are assessed by more than one
indicator which are, in turn, verified through more than one ¡tem.



The ítems must maintain their relationship with the estabJished criceria on
which the tests are based, given that if they scray from the ctiteria, this would
question the validity of the process that has been defined. Thus, once the applicable
ítems have been specífied, they have to be linked up to the criteria agüin, ¡n order to
cunfírm whether they are suitable to check the panimerers thetein described.
Likewise, it is very impottant that the terms used to describe the ítems do not lead
to confusión when the observación has to be classified within the grading scaíe.

GRADING SCALE

The gtading scale is the cool used to gather the scotes of the test rcsults. The
qualitative aspect of this evaluation model ¡s very important; this means that the
scote is teflected in a scale which is made up of qualitative exptessions that show the
level of attainment achieved by the pupils and not numerical criceria.

The following qualitative exptessions or evaluation criteria have been defined
in accordance with the type oí test adminisrered:

* very good, good, not satis factory, in the resr for pupils administered
by the external evaluacor;

* always, sometímes, never; or, much, something, notliing; or, no difficuity,
some difficuley, a lot of difficuity, are the types of expressions that ¡ippear
in the resr for pupils to be compkted by die fbrm tatcher.

It should be observed that in both types of tests the grading scale has three
levéis, which cover a!l the behaviours or observations to be evaluated. For some ítems,
correction guidance is inclutled with the grading scale in order to make the evalua-
tion more effícient and reliable.

Although a widet tange of levéis in a scale is usually recommended in order
to achieve greater aecuracy in the scoring, an analysis of the defined ítems showed
that more levéis did not necessarily lead co more informarion, and even made the
appraísal of the results more difficult. It was also shown that the final score did not
aílow sígnificant differences to be established between one level and che next, fot
example between the second and the fitst, within a scale of five.



However, it was shown that great care needed to be taken over the tetminology
used, as this is what really decides the quality of the score.

It was decided to proceed in this way because ¡t is the scale itself which should
provide adear desetiption of the íevel oí attainment and comply with the type of evi-
dence it is hoped will be garhered with each test. Taking into account the character-
istics of the evaluation indicators, (Displays self-assurance..., Coliabotaces in the
tasks..., Acts mdependentiy..., Expresses his/her emotions appropríately..., ere), it
is essenrial that the scores refer to variables of an effectively qualitative nature and
aüow for a descriptivo appreciation oí the frequeney, the perseverarle, the degree and
the enthusiasm. For example, for the indicator Coordinares and manages deh'cate
handüng skills, it is necessary co use scores which describe how difficult it ís for the
pupil to display this abitity. In contrast, for the indicator Acts ¡ndependendy, with
self-assurance and self-confidence in school tasks, k is important to check the fre-
quency or the keenness with which he/she pt'tforms this ability. Only in the case of
external tests, which are based on direct observations at a particular moment in time,
is it possible to use the type of levéis: very good, good, not satisfactory.

Nonetheless, the latter type of tests can be used fot quantitative questions
(number of cotrect answers, responses, etc.), for the purpose of providing the
corresponding criteria of clarity and objecrivity. This aspect ¡s an essential component
in a summative evaluation process and accordingly, the scale which applies to each
¡tem accurately describes what is considered very good, good, and not satisfactory.
So, for example, for an ítem which has twu questions: a) and b), in general, a
grading scale such as the following is required:

very good, when the answers to questions a) and b) are both correct;
good, when only answer a) or answer b) is correct;
not satistoctory, when other answers difierent to the above are given.
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TYPES OF ATTAINMENT TESTS FOR THE PUPILS

Once the indicators had been specified, it was observed that sorae of them
could be evaluated by means oí appropriate, straightforward observations by an
external evaluator, buc others, basically those dealing with behavíour, required
evidence from ongoíng assessment in the normal classroom sítuation. Therefore, it



was necessary to go back to the information gathered by the teacher tlmmgh the
daüy assessment and observation ínstruments.

As a result, the following two types of tests appeared, both of whích were
ciassificd as Ínstruments based on establishing criteria, as mentioned above:

, 1. Pupih' test adminfctered by the externa!evaluator, consisring of tasks that
3 the pupiis have to do in front of him/her.

g
"• 2. Pupíls' cese completad by the íorm ccacher. which shows the indicators,
5 • and the correspondíng ítems, that have to evaluated by the teacher, using
£ the information he or she has gathered about each pupiJ through the contin-
z uous assessment process.

3 • It ís clear that the design of this evaluation ¡s the first type of test, given that
S it is an external evaluation. The second type of test is only used when the indicators

cannot be evaluated by means of a particular test or it is necessary to reduce the
number of tests or irems, so that the test can be administeted in a relatively shúrt

period üf time.

Each one of tríese tests ¡s described in grearer detail below:

DESCRIPTION OF THE PUPILS' TEST ADMINISTERED EXTERNALLY

As described above in a general way, the eiements which define the ítems or
the tasks of che Pupils' test administered externally are the tollowing:

1. The cricerion, which is the object to be graded.
2. The indicator, which specifies the criterion.
3. The item, which describes the actívity the pupils have to do.
4. The administración conditions and ¡nstruccions for the item.
5. The grading scale, consisting of three scores: very good, good, not satisfitctory.



The external evaluation items can be administered either individually, to each
pupil separately, or coüectiveiy, that is to the group of pupils in the class at the same
time, for example:

* ADMINISTURED INDIVJDUALLY:

CR1THRION No.2:

MOVE5 WfTH COf̂ FIDENCE AND SHOWS AWARENESS OF SPACE. OF SELF AND OTHERS

Indícalo r

Places ob|ecls in

iirmed spaces: in

front of - behind. on

iop of - under, near -

fai

ítems

Yau nave lo do the (oltów ing1

a) Rjtthe horse In fronlof Ihe box.

b) FUI the COW on top of the box.

c) PJÍ the dog f ar f rom the box

di Put the tiger behind the bou.

a) F\jt the storkbeaide the box.

f) ftií the dolphin undar the box

Administraron

conditions and

instructlons

Individual activity

Materials, a box (the
front and the back must
be clearly defined! and
5 aníñate (a horse. a
cow, a dog, a Eigei. a
stork. a dolphm) They
can be substituted tor
olher simiar animáis

Scals

Very
good

6 corred
answ ers

Good

dor5
corred
answers

Not
satis tactor y

Cüher cases

1
ADMINJSTERED TO A GROUP:

CRJTEHONNo.3:

SHOWS AN NTEFEST <H WR1TTHJ LANGWGE. AND ¡5 AWA

ACTIVB Isienng. enjoya
a MU tinrJersiands a sloiy
read by en adult.

Shee[ w ith í* drsw ings.

a) ütlle Red RwJing. kfaod m ihe
wood, on the way to her
graridnwher a house w 4h a baste!
talting w rtti a beai

bj A hunrsr v-ahntg ihíough Ihe
w ood lo ÚIB house oí LrlUe Retf
Fíiding Hood's gfand.mo1her

c? Littte Red Rtdmg í-bod m her
ttk?u5e and hEí laThei gwes her Ihe
bastel

di Ltfrke tted Rid<ng hbod m hec
granúntilhíT s hou&e Ealking M rfh
the woB dr&E?ed upas tíie
grandrnotliei afxl in tie bed

e? Litrle Red Ffjdfng r-bod w iThlhe

bashel A aWing aiorvg a paih vr ifh a
veví oí the. sea H could be a

Cuete Ihe dra^ings whchappear in
he atory 1 haue jU5t reaO and croas

OE>T Ihose 1ha| da rioJ appear in it

RETHAni l iA^ANSOF-.JOM

*dmintalratli>n

condllíans and ínstrucllons

Group actrvuy

Ntelcrals

Sroiy oí" Little Red Ridmg
Hood" w ilhoul iHuslraluna (sea
attacheü taxi)

- Eheei wilh 5drawmgs (2
relaied lo ihe story and 2 no!
rtjlalüd ID it)

The ewalualor reads ihe 5tory
lo ai (ha class fte/she shouhl
gal Iha chrtdrans altenlion by
f^reaiin^ fhe rtght alnu^pherí-
íor a<aniple plaeirig tham m a
r-ircle where Ihe evahistor can
Don nlj frf it̂ ATTl
^^Tv^ ±JII LTI Ll Ĵ EI 11

Thdhe/she shows Ihesheel
wilh (he drawrngs andslarK
(he aclivi[y

^JNIC/WíJN INFQWM-\THJN AND ETDOV^BJT

Sea la

Ve 'ygood

Gírele dfawn
round
drawings b]
and d) CÍOSS

through a}, el
and El

Good

One or Iw o

melahrc,

Not

Mare Irían lwo



The majority of the iteras are closed answers with three options, buc only one
is correa.

In general, the Ítems engage the children in thc foílowing types of tasks:

recognition or identification
positioning
choosing
putting in order or arranging in order of importance
associating, pairing or matching noises, smells, shapes, sizes, concepts
relacing to time, situations, sensations,...
expressing ideas, feelings, emotions...
handling skíüs in which basicaily procedural contents are used:
movements, and motor skills exercises, awareness of spaces,
observation, putting in order, forming groups, arranging ¡n a series,
distributing ur sharing, calculating, etc.

A section which describes the administration conditions and instnictions has
been incorporated into the design ot the items administeted externally. This
section provides details about the administration of the Ítems, in order to ensure the
test is tarried out correctly and that thc results obtained from che administration
comply with the objectíves for which they were defined.

The administration conditions and instructions describe the followíng
aspects:

* Type of administration for the Ítem: group or individual, as described above.

* A descriptíon of che materials to be used ¡n the administration of the test:
This is an ímportant aspect because in this stage interacción wich the objects
constitutes a very Ímportant source of learning and consequently, it is an
essential tool for checkíng and evaluating. It should be noted therefore, that
almost aíl the tests involve the use of one type of materials or another.
It is appropriate therefore, that the description of the materials should specify
which aspects are considered relevant to the administration, as the
characteristics of the same determine, in many cases, the reliability of the test.



Thus, for examplc, when drawings are used to check the indicator "torms
relationships hetween words andpiccures", the administration of the mate-
riáis is subjcct to the iollowíng condition: "...mi the sheers diere are draw-
ings ofthe title pdges of the stories and che corresponding titie wríteen in
¡arge capital letters endosad in n box...".

Description ot how the ítem is to be administered: The administration
for each Ítem is unique, and requires a complete set of instructÍDns, in
many cases, on how to present che materials, how to describe them to the
pupils, whether or not an explanación can be repeated, whether the pupüs
can sit together at the same table to do the test, whether ¡t is necessary
to clarify a particular cerm used in the test, or simply how to explain to
the pupils the content of what they are goíng to do.

Time tor administration of the Ítem: It is recommended to say how long
the test is going to last. This may vary a lot: the time taken to explain
the activity to the pupils, the time the pupil has to give his/her reply,
the time taken to perform the test, for example: hop on onc leg along a
gymnasium bench for a minute, etc.

The place where the ítem is to be administered: in the normal classroom,
in the room or área for physical development, etc.

I
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We enjoy listening to the story told by the teacher.



o DESCRIPTIONOF THE PUPILS' TEST TO BE COMPLETED
5 BY THE FORM TEACHER.

a
*** These test Ítems are graded by the r'orm teacher, in accordance with the
S evidence gathered during rhe learning process of rhe group of children evaluatcd. It
a consists of the followíng elements: the criteria, the indicator, the item, and the

grading scale, and has the following types of scores: always, sometimes, never, or
:

5

o: a fot, something, nothing, or no difflculty, some diffículcy, a loe of difficuhy,

a.
u. This test deals with the evaluation criteria concerning the rcsuks of the
g learning in the arca of attitude and behaviour, which are connected with the
£ sense of self-identity displayed by che pupil (for cxample: identifying emotions
z and expressing rhem appropriately, expressing feelings, needs, etc.), acting
P independently {for example: the order in which he/she does rhings, the way
3 he/she manages own personal hygiene and the objeets he/she handles, persever-
5 anee in the tasks he/she does, etc.), social development (for example: works as

part of a group or class, collaborates with others, takes into account the needs of
others, etc.).

The indicators which were developed describe the most common or usual
situations which are used in chis scage to deveiop the type oí abilities set out in
the evaluation criteria. There are numerous situations, but in this case it is nec-
essary to select those which draw together che most common and importan!
behaviours for children of this age.

The diversity of situations in these indicators, together with the fact that
there can be many, variable circumstances in each one, made it necessary to
define several ítems for the majority of them. in order to check the indicator
properly. For example, co evalúate the indicator 'ídena'fíes own emotions and
feelings and expresses chem appropriately' (which describes behaviours which
requíre a sequence of actions), involves the administratíon of thrce ítems, as
described below:



Indicator

ídentilies own emütions and
feelings and eupresses Ifiem
appropnately

ítems

1. Displays wrtti gestures and/or worQs a range of
moods, joy, annoyance. anger, sadness, fear.
ustng geslures of underslanding and questions.

2 Reccgnises hG/her rroods and the reasons for
tham. w ilh support f rom hisftier teachers (gestures
of underslanding, questions...).

3. Disptays conirol of inappropriate displays of
annoyance, joy. anger. lear... when asked to Oo
so and supporled by gesturas pf underslanding,
message^, expresses in w ords his/her feelings
and emotions, [he reasons f or tfiem and
consequences

Scale

Always /
Alot

3

3

3

Some times
/ Somethíng

2

2

2

Never /
Nolhíng

1

1

1

Finally, ir should be pointed our that the ¡tems to be gradcd by che form
teachers require a detailed description about what really has to be evaíuated. This
description may involve closed Üsts of what the teacher has to observe, for example:
¡dentifies and understands che family relationslu'ps between brothers and siscers, par-
ents, gmndparencs, úneles and aunes, and cousins; or open-ended lists, which only
describe in a general way some of the aspeets which have to be observed, such as:
Tries co achieve the goals sec and acceprs new challengcs: in games and motor exer-
cises. in everyday dassroom tasks, in personal hygiene, etc. In both cases, it should
be made perfectly clear what precise actions of che pupil have to be graded with
respect to che description in the indicator.

The example shown below is an ítem to be fílled in by the focm teacher using
the grading scaie: no diffículty, some difficulty, a lot ofdifficaky.

CWTERIONNo. 5:

DEMONSTRA TES COORDINA TION AND CONTROL OF BODY MOVEIVENT, HIS/HER MOTOR SKILLS, AND

AWARBMESS OF OBJECTS AND EVERYDAY ACTTVITIES

Indicator

Coordinates and

controls delicate

handling skills

ítems

Do you know how to tear paper?Csn

you cut paper? Can you pasle? Can

you rreke a rrodeí? Can you thread.

fold paper, etc?

Scale

No difficulty

3

Some
difficulty

2

A lot of
difficulty

1

i

O
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The followíng Ítems are described using a grading scale of: always/a loe,
sometimes/someching, never/ nothing:
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CRITBOON No. 1:
USES ORAL LANGUAGE AS A tJEANS OF COMHUN1CAT1ON WITH OTHERS: WTH DIFFERENT SPEAKERS. IN DIFFERENT

CONTEXTS. AND WÍTH DIFFBÍENT CONTBJT.

Indicator

Knows how to express
hinseBíherself orally correelly.
adapling lo the dif terenl conlexts
and speakers

ítems

1. htersets w ith his/her classmates in Itia
role plays and represen la liona 1 play.

2. Recalls and talks abou! evenls and
euperiences.

3. Expresses hirrsell/hersetl orally using a
variety of exlra-linguistic signs (mtonation,
body language. lacialexpressions) m order
lo reinf orce Ihe msaning of ihemassages.

4. Likes to take parí in dialogues w hich anse
in class

Sea le

Always 1
Alo t

3

3

3

3

Sometlmes/
Something

2

2

2

2

Navery
Nolhing

1

1

1

1

We buy medicine in the chemist's comer.

EVALUATION OF THE EDUCATIONAL PROCESSES

The reality of teaching in Pre-Primary Education is so compiex thar it needs
to be cxplored from more than one perspective, given that a whole series of



organizarional, structural, and functional aspeas of the school, in general, and the
classroom, in particular, have a greater or lesser influence on the teaching and learning
process whích, in curn, has the most direct effect on the pupils1 results. Thus, the
results of the pupils' learning should be linked to and interpreted on the basis on the
information obtained from rhese variables.

In this study, the fundamental objective of the evaluation is not to assess or
to make a ¡udgemcnt about the quality of the teaching, but to find out what ¡t
involves, so that this information can be used in the interpretation of the pupils
resuíts, as mentioned above.

This evaluarion model uses a dearly summative approach to check the levéis
of learning achieved at the end of a eyele of education. Thus, the criteria for choosing
the variables must refer to rhose aspeas of teaching which have a clear ancl direct effect
on the results achieved by the pupils in the final year of Pre-Primary Education. The
informatton obtained Ín this way can then be used to appreciate the children's progress
¡n the learning process.

DlMENSIONS OF THE EDUCATIONAL PROCESS

As shown above, the dimensions chosen are those which have the greatest
efTecr on rhe work carried out in the classroom, the place where the teaching comes
aÜve, where rhe majority of academic decisions materialize and, consequently, where
the immense majority of the teaching and learning processes takes place. However,
some more general decisions ¡n relación to the context of school or the teaching
profession are also taken into account. These dimensions are listed beiow:

1.
2.

3.
4.
5.

Planning the teaching
Mechodology:
- general approaches
- classroom atmosphere
- groups
- teaching materials
- classroom arcas
- planning
Evaluation
Meeting rhe needs of diversity
Relarionships with the family
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Even though each one of these dimensions provides valuable información on
its own, what is really significant are the interaccions that occur among them. Por
example, the right choice of materials contributes positively to the learning because
the classroom áreas can be dt-arly defined which, in turn, makes ít easy to label the
appropriate materials and to put them in the bese arcas. Ít can also be said that a
suitable choice of materials has a incidental effect on the measures for dealing witli
diversity given that the áreas are well organised, which makes them more runctional.

A brief analysis of" the informatíon to be obtained from each one of the
dimensions is made below:

1. Planning the teachíng

This ¡s the most basic and inevitable teaching task. Teaching always begins
by planning the goals to be achieved, the strategies to be devdoped and the
instruments to be used. The información which describes how to plan and organise
the decisions that have the most ímpact on the teaching in me classroom can be
drawn from the documents which the educacional iiisritutions use for the teaching
plan of the Pte-Primary Education stage, SLICII as the Curriculum Projcct for the Stagc
and the Teaching Programmes or the Cíassroom Programmes. The indicators listed
below have been chosen for this purpose:

We look for information about she'lfish.



The Curriculum Project as a reference for dassroom planning
Prepararon of che dassroom planning
Content of che planning
Degree of flexibility in the administratíon of the píanning.

2. Methodology

This is an extremely complex dimensión as it covers a whole set of aspects
which try to answer the following question: How do you teach? The answer to chis
question will provide ¡nformation about those decisions which, to a greater extent,
determine how the interactions, which characterize the reaching and learning process,
occur between the pupíls, the teacher and the contents of the learning. In brief, this
dimensión provides very valuable information about the day-to-day teaching that
goes on in the dassroom, which is the object of the evaluation.

The contents of this dimensión are determined by the general methodological
approaches established by the different Autonomous Communities in the corresponding
curriculum decrees for the stage of Pre-Primary Education.

The complexity of the methodology makes it necessary to define a number of
intrinsíc variables. These variables provide access to information which can then be
structured and analysed and, consequentiy, used. It is also necessary to know the
influence of the general principies of education policy endorsed by the curriculum on
the teaching ín the dassroom. Thus, a number of indicators have been defined which
provide information about the main types of activities, the motivational straregies
relied on by the teacher, the comprehensive work procedures, etc., whích are
described below:

tu

a) Main types of classroom activities:

of a comprehensive nature, affecring the three áreas
which take in the three types of contents
for pupils working on their own
working in the different corners
working wírh worksheets from publishing companies
working with worksheets made by the teacher.
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b) Use of resources outsíde the school:

excursions to surrounding áreas: parks, farms, museums, theatres,
markets, shops, libraries, other places.

e) Use of motivational strategies:

suggested by the pupiis themselves
previously acquired knowledge ot the pupil
proposed by the teacher
suggested by one the pubÜshing companies used.

*d) Use of comprehensive work procedures:

places of interest
work projects
workshops
corners
those recommendcd by a pubÜshing company.

Medical examination in the doctor's surgery córner.
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We do a project on pumpkins.

Another importarle aspect ¿s the dassroom atmosphere from che perspective
of the reiationships furmed between the persons who work rhere rogether. Ir was
rherefore necessary to gacher iníormation about tiiese relationships: tiie nature or'the
pupils' participation in the teacJiing and leaming process and ro whar degree pupíl
autonomy is strengrhened and the basic needs are catered for and dcveioped. The
indicators defined are the following:

a) £vidence regarding rhe relationships and che armosphere in the dassroom:

The children feei safe, cared for, and respecred.
The children show a rejationshíp of rrust witli rheir teacher.
The children calk treeiy among rhemseJves and wirh the teacher: rhey
express their needs and feelrn¿'s in appropríate wdys.

The children dispJay artírucJes of'coJIaboratíon, fríendship, helpfuJness,
and respect among themselves.
The children rakc parr rreeJy and sponraneousjy when engaged ín che
activítics.



The children understand and accept there needs to be norms in the
classroom.
They mix with children from other classes.
The teachcr supports children maldng suggestions.
It appears there are difficulties wicli behaviour in the classroom.

b) Measures applied in the classroom by che teachcr to encoutage the pupils to
get involved and to take part in the learning process:

Fosters and stimulates the rclationships among the pupils themselves.
Fosters and stimulates the relationships between pupils and teacher.
Guides, helps, suggests, etc., the pupils in the devclopment of the
activities.
Suggests different rhythms of work.
Suggests different arcas in order to do different tasks at the same time.

c) Measures appiied in the classroom by the teacher to encourage the pupils to
be independent:

Creares and cstablishes rhythms and routincs.
Suggests group activities and games which encourage collabotation
and decisión making.
Thinks about the decisión of the pupils.
Spends time on reflection and talking with the pupils.
Allows the pupils to collaborare in taking certain decisions in the
classroom. For example: making rules, deciding on what activities to
do, etc.
Encourages pupils to act independently, both physically and
intellectually, and socially and morally, such as for example, dressing
and undressing, managing their own personal hygiene, using
dialogue as the normal means of communication, thinking about
the situations which arise in the normal everyday life of the
classroom, usíng logic and beíng coherent, being critica!, solving
disputes peacefully by talking. taking responsibility for certain
tasks, sharing school materíais, working in groups, being
polite using appropriate conventions, ecc.

r



d) Incorporates the basics needs of the pupiJs into che normal everyday tasks:

Eating
Personal hygiene
Managing che toilet alone
Play

We kiss and say 'Good Morning' at the start of each school day.

Closely connected with the dassroom acmosphere are the differenr types of
groups whích are used to ürganize the everyday work in the ckssroom:

Working alone; all the children do the same activity on their own at the same
time.
In a large group: all the children do the same activity together.
In small groups: the children work in small groups; each group does a
dífferent type of activity.

Finally, the decisions taken in che classroom with regard to the teadiing
marerials, the allocation and use ofthe áreas Ín rhe dassroom and che organización of
che rime musí be considered, as they determine, to a greater extent, both the cype of
abilities that are developed, and the type of contents and the way to use them.
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We mea su re the volume of water using bottles

The teaching materials are analysed by rneans of a number of indicators
which include aspects which focus on che choice and on che use of the same:

a) Ways of choosing the materials; according to

the characteristics of the pupils
the objectives in the Curriculum
the type of activines co be developed
the proposals put forward by publishing conipanies.

b) Types of materials used for:

writing and teading (worksheets, picture books, story books, alphabets,
comics, photograplis, etc.)
mathematical iogic (rulers, togic problems, puzzles, for measuring solids
and liquids, balances, cash registers. Cape measures, numbers for counting,
beads for threading, Plasticine, etc.)
motor skills (rings, gymnasium benches, rapes, balls, mats, mirrors, wall
bars, etc.)
musical expression (xylophone, tambourine, castanets, maracas, popular
instruments, triangles, littb beüs, harpsitihords, cassettes, classical music,
modern music, etc.)
representational play (costumes, materials from the honse, the shops,
cíifferent professions, etc.)



empty containers of evcryday use ( foodstufts and cosmetics, deaning
producís, personal hygiene, pharmaceuticai products, etc).

c) Types of worksheets used by the pupils workíng ón theír ówn:

Activities provided by a publishing company
Actívities prepared by the teacher

Both.
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We try to balance the scafes using bottletops.

With regard to the organization and the qualicy oí" the classroom áreas, the
following indicators were chosen:

a) Types of áreas in the classroom:

Large área for working wirh the large group (a carpet, for example).
An área for mathematical logic
A reading área

A plástic arts arca
A sepárate área for motor skills
A sepárate área for games
A sepárate área for representational play
No sepárate áreas available.



b) Quality of the definition of diese áreas:

Clearly defined by fumiture such as shelvíng, bookcases, folding screens,
etc.
Defined only by a line drawn on the floor.
Well-defined áreas, ¡n the sense that each one of them has the
appropriate specific material.
Identiíied by means of labels, sígns with syrabols showing what the
áreas are for, etc.

The following indicators provide information with regard to how the time is
organized and distributed throughout the school day:

There ¡s a pre-pknned timetable which is foílowed daily.
The tímetablc provides appropriate alternating periods of work and rest.
There are esrablished routint's with predictable sequences of activities.
The timetable can be modífied for a justifiable reason, for example an
event, an activity the children are interested in, etc.
The timetable is flexible depending on the work rhythms of the
children.
The timetabíe provides opportunities for children to work alone and in
small and large groups.
The timetable ¡s organised according to the comprehensive list of
activities planned and not depending on áreas.

3. Evaluation

As shown above, the importance of evaluation in the Pre-Prímary stage of
education is due to its essendally formatíve character. The way the teacher carries out che
evaluation process wíll have a marked effect on the results of the pupils' learning.
According to the type of information gathered, the way it is obtaincd and, especially, how
it is used, will decide whether the teaching process is reviewed or not.

It is, therefore, considered necessary to collect information abone the type of
general mechanism which defines the way to evalúate, as well as the procedures and
tools to be used by the teacher. The indicators selected are the folJowing:



a) Evaluación mechanisms used:

Initíal evaluation
Seíf-assessment of the pupil
Global evaluation
Concinuous assessmenc (formative)
Summative assessment
Information from other teachers about the group of pupils
Adjustment of evaluation triteria to the characteristics of the group
ot pupüs.

b) Procedures used by the teacher to obtain information about the learning
process of the pupils:

Observation ot performance of the tasks
Observatíon of the work of each pupil
Proposal of specific evaluation rasks.

c) Instruments used to record the information that is observed:

Class register
Folder for observation notes or notebook
Questionnaire or observation register.

d) The informar ion gathered is used to:

revíew the teaching process
share ít with the parents (news sheets, personal interviews, etc.)
incorpórate it into the individual evaluation reports
complete the offidal administrative documents.



4. Meeting the needs of diversity

Diversity, which is inherent to any human group, is present in the classrooms
and in the teaching and learning process. In this case, the teacher will need to plan
for the learning requirements of each individual pupil, with regard to his or her
ability, motivación, style of learning, ínterest, etc.

Diversity becomes more noticeable when there are pupils in the classroom
who have special educational needs, and appropríate measures need to be taken so
that larer difficulties will be avoided. The final level of attainment of the pupil
depends on the correct choice and application of these measures. It ¡s, therefore, a
dimensión which must be taken into account.

The infotmation to be gathered in thís regard focuses on the following aspects:

Teachers should take specific action to help children with speciaJ educational
needs to make the best possible progress by adopting some of the following
solutions:

Individual atrentíon
Curriculum modifications adjusted to the needs of the pupils (adapting
access to the curriculum, adjusting the curriculum components:
objectives, contents, etc.)
Educational support measures, such as designíng other activiries, using
other types of materials, etc
Providing additional support within che classroom (with specialised
teachers: assístant teachers, Therapeutic Educator, language and
elocution teacher, etc. and with support personnel, such as childminders,
etc.)
Providing additional materials and resources to design activities which
adjust to the different rhythms and interests which arise in rhe ciassroom
Providing organizationa! measures in the planníng which allows the
pupiís to work according to the different interests, abilíties and rhythm
of work.



5. Relationships with the family

Pre-Primary Etíucation is partly constdered as an extensión to the íamüy
context. Throughout chis stage, the teacher frequently requests the collaboration of
the parents for the purposc of sharing information and achieving a partnership with
them in certain activíties and projeets which take place in the school.

Consequently, a number of indicatots have been identified which enable the
most relevant ínformation about these relationships to be gathered:

a) Types of activities of the teacher with the parents:

General meeting of the parents at the begínning of the academic year
General meeting of the parents at the end of autumn and spring terms

•̂  General meeting of the parents at the entl of the academic year
Individual meetings ¡n the tutorial period
General or partial meetings of the parents to dea! with and díscuss, and
decide on the particular matters referred to below.

b) 1ype of collaboration between the teacher and the family:

classroom workshops
when the pupils come out of school
teaching them to be independent (eating, hygiene, dressing, etc.)
¡n the learning ptocess
in the preparación of teaching materials.

c) Instruments used by the teacher to keep the family fuliy informed about the
results of the evaluation of theír child:

News sheets
Individual reports
Personal interview.
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We work with the mothers ¡n the plástic arts córner.

PROCEDURE FOR GATHERING INFORMATION

Thc- instruments used to i>btain information abour che cducational processes
should provide guidance on the observational activities, and on how to record and
analyse the results. The instrument chosen as the means to gather information was
the questionnaire not only on account of íts usefulncss, but because it alíows [he
information to be systematized and presented cleariy to the evaluators, and the
assistance and guidance it can provide in thc cvaluation itself.

The questionnaire organises the different dimensions, and the correspondíng
variables which make up each one of them. Each variable contains the indicators
which define the parameters to be observed and checked.

Some indicators can be evaluated by means of straightforward, observations
carried out by an external evaluator, but others require information from the form



teacher. Furthermore, the need to cnntrast the information (data triangularon for
greater objecrivity and more extensive information) recommends the use uf more
than one source. Therefore, the information about the educacional processes is
providcd by both the form teacher of the group of pupils evaluated, and by the
externa! evaJuator.

The information provided by che form tcacher is connected with the
indicators which can only be assessed after giving careful thought to rhe questions
raised. Tríese indicators gather informarion with regard to: how often the teaching
materials are used, the evaluación instrumcnts, the motivationa! strategies of the
piipils, the level of participation of the pupils, the meetíngs with the parenes, che
measures taken to respond to the diversity, etc.

The information provided by the external evaluator is connected with the
indicators which can be evaluated by means of the systematic observación of che
school and the classroom, as weil as the processes which take place; an analysis
of the planning documents of the school (Curriculum Project tor the school and che
stage, Programmes), the evaluación of the pupils (observación, recording and
information instrumcnts), as wcll as an interview with the form teacher of the group
of pupils evaluated.

The information provided by the form reacher and the excernal evaluator,
contained in the respective questionnaires, seek to complement each other.
Furthermore, the information írom the externa! evaluator can be compared and con-
trasted with the information provided by the form teacher.

Each one of the ítems defined in the observación guide and the questionnaire
for obtaining information about the educational processes has its corresponding
grading scale of the aspeets to be evaluated. Not all the Ítems are graded in the same
way, rather in each particular case the descríptíon which best fíts the índicator is used.
The evaluation can either be an affirmarive or a negative answer, or a scale of three
variables for che level of frequeney, or intensity, etc., such as the rollowing: (never,
somerimes, aiways) or (nnne, some, ulmosc all), etc. The examples below show
the dífferent grading scales.
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Examples of ítems in che externa! eva.iua.cors observación guide:

1. ítems for obtaining information about the different types of group work used
in the cíassroom. The grading scale is: never, sometimes, always.

State how often the different typss of group work are organised.

A Individually (sil the children do the same activity on their nwn at the same
time)

8 Large group (all the children do the same actwity togethet. for exarcple,
asseirtily)

C. Small groups (the chüdren w ork ¡n small gtoups; each group does different
aclivKies, for example. wortóng in corners)

Never

1

: 1

1

Some times

2

2

2

Alwavs

3

3

3

2. ítems for obtaining, after an analysis of the planning documents of the school,
information about the different decisions taken with respect to the planning of
the educational processes. The graciing scale is: no, parciaily/somecimes, yes.

Ars the followtng statements taken Into consideraron in planning the teaching procsss?

A The cíassroom planning uses as a reíeience the Curriculum Projecl of Ihe School
(PCC) as well as Ihe Curriculum Han for the slage of education (PCE)

B The teacher folbws Ihe plan of a publishmg company „

C Cíassroom planning is nade by the teamof teachers

D The planning guarantees theleanw/ork of ihe leachmg slalf .

E Be

No

1

1

1

1

Partiallyl
Sometimes

2

2

2

2

Yes

3

3

3

3

Examples of ¡tems in the forni ceacher's quesñonnaire

1. ítems for obtaining ¡nformation about whether the teacher, in the day-to-day
cíassroom routine, has included activíties designed for cerrain needs which are
considered essential fnr children in Pre-Primary Education. The grading scale
¡s: never or hardfy ever, sometimes, very uñen.



Do you include the follow ing essential needs

A. Eatmg

B. Res!

C. Personal hygbne

D. Manages toilet on his/her ow n

E Hay

of the pupfls In the daily classroúm routine?

Never or
hardly ever

1

1

1

1

1

Sometí mes

2

2

2

2

2

Very often

3

3

3

3

3

2. ítems where the furm teacher can provide information about the type of
curriculum materials he/she pcefers to use (no grading scale).

A.

B.

C

D

State the type of teaching materials you

Materials froma publishing company , .-.

Materials made by the teacher

A mixed method (Ow n and publishers' materials),...

None ,-.

prefer to use in the classroom

A
1

j£

3
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INSTRUCTIONS FOR THE EXTERNAL EVALUATOR ON HOW TO FILL

IN THE OBSERVATION GUIDE

Givcn the coraplexity of completing the external evaiuator's observation
guide, the first page inc!udes instructions on how to use rhe document, and a brief
description of che procedures which the evaluator should follow to malee it easier to
fill it in. These procedures are described below:

* To anaiyse the documents it is sufficient to use the observation guide and,
in particular, the ítems which contain the information to be checked.

* For classroom observatíons, ¡t is recommended to hold two sessíons, choosing
different learning situations for each one.



5 * To check the classroom atmosphere, difFerent types of activitíes should be
< observed, such as: the work on the carpet (very useful for checking the leve!
g of participation of the pupils), situations which involve advanced motor skills

interacción (thc motor skills session), or tasks which the pupils usually do on
5 their own (entering the classroom, breaks, etc.).

2
Y * To check how independent the pupils are in the classroom: the wtiys the
fí teacher provides for the difíerent rhythms, styles of learning and intereses,
se and whether the quality of the áreas defined for the actívities of the pupils
•t working in small groups is appropríate.

y Observation during die teaching activíty, not only allows the organizational

Z model of the teaching process to be checked, but also whether it ¡s eífectíve or not.

p * For this reason, even though an important number of indicators may be observed

j | without the pupils, such as for examplc the evaluation of the resources and materiais

> in the classroom, ¡t is always more cffirient to carry out this observation while the

teaching and learning process is going on. However, the externa! evaluator must take

care, not only not to take part, but to distance himself/herself so as not co hindcr thc

norma! development of the class.

The interview with the form teacher of the group of pupils should take place

after having carried out the classroom observation. The interview can help to ciarify

any doubts which arise regarding the observation of the classroom work or the

analysis of the documents, or just to contrast thc información gathered by these

¡nstruments. in some cases, it can also be used to gather additional information which

could not be obtained in any other way.

SCHOOL AND FAMILY CONTEXT

An important aim of this study on pre-primary evaluation is to learn about
the school context ¡n which the children develop their learning, as well as their social
and family environment, the aim being to obtain information which contributes to
understanding the resilles of the children's iearning, and to know more about how
this stage of educación functions in general.

The variables to be taken into account in the evaluation of any educational
environment such as, for exampie, a stage of education, a school, an educational



programme, etc., shoukl not just be classified as "output elements" or "a produce" of
the system. It is essential to complete the evaluación process with the ínput" vari-
ables, that ís, those aspeets which precede or accompany the process which has pro-
vided the results. As Pérez Yuste corrcctly pointed out, "it is not possible to make a
valué judgement ofthe results, unless the starting point &nd the characteristics ofehe
persons who achieved them are known." (R. Pérez Juste L. Martínez Aragón. 1989).

It is considered essential fot the design of the present evaluation that the
contextual dimensions to be evaluated are the sthool and the family.

DlMENSIONS OF THE SCHOOL CONTEXT

The school is the institución which tries tü achieve the objectives in the
curriculum and where che children's learning processes are devdoped. However, the
school is also a structure which comprises a complex system of personal interactions
and materials. Therefore, any aspect ofthe school which is to be evaluated muse be
linked to the other aspeets.

Taking into account that the school is an integrated system, in which every
acción or policy has a direct effect on all of its parts and, therefore, the results, this
study has chosen some of the dimensions which could most affect the children's
learníng process and, consequently, the results.

Any evaluation which focuses on the children's achievements must cnsure
they ate consistent wíth all the means ac the school's disposal, both from an
organizatíonal and functional poínt of view. The infrastructure of the school, the
human resources and materials, the servíces and the facilities ¡t offers. etc., are the
basic elements which the school has in order to fulfil its function. In addition, other
dimensions which should be taken into account in judgíng academic results
are the management's educational strategies, the different members of the teaching
profession ¡nvolved, or the individual teaching arrangements, to mention just a few
relevant examples.

Consequently, we have defined a number of dimensions, in order to get cióse
to the contextúa] reaíity ofthe schoois evaluated. The dimensions which focus on the
stage of Pre-Ptimary1 Educación and, especially, the classrooms to be evaiuated, are
particularíy relevant.

UJ
ui

u.
O

I

1



Each dimensión is defined by means oía number of indicators which describe
the cnntext itself. The dimensions that are considered important for this evaluation
model are shown below:

1.
2.
3.
4.
5.
6.

Context of the school
Human Resources
Meeting the needs of diversity
Teacher training
Partnership between the family and the
Involvement of the management team

school

1. Context of the school

The information gathered covers the general characteristics that define the
school evaluated, both from an organízational and a functional perspective.
Information with regard to other particular aspeets of the school are also obtained.
The indicators which stand out are the following which focus on the stage of Pre-
Primary Educación:

a) Characteristics of the school:

Owner (state, private-maintained, prívate)
Number of groups and pupils in each stage of education in rhe school.
Number of options, groups and pupils in the final year of Pre-Primary
Education
Socio-economic profile or environmenc of the school
Timetable, and time the school stares
Number of class hours in the week for the pupüs in the final year of
Pre-Primary Education
Foreign languages taught in the final year of Pre-Primary Education.
Number of pupils ¡n the dassroom evaluated, specifying how many
are immigrants and pupils with special educational needs

Computers in che Pre-Primary Education classroom.



b) Classroom and the áreas used by the pupils evaluated:

Access of the pupils co the school and to the dassroom
Classroom conditions (surface arca, ventilar ion, children's safety, etc.)
Conditions of the outdoor áreas used by the pupils in this stage of
educación (playground, etc.)
Conditions of other áreas in the school used by the pupils in Pre-
Priraary Educaríon (school library, motor skills room, music room,
etc.).

2. Human resources

This dimensión includes Information about all the personnel who beiong to
the organization of the school in general, and to the stage of education evaluated in
particular, using the iollowing indicators:

a) Personnel in the Pre-Primary stage of education at the school:

Number of people classified according to the type of work they
perform: childminders, teachers, educators, specialisrs (speech
therapises, pedagogues, psychologists, therapeutic educator, etc.),
non-teaching staff (cooks, cleaners, ere), administrative staff
Teaching staff turnover
Support staff for this stage
Professionals who are connected with the classroom evaluated
(psychologists, speech rherapists, etc.).

b) Teaching sraff in charge of the group of pupiis evaluated:

Gen de r

Date of birth
Years of teaching experience
Years of teaching experience in the Pre-Primary Educarion stage
Number of academic years with the group of pupils evaluated
Administrative details or type of work comract (suppiy reacher, state
teacher, conttacted teacher, etc.)
Qualifications and specialist teaching áreas



Posítions held in the school (headteacher, director of studíes,
coordinator, etc.)
Training courses attended.

3. Meeting the needs of diversity

Number of pupils with special educational needs in the final year of
Pre-Primary Education
Mechanisms of the school to meet the pupüs' special educational needs
Internal support sraf'f for pupils with special educational needs
(including the Protessional Guidance department)
External support persünnel for pupils with special educational needs
(Sector team or other).

4. Teacher training

Teacher training plan of the school
Special or innovative educational projeets.

5. Partnership between the family and the school

Means of participación
Means of communicatíon
Parcnts' associations
Involvement of the parents.

6. Management participation in the Pre-Primary
Education stage.

Relationships between the management and the Pre-Primary
education team
Evaluation of the stage of Pre-Primary Education by the management.



DlMENSIONS OF THE FAMILY CONTEXT

It is necessary to obtain ínformation about rhe family context given that, as
stated above, tlic starting point muse be raken into accounr in any evaluation process.
It should be remembered that schools belong to communities in which families play
a very important role. The partnership between the parents and the school is
guaranreed by the Constitution and, more precisely, by the 1985 Organic Law on the
Right to Educación (LODE, August 3rd, 1985), which requites more than keeping
rhe family fully informed about the academic results of their children.

Furthermore, in this stage of education the relationships between the family
and the schooi are especially ¡mportant, given that it should be understood that the
Pre-Primary Education provided by the school complements that provided by the
family.

In addition, part of the success of the early years education provided by Pre-
Primary Schools lies ¡n the quality of the relationships achieved between the family
and the children and the form teacher. Ir must be taken into account that in order to
achieve somc of rhe early years goals such as "acts independently in normal
situations", "dcvelops the abilities of initiative and self-confidence', etc., requires a
cióse coüaboration between the family and the form teacher. Thus, in the design of
this evaluation it has bcen considered necessary to obtain información from the
family with regard to certain habits, attitudes, and accounts of their child's
development.

Furthermore, the pupils in Pre-Primary Education, the same as in any other
stage of education, come from different family environments and with different
experiences. Evaluation studies of other stages of educatiüns have shown that certain
family environment variables are connected with the achievements oí the pupils.
These variables includt1 indicators such as the socio-economic standing of the family,
the parents' atritude and involvement in their chüdren's education.

Consequently, a number of dimensions have been defined for the family
context whose purpose is to obtain by means of a set of indicators whatever
Ínformation is useful for the abovemenrioned aims. Some of this information will
reflect the opinions of the parents which is of great help to understanding the



O family environment and, especially, the educational component of the same. In brief,
< the dimensions which ate considered especially important are the foUowing:
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1. School information
2. Information about the pupil
3. Information ¡ibout rhe pupÜ's family
4. Maturity of the pupil
5. Relationship hetween the family and the school

$ 1, School information

Reasons for choosing the school
School services used
Evaluation of the 'running' of the school
Evaluation of the stage of Pre-Primary Education.

2. Information about the pupil.

Gender
Mother tongue
Age started school
Number of hours of sleep
Number of hours watching televisión
Distante from the school
Person in charge of taking the child to school
Characterístics of the pupil's life, such as his/her attitude to learning,
habits and way he/she behaves in the family environment.

3. Information about the pupil's family

Information about the parents or legal guardians
Economic, social and cultural status
Materials and resources at home
Relationships between the parents and their child



Expectations of the family with regard to the highest level of
education
Attitude of the parents regatding the stage of Pre-Primaty Education
Evaluation of their child's learníng in Pre-Primary Education.

4. Maturity of the pupil.

Skills
Independencc in everyday situations
Eating habits
Behaviour at home.

5. Relationship between the family and the school.

Involvement in the life of the school (procedures, frequency, aspects
in which they particípate)
Level of satisfacción with respect to their invoívement
Relationship wích the teacher

The information about the school and family contexts which we have just
described, is obtained by means of questionnaires given to the teachers and the
headteachers of the schools, and the parents of the pupils evaluated. The format of
these questionnaires is similar to that used in the evaluation questionnaire of the
educational processes.

These questionnaires were not included in the field test, as the majority of the
questions were retrieved from INECSE's databank of questions, from questionnaires
already administered in other studies, and checked sufficiently. Howcver, new
questions were introduced for the characteristics of the stage of Pre-Primary
Education.
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3. FIELD TEST

The methodology used in admmistering this test is the central part of this
study, because the quality of the research depends on its precisión and efficiency.

As stated in the Introductíon, the evaluation instruments used in this study,
with the exceptíon of che school and family context questionnaires, have been subject
to a field test for the purpose of" checking che difficulties which could arise ín the
process of adminístering the tests to the pupils, as well as to gather information from
the tcachers and the extecnal evaluators about the validity and suitability of some
innovative, pre-primary evaluation instruments.

A group of teachers who specíalíse in Pre-Primary Education was selected by
INECSE from chose proposed by the Autonomous Communities. They worked on
the development of some evaluation instrumenes which wcre administered to a
certain number of pupils.

POPULATION AND SAMPLE

In order to try out the evaluation instruments, a convenient sample was
selected in eight Autonomous Communities. The number of Autonomous
Communities who could take part was limited, as it was necessary ro be directly in
contact with che persons who carried out che test and an excessive number of them
would have made this contact difficult.



A saraple of 23 educacional esrablishments was drawn up, 16 state schools
and 7 prívate schoots, from throughout the eight Autonomous Communities and a
group of pupils was selected from each school. A total of 466 childten in the final year
of Pre-Primary Education were evaíuated.

The sample included the following four categories which were considered as
coveríng the majority of the schools in the study:

*

*
#

high socio-economic level, 4 state schools and 1 prívate 3

average socio-economic level, 4 state schools and 2 prívate
low socio-economic level, 4 state schools and 2 prívate
rural schools with an average leve!, 4 state schools and 2 prívate.

EVALUATION INSTRUMENTS

The evaluation instruments tested correspond to the evaluation of the pupils'
level of attainment and the teaching in the classroom and were deveioped in
accordance with the description in Design of the Evaluation.

In order to evalúate the pupils' leve! of attainment:, 115 questíons were
designed, 40 of them admínistered excernally and the remaining 75 to be completed
by the form teacher. The table below shows the dístribution of the indicators and
Ítems, according to the área of learning and the type of adminístration:

Pre-Primary Education
Áreas of learning

Personal identityand autonomy

Physical and social environment

Communication and representation

Total

Evaluation
crltería

9

8

10

27

Number of indicators
according to type of

adminístration
External

evaluator

12

12

13

37

Form
teacher

18

16

27

61

Number of ítems
according to type of

adminístration

External
evaluator

13

12

15

40

Form
teacher

23

16

36

75

Mainiaíned schools are also includcd under the hcading of prívate schooh



For the evaluation of the ceaching, 90 questions were designed tur externa]
administra!ion and 94 questions to be completed by the form teacher.

The füllowing materials were used to administer the evaluation instruments:

1. For the evaluation of the pupils' level of attainment whích were either
administered externally or completed by the form teacher of the group of
pupils, the following were used:

The pupils'test administered by the externa! evaluator and a fold-
er ofthe pupils'files to record the results, and to be filled in by
the external evaluator.

9

2.

pupils' test completed by the form teacher and a iolder of the
pupils'files to record the results, and to be filled in by the form teacher.

For the evaluation of the teaching in the classroom, the following questionnaires

were used:

The externa! evaluator's observación guide
Form teacher's questionnaire

The abovementioned instruments are described below:

1. The pupils1 test administered by the
external evaluator

This is the evaluation instrument for the pupils1 level of attainment, which
should be completed by the external evaluator, during the observations. It includes
instructíons on how to use the document, and 40 closed questions with three
possibie answers, only one of which is correct. Nine of them are for collective
adminístratíon and the rest, for individual adminístration.

As stated above, each one of the questions in the test includes the following
sections in this order: Adminístration conditions and instructions, the grading scale
for the answer and the answer guide.



The format of the questions is shown in the following example:

ÁREA OF PERSONAL IDENTITY AND AUTONOMY

CRITERION No.1:
RECOGNISESANDIDENTIFIESTHEBODYASAWHOLE.WDDISTINGUISHES

THE DIFFERENT BODY PARTS.

Indlcator

Draw Ihe parís of
the human body.

ítems

Do a drawing
oí yournaked
body

Administraron condltíons and
Instriictions

Grojp aclivity
The whole group ol pupils sit at tables
whrch are separated Irom sach olher.

Malerials for each child:

-1 sheetof blankpaper
-1 pendí.
-1 rubber.

The avaluator tells thegroup Ihatwe
wantto have a poriraitollliem.
The material is dislribuled and Uieyafe
asked lodraw theirraJ^ed bodies,
polnling oulüialitis importarlto draw
all Ihe parís ofihe body

Sea le

Verygnod

Oraws alíeastUie
head and hair.
eyes. nose, mouth,
ears and
eyslashes, Ifie
redí.ll ie Imnk with
arms aüached lo il.
Ble hands, Uie
legs and feet, as
well as othef pans
of ths bodysuch
as fingefs, nails
and genital
organs.

Good

Draws al
leasltlie
head wit i
eyes. nose.
and mouth.
Ihe trunk with
arms
atochad lo il,
and tha legs.

Not
satis factorv

Other
possiDililies
The head is
missing, or
Ihe li-unk or
some of (he
llmbs (arms
orlegs).

2. Folder of the pupils' files completed by the
externa! evaluator

The folder ¡s used to record the results obtained by each one of the pupils in
the Pupils' tese. It contains instructions on how to use the folder and an evaluation
file for each pupil in the group evaluated, with the pupil's number, gende-r and a list
of the 40 ítems, in numerical order, and the grading scale for the three possible
answers. The format of each of the files is the following:

Results for Pupil No..
Gender,

Boy

Girl

1

2

ítem 1
ítem 2
ítem 7

ítem 8

Scale

Ve ry good

3
3

3

3
3

Cood

2

2

2
2
2

Not satisfactury

1

1
1
1
1



It can be observed that the numbering of the ítems is not consecutive. This
is because the set of ítems for evaluatíng the pupils' level of attainment were
numbered in accordance with the área of learning and the evaíuation criteria, and
each criteríon contains items for the external evaluator and Ítems for the form teacher.
Thus, the numbers of the items which do not appear in this file correspond to the
items for form teacher.

3, The pupils' test completed by the form teacher

This is the evaíuation ¡nstrument of pupils' level of attainment to be compíeted
by the form teacher of the group of pupils evaluated.

It includes, in addition to the instructions on how to use the document, 75
closed questions with three possible answers. The format of the questíons is shown in
the rollowing example:

ÁREA OF PERSONAL IDENTITY AND AUTONOMY
1

CRITB30N No. 2:

BUILDS A POSITIVE SENSE OF SELF-DENTTTY ArO ACCEPTS OWN DENTFTY

Indi catar

Displays confidence and
self-as su ranee in hisíher
abllitles and ürrílaüons

Shows interesi ¡n
ovare orrmg his/ner
linitations.

ítems

Maves w rth confidence and in saíaly
in Ihe classroom activlties and rrotor
exercises. In Ihe evetyday tasks, and
in unusual schootsilualions...

futekes an efforl lo achieve Ihe goals
sel and accepts new challenges. ¡n
Ihe garres and motor exercises, in
the usual classroom lasks, ¡n
personal cara and hygiene...

Sea le

Always/ A lotí
No díffíeulty

3

3

Sometimes/
Something/

So me dlfficulty

2

2

Neverí Nothingí
A lot of difficulty

1

1



IU
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4.

We try hard and are eager to learn a game.

Fofder of the pupils1 files to be completed
by the form teacher

The folder is used to record the scores for the questions sct out in che Pupils'
test described above.

It indudes instructions on hüw to use the folder, an evaJuation file for each
pupil with the pupil's number and gender, and a list of the 75 Ítems, in numerical
order, together with the grading scale for the three possible answers. The format of
diese files is the foüowing:

Results for Pupil No

ítem 3
ítem 4
ítem 5

ítem 6

Boy

Girl

I
• i

Scale

Alwaysf Alot/No
difficully

3

3

3

3

3

Sometimesí
Something/ Some

difficulty
2

2

2

2

2

Never/ Nothing/A
lotof difficulty/

1

1

1

1

1



As explained above, the numbers of che Ítems which are missing in this file
correspond to items administered by the external evaluator.

5. The external evaluator's observation guide

This document is used to gather information about sorae aspects of the
teaching and learning processes in the classroom of the group of pupils who are
evaluated by a person not directly involved in the educational process, in this case, by
the external evaluator.

It comprises 90 closed questions with different rypes of answers.

6. The form teacher's questionnaire

The purpose of this questionnaire is also to gather infotmation about some
aspects of the teaching and learning in the classroom, although in this case, it ¡s the
form teacher of the group of pupüs evaluated who provides this information.

It includes 94 closed questions with different types of answers.

SUPPLEHENTARY INFORMATION FOR EVALUATING
THE INSTRUMENTS

The main objective of the fíeld test was to evalúate the design of the instruments
and the administration of the test itself, in ordc-r to detect any difficulties which could
arise. It was also imporcant to obtain supplcmentary informatiün which could contribute
to improving the evaluation study. Thus, a number of questions were incorporated into
the evaluation instruments, for the purpose of collecting the evaluators' assessments and
comments about the test as a whole.

The supplementary information was obtained from:

* The pupils'test administered by the external evaluator, which ¡ncluded the
following questions after each Ítem:



i
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1. Importance of the ítem
Nol much
Average
Alol

1

2

3

2. Average time taken to prepare the group of pupils

3. Average time taken by the group to do the activíty

4. (f youconsider too much time was taken, piease give your reasons

5. Chlld's understanding

6. Gradíng scaie of the ítem

7. Specify any difficulties with regard tothe qualityofthe material used

6. Specify any difficulties with regard to the administration of the test

9. Other comments

rrinutes

minutes

Easy

Doubtful

Difficult

1

2
3

Fail

Ffcss

1
2

The pupils' resr to be completed by che form teacher, which included ¡in
open-ended question for each evaluación criterion, allowíng rhe form teacher tü
evalúate the set of questions for each criterion.

The externa! evaluaror's Observation Guide and the form teacher's
Questionnaire, which included two opcnended questions for the administrators
to evalúate the evaluation instrument witli regard to the content and the
administra! ion itsel£

SUPPLEMENTARY MATERIALS

In addition to the abovementioned instruments, it was necessary to use the
following list of materials ¡n the externa! administración of certain Ítems:



The Evaluacor's Handbook, tor both evaluators, which provides clear
guidance nn how to administer che tests and the questionnaires and
the steps to follow, in order to avoid any problems or diffkulries
which couid arise during the administration.
A tape recording of 4 sounds, an original recording by INECSE.
Pupil's folder containing 9 simple drawings, where the pupiis marked
the answers to the items administered to the whole group.
9 separare chaets with simple drawings, used with the Ítems adminis-
tered individually as visual aids for the questions and answers.
A capy of the srory Little Red Riding iíooc/(adaptar ion of j . and
W Grimm's versión).
An envelope with several carcis with one word written on each one.

PERSONS RESPONSIBLE FOR THE MATERIALS

The externa] evaluators took responsibiüty for checking the delivery of the
materials used in the administration. They were also responsible for returning the
materials, together with the results of the test, at the end of the evaluation, in acenrdance
with the instructions ín the Evaluators Handbook.

ADMINISTRATION OF THE TESTS

The administración ot the evaluation instruments was carried out Ín the middJc of
May 2004. In this phase of the study, the collaboration of the eight Autonomous
Communities involved in the field test was very important.

In accordance with the design oí the evaluation established ín thís project, the
external evaluators have to be specíalists in Pre-Primary Education and have no
connection with the school whose pupils they are going to evalúate. Tliese features pre-
sented several drawbacks. WhÜst the process required a careRü seiection and training of
the evaluators, it could happen that the pupils felt inhibíted with a person from outside
che school environment, and consequently, it wuuld not be possible to achieve the main
objeaive ot chis field administration, which was evalúate some innovative evaluation
instruments as well as the administration process, and less so, the results achíeved by the
pupils.



O After taking the foregoing ínto account, it was considered that by abandoning

< the external nature of the evaluation, not onJy would it be easier to administer the

g tests, but the main aim of the field test would remain unaltered. Thus, it was decided

that the role of the external evaluator would be carried out by a person cióse to the

environment of the children he/she was going to evalúate, so that the test could be

administered with the least possible interruption to the teaching activity. In the

majority of the schools, the role of rhe external evaluator was carried out by another

S! Pre-Primary teacher in the same schoo!, and in some cases, by the academic adviser,

g by a member of the management team or by the team of educational psychologists.

E
Sj Given the difficukies involved in testing pupils in this stage of education, it

y was essential that the evaluators were familiar with the materials and the evaluation

z process, ¡n order to ensure the instruments were correctly administered and to obtain

P accurate information which could contribute to improvíng the design of this evaluation.

> Therefore, the materials were sent directly to the teachers involved in the

field test in advance of the start date of the administration. They included the

Evaluators Handbook which has a detailed, systematic description of how to

administer the tests.

Prior to the administration of the tests, the Study Representativo in the
Coordinaron Committee and the Project Coordinator in INECSE organized a
training course for both the externa! evaluators and the form teachers ín the main
offices of the respective Autonomous Communities which took part. The aim of the
meetings was to sort ouc any probiems and to guarantee the correct administration
of the evaluation instruments. If it was necessary to consult with somebody during
the adininistration process, the Evaluator's Handbook included the contact details of
those in charge of the study, both in their own Autonomous Community and in
INECSE.

The time allowed for the administration process was not píanned; this

depended mainly on the number and the characteristics of pupils in the group ti) be

evaíuated, given that all the ítems had to be administered to all the children. Besides,

the availability of the external evaluators had to be taken into account. The time

allowed for che administration of the tese was one of the variables to be decided on

accotding to the results of the administration of the field test.
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4. EVALUATION OF THE ADMINISTRATION
OF THE TESTS AND QUESTIONNAIRES
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As scated above, what it was hoped to achicve with the administración of the
field tese was to carry out a trialling of the evaluation model frnm an essentially
experimental perspective. The main aim was not to find out the childrens level of
attainment at che end of the stage of Pre-Primary Education in the dífferent
Autonomous Communities, but to carry out two checks on the model designed by,
and of great interest to, this ínsticute. One focuses on evaluating the quality of the
evaluation instruments designed for this study, and the other checks the viability of
the administtation oí the test itselí, given that it is very different from the studies
carried out by INECSE to date. In brief, to verify the level oí viability of the referential
framework described in Chapter 2.

The teachers and the externa! evaluators provided a vast wealth of information
about the evaluation ¡nstrumunes, both regarding the cuntents of the tests and
questionnaires, and the way the administtation itself was carried out. This has
contributed enormously co improving the quality of these evaluation instruments,
and therefore, to an improvement in the evaluation study.

From all of this information, one can appreciate an excellent evaluation of the
test, ¡n the sense that all the suggestions were concerned with improvements, with
no negative observations. Sume difficulties were found with regard to the conditions
for administering the Ítems but not rhe design of the test.

<
UJ



Some of the most notable aspects of this information ate desctibed in detaii
below, as well as some othet points that should be taken into atcount tegarding the
administtation, as they may have affected the results.

In the majotity of the schools, the externa] evaluator and the form teacher
wotked as a team, which had a positive effect on the administraron process. The
effotts made by the evaluators to créate the right atmosphere, so that the children
could do the tasks as well as possible, are gteatly appreciated.

The administración of the rests lasted between thtee and five days, depending
on the numbet of pupils in the class. In general, the evaluators consider that this is
sufficient time, but it should be taken into account that this is a field test and
therefore the administraron time includes the additional time taken by the
evaluators, during the administraron process, to complete all the questions
regarding the evaiuation of che items.

In addition, che information provided by the evaluacots shows they took part
in carrying out the activities wirh the children and chat, therefore, they spent too
much time on:

making sure the pupil had understood the activity to be done. It is assumed,
therefore, they did not take into account the recommendations ot guidance
in the Evaluator's Handbook that the máximum time allowed was half a
minute, and chat the activity to be done by the pupil should only be explained
twice;

some activities with the children, as the evaluators allowed the children to
expand on their explanations. They also gave them time to make sure of che
answer.

There seems to be a general agreement among the evaluators who consider the
cese is very appropriate; the evaluaríons for most of the icems are very ímportant and
easy for children of chis age to understand. However, difficulties were encountered wíth
a small number of items which were ¡ncorrectly expressed.

The gíossy cype of paper used in che pupils1 notebook, in which the childten did
the gtoup activities, does not seem co be suitable for this type of activity, which consists
in matchíng, marking or circling drawings with crayons and colouring pencils.



The time between one sound recorded on the tape and the next was too long,
which caused the chÜdren to become distracted whÜe waiting for the next sound.

After the evaluators has completed analysing the evaiuation of the test as a
whole, che conclusión was that the evaiuation instruments did not require any
substantial modifications. However, at the suggestíon of the evaluators, some
changes were introduced, which are descríbed in detaií below:

* In the questionnaires for evaluatíng the teaching process, with a total of 184
questions, the modifications introduced were limited to including ó
quescions in the rorm teacher's questionnaíre, 4 of them in telation to the
instruments used by the teacher to gather information about the pupüs
learning process, and che other 2 in relación to the participación of the
families in che ciassroom. The wording of some items was also improved.

* In the evaiuation tests of the pupüs' level of atcainment, with a total of 115
items, the following modifications were introduced:

The wording of those ítems that had led to mistakes was improved.

Those items which evaluated concents clearly below this level of
education were removed.

Those icems, to be completed by the form teacher, which included a
number of contents to be evaluated, were divided up, in order to
make the evaiuation clearer and more significant.

The instruction about the área or place where the pupils had to do
che activity, in the Administración Conditions and Instructions for
the item, was removed. The evaluator could decide the most suitable
place so that the children were not distracted while doing the
activkies, taking into account the characteristics of the pupils and the
resources of the ciassroom and the school.
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The variable "approximate time for the activity" was deleted in ordet
not to lead to confusión. The activity should only last for the time
allowed.



5 . - The grading scale was adjusted to the answer gaide or criteria so that
< al] possible results were included.

a
- The items which require materials dífficult ro obtain were to be

5 evalúated by the rorm teacher.

f - The drawíngs which had created confusión were improved or replaced.
g
O.
a Finally, it should be- noted that che evaluütors showed a lot of enthusiasm and
«• a positive attitude with regard to the test, even though it meant a lot of work for
Q them as they had to combine administering the test with their own teaching activities.
y Some of the evaluators consider that che battery of Ítems in the study, of which the
z teachers in Pre-Primary Educación are aware, can contribute to a unificación of che
P common mínimum criteria for all the stages. They have also said that the experíence
3 has encouraged them to give seríous consideration ro, and to learn more about, some
> aspeets of their pcipils' learning, given that by doing the activities with them, they

were able to coníirm that some learning activities had not been worked on sufficiently in
the dassroom.

DEFINITIVE COMPOSITION OF THE
EVALUATION TESTS

When che field test evaluation was completed, the correcrions suggested by
the evaluators were incorporated into the evaluation instruments, which have been
configured so that they can be used for differént purposes such as a model for an
evaluation study of Pre-Primary Educatíon, as described below:

* The pupils' test administered by the external evaluators comprising 36
questions, 9 of which are administered collectively and 27, individually. Of
these, 13 questions relate to the área of personal identity and üutünomy, 11
ro the área of physical and social envíronment, and 12 co the área of
communication and representación.

* The external evaiuator's folder of files.



*

The pupils' test to be compleced by che form tcacher comprising 86 qucstions.
Oí thfcse 32 correspond co the área of personal idenrity and autonomy, 16 to
che área of physical and social environment and 37 to the área of
communicarion and representation.

The form teacher's folder of files.

* The external evaluator's observation guide, with 90 questions.

* The form teacher's questionnaire, with 100 questions.

•u
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* The pupils folder, with 9 activities co be done collectively.

* Nine charts for individual administration.

* Questionnaires for the headteachers of the educationa! establishments.

* Questionnaire for the families.
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The conclusions are the following:

There is no doubt about the importance of evaluating the stage of Pre-Primary
Education, not only because ¡t is a sepárate period of education in LIS own right,
but it ¡s on the threshold of Primary Education. In that respect, Pre-Primary
Education is a useful referente, to record the real situation of che pupils for their
future progress in compulsory education.

Given the lack of traditíon in externa] evaluations of Pre-Primary Education, this
study provides some innovative evaiuation instruments, or rather facilitares the
development of others, which will contribute to our knowledge about the
teaching and learning process in this period of education and the achievements
of five-year-olds, and encourage reflection about Pre-Primary Education.
However, this evaiuation design ¡s not devoid of defects. The design oí thcsc
evaiuation instrumcnrs should be subject to subsequent readjustments, both
in form and ¡n content.

I
9

5. CONCLUSIONS OF THE FIELD TEST

After the trialling of the evaiuation model which has been described in this
publication, some conclusions were drawn, which address not so much the valuable
aspects of the model designed, but put in order a number oí observations about its
administration. Putting the model into practice has allowed a number of aspects to
be detectcd which should be takcn into account when it is adminístered. In brief, the
aim is to increase the validity oí the administration.

8



ít has been shown that external evaluation can become a powerful incentive
for encouraging and strengthening internal evaluation uf this stage of
education in Pre-Primary schools. The design and the content of the tests
provide schools with evaluation parameters, and the questionnaires provide
useíul guidance and assistance to reachers ¡n ütder to analyse and think
about the teaching process.

The evaluation instruments designed for this study can be used for evaluating
the early years stage from an external perspective. The field test has shown
that::

this evaluation is viable, in the sense that it easy to implement, given

that it ís appropriace for the real situation of chüdren, teachers and
schools.

the evaluation instruments can provide results which are reliable and

cióse to the reality of cach group, since the evaluation ¡s controlled by
the form teachers, who really know the children. The results are
completely objective as external evaluators have taken part in the
evaluations,

the evaluation instruments are valid for all the Autonomous

Communities.

The reliability of the results is partially due to the way the evaluation model
is administered. Takíng into account the characteristics of the type of tests in
the model, the following precautions should be taken in the administration
process:

a) The external evaluator should be a specialist in Pre-Primary Education
and have no connection with the school to be evaluated.

b) The external evaluation ot the pupils' level of attainmenr test should
be carried out in one of the following two ways:

- The form teacher administers the level of attaínment Test to the
pupils to be evaluated in accordance with the estabiished conditions,
and an external observer records the stores obtained by the pupils,

without taking part in the administration process.



- The external evaluator administers all che tests, triar is, ¡n addition
to recording the results, he or she carries out the acrivities with the
children. In this case, the external evaluator must get to know the
children prior to administering the rest.

In any case, the collaborarion of the torm teacher is essential, so that the
children do not feel inhibited when they are with the excernal evaluator and
can respond in accordance with their abilities. Likewise, the external
evaluator must only evaluare the children on the results obtained, leaving
aside the opinión of the form teacher who must not interfere, ñor know the
results.

c) The evaluarors must be rrained prior to carrying out the administrarion.
For this purpose, two meetings are required, one with the form
teachers and the other with the external evaluators, so that they can
be prepared for and given advice about the administration.
Likewise, they should be reminded that to preserve the validity of
the resuks obtained, the activittes should be carried out in accordance
with rhe guidance in the section Adminisrratíon Conditions and
Instructions whích is next to the ítems, and the instructions provkk-d in
the Evaluators Handbook.

s
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In accordance with the above it should be pointed out rhe important role
played by the schools where the test is to be administered. There should be
máximum transparency with the educational institution so that the evalua-
tion is carried out without any type of distrust on the part of those involved.
The school must receive información about the objectives of the evaluation,
the evaluation process and to what extent they can collaborate in its develop-
ment. All of the above contributes, without doubt, to making the adminis-
tración itself more efficient.

If an evaluation of this stage is carried out, it is recommended to carry out
the tests in the months of April or May, by which time the form teacher will
know the pupils very well, as well as what they have done and how they have
worked. Furthermore, the children feel more secute and, ¡t is assumcd, there
is a good reiationship betwcen them and the teacher. It is considered that
these factors wíll contribute to the evaluation resulcs províding more and
better information.



5 The rime taken for the administration cleady depends on the numbcr of pupíls
< to be evaluated and the number of ítems to be admíniscered. It can be deduced from the
g ¡nformarion gathered by the evaluarors in relatíon to this aspect that, in general, the

complete adminisrration, as ir was designed, can be carried out in three or four days at
5 most.

| THE FUTURE OF PRE-PRIMARY EDUCATION
g IN THE XXI CENTURY

ffi Early years education is gaining more and more recognition and is the subjecr of

* studics and research all over the world. Improvement in t!ie quaiity and access to Prc-

Z , Primary Education has become a top poh'cy priority for most countries, and ¡n particular,

P for the member Stares of the European Union.

» The fact that this stage is seen as ¡i period of education is, in itself, a huge

quaiity incentive. Políticians have recognised that access to quaiity Pre-Primary Education

can reinforce the foundations of a chíld's learning for all his or her lífe.

Ir is known from experience that chilciren in this srage of education are youtig

investigators with an cnormous, creativa potential capablc- of reasoning and tninking. The

implications undcrlying this beíief pose great challenges to Pre-Primary Education on how

to support, contribute to, and foster the full development of their basic abüiries, as active,

competent human betngs who are capabte of dealing with their future.

The fact that international bodies, such as the OECD (Organisation for Economic

Cooperation and Development) ¡ind the IEA (International Evaluation Association (for

Educstional Performance)), consider that pupÜ performance is a relevant indicator to

make comparisons between the education systems in different coun tries, means that this

evaluation model can be used in the European conrext. In that ri/sptct, it is planned to

present this design for the evaluation of Pre-Primary Education co the members of the

European Network taking advantage of rfie interest shown by those responsible for

evaluation pohcy in the different education systems. This is also a commitment which ¡s

shared by INECSE (National Institute for Evaluation and Quaiity of the Education

System).
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6. ANNEXES

ANNEX I
Examples of questions in the pupils level of artainment test adminístered by the
external evaluator.

ANNEX I I
Exampies of questions in the pupils' level of attamment test completed by the form
teacher.

ANNEX I I I
Examples of external evaluación questions in relation to the educational processes in
the dasstoom.

ANNEX IV
Examples of evaluación questions fot the forra teacher in relación to the educational
ptocesses in the classroom.



ANNEXI

EXAMPLES OF QUESTIONS IN THE PUPILS' LEVEL OF ATTAINMENT
TEST ADMINlSTERED BY THE EXTERNAL EVALUATOR

A) ÁREA OF PERSONAL IDENT1TY AND AUTOKOMY

CRITBTONNo. 9:
IDBÍ71FIES DANGERQUS SfTUATIONS AND ACTS APFROFRiATRY IN WBA

fndlcator

Uses Ihe Instruments
and ihe ínstallations
appropriaiely to
prevent accidents
and avoid dangerous
srtuations.

ítems

Rreler w ith 4 draw Ings show ing the
foüowpng scenes.

a) A chifd gees down a slide head
first

b) Anofrier chilcf points a mstal tooi
at the eyes of a classmste.

c| Another chitó is playrng w rth a
box af rratcnes and lights one.

cJ) A chSd puto his lingBrs in a
socket

Ask the loíow ing questions:
Da you do this?
IE il dangerous' Why'

Admínistratlon
conditlons and

Instructions

Individual acüvity

Materials.

A draw ings

Theevaluator gíves
Ihe child ttie posten
wlth 4 drawings sg
thal he/she can
look at them Then
he or she asks Ihe
child the queetion

Seale

Very good

tdentrfies
the 4
actions as
dangerous
and
pro«ides
coherent
reasons
wtly

Good

ktentifles
the 4
aclions as
dangerous
butsome
reasons
given are
not very
colierenl

Not
satis factor y

Othet cases



Indlcator

Recognises soné living
Ihings and usual ob]ects
in Ihe nearDy

suiroundings by neans

of itie souncl tliey mate

CRITSilON No.4:

IDENTIFIES FtRCEPOONS AND SENSATOS

llems

baten carefully andsay

whatrt B you hear on
this casaaHe.

The recorded sounds
are:

a. Car horn

b. A bifd singirg

c. Runningwater

d. Siren oí an

energency uehicle

Adm Inlstration condltlons and
¡nstructions

Individual activity.

Ti Jŷ  h A T I ^ I ^ "
4VQ (ClIdlA-

A CDof a cassette player wrth a
recordiag of the alorementioned sounds.

The evaluator show s the CD or cassatle

ptayer lo tlie child and says sume sounds
have recorded on it.

Then, tde evaluator says to the chikJ:

lamgoingtoplay the cassette. Listen

carefully andteírrewtiat you hear"

When the chtld has heard (he tirst sound.
ttie recording is stoppefl and Ihe chitó is
asked "Whatdid you hear?.1'

The same is done w ith the rest o) the
recorded sounds.

Stak

Very
good

4 corred
SQuntts

Good

3 corree!

sounds

Ncrt

sattefactorv

Other cases

z
<



B) ÁREA OF PHYSICAL AND SOCIAL ENVIRONMENT

CRíTERIONNo.6:

LOOKS AFTÉR AND RESPECTS NATURAL SURROUNDINGS, AND DISPLAYS A POSITIVE ATTITUDE AND

Indica tor

Identifies posrliwe
altitude and beftanour
with réspedtothe
enuronment.

BEHAV1OUR TOWARDS THE SAME.

flems

3ostarw¡th Ihe fbllowing 4
píctures:

a| Achild up in a tree,
breaking a branch.

b) Achild eatJng a
sandwich throwing the
wrapping tO Ule ground.

c) Achild Iprowing a paper
in (he wasiepaper Dasket.

d) Achild íielping an adult
in planta Iree.

Circle the actions which are
and crass aulthe anes Ihal
are bad

Administra tion condltions
and instructlons

Group acti^ty.m

Materials.
4 piclures and 3 pencit.

The evaluatortells the

pupils to posíBon
themselves infrontodheir

respective posters fora
prelrminaryoDservatian.

When appfopr'iate, the
eratuator explams the

activit/to be done.

Se a le

Vsry good

4 corract

answers

Good

3 corred

answers

Not
satlsfactory

Less than 3
corred

answers



CRITB80N No. 7:
KNOWS ABOUT DIFFERENT FORMS OF LIVING THINGS AND

THBR RRATtONSHIP WTTH THE ENV IRONNENT

Indlcator

Recognises
characterlstics of
aome animáis and
know s sorna of
thair habiis

ítems

Observe Ihe aniñáis m the box and
do thsfaftowing activities:

a| Put to one side of Ihe table ttie
animáis wtiich nave feel and lo
Ihe other side of the lable those
that do not have feel.

b) Answer Ihis queslion. OD Ihe

animáis wilh fee! Uve in watef or

•n land?

c) Now, put all ihe animáis back

together and then put the animáis

tíial can fly la one side ol the table

and those Ihat can nol fly to ¡he

•Iher side ol Ihe table.

d) Answer thisquestion. Why can

the animáis 1 point to fly (stotk.

dove,canary)?

Adm mistral ion conditions
and ¡nstructíons

tidividual aclivity

Materials:
A box w ith Ihe follow ing 9
anirrels1 a stork. a dove, a
canary. a dolphm, a shark, a
w hale, a cow, a dog. and a
horse (The above animáis
can subshluted by 9 pictures
oí photographs OF other
similar animáis.]

The eualuator puts the 9
animáis on the table and
allow s the child to look at
them. After a w hile the
evaluator starta Ihe aclivrty.

Scale

Vsry
good

4 corred
answers

Good

3 correct

answ ers

Not
satisfactoiy

Less than 3
correct

answ ers

<



c) ÁREA OI: COMMUNICATION ANII REPRESENTATION

CRITBBON No. 4:
DISTINGUISHES WRITMG FROM OTHeí FORMS OF GRAFHIC EXPRESEDN. NOTTCES THE SIMLARmES AND

DFFERENCES BETWEEN WRnTBJ WORDS AND CAN IDENTFYSOME VERY IMPORTA NT ONES

Indlcator

Establishes
relalionships
between words
ann" DJcíurp^

ttems

Wall chart w ¡th Sie
frontispiece of Ihe

following slories:

- Üttle Red Riding Hood.

- Riss in boots.

- Snow White.

- Three lillle pigs.

The Liiies of Ihese
stories are on cards ¡n
large capital letiers.

Join each (ronlispiece of

the story and the
corresponding tille w ith an
arrow.

Administraron condltlons
and instructions

Group activity.

Materia Is Wall chart w ith the
f rontispiece of the f otaw mg

stories and the tilles of these
stories are on cards in large
capital letiers

The evaluator úistributes the
material and explains the
activity to be done, making

sure the children know the
litles of the slories by asking, '•
Do you know w hal stories are

these?"

The evaluator a ¡so checks
w hettier the children know
how to read the cards w ith the

tilles of the slories. If not the
evaluator reads them.

The evaluatar tells the chlld to
join each tille to the
corresponding story w ith an
arrow. If the child can read the
tilles, he can do ft by himself. If
not. the evaluator reads them
and the child does in steps

Note. This ítem tries to evalúate
w hether the child can estabtish

a relationship betw een the
w ords and the picture, not
w hether he or she can read

the cards.

Scale

Very good

4 correct
ariswers

Good

3 correct
answ ers

Not
satis factory
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CRITERION No.9:

UNDERSTANDS MATHEMATICAL LANGUAGE BY PERFORMING SIMPLE OPERATIONS, IS AWARE OF
AND APPRECIATES TES ITS USEFULNESS IN EVERY DAY S1TUATIONS

Indicator

Carries out
s ¡ripie series
f oliow ing a
given criterio n.

ítems

With the building
biocks:
a) Mske a series
which alternateiy
has a large piece,
a mediurrvsized
piece and a small
piece. Start W ith
the big piece.

b) Are there any
pieces left ouer?
Are they large or
small?

Administration
conditions and

¡nstructions
Individual aclivity.

Material:
A set of 10 building biocks
(3 a large biocks, 3 rnedium-
sized biocks and 4 small
ones) or sirrilar material
suchas lógica I biocks
spaces, ele.

Bef ore startíng the activity
the evaluator gives the child
time to become familiar w ith
the building biocks

Sea le

Very
qood

a) and b)
correct

answ ers

Good

a) correct
answ er

Not
Satisfactory

No correct
answer
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ANNEX II

EXAMPLES OF QUESTIONS IN THE PUPILS1 LEVEL OF ATTAJNMENT
TEST COMPLETED BY THE FORM TEACHER

A) OF PERSONAL IDENTITY AND AUTONOMY

CRITERION No.3:

EXFRESSES OWN FfflJNGS. EXPERIENCES AND EMOTIONS

AND IS SBSfTIVE TO THOSE OF OTHERS.

Indica toe

Is sensiíive to the feeiings of

olhers and helps them if tfiey are

dis tres sed

Hems

Knows the slatesof happiness, worry,
anger, sadness... of his/íierclassmales with
w hom they are usually w Nh, and w ants to
know the reasons w htch caused rt, displays
understanding, tries to consolé.

Scsle

Always
/A lo t

3

Someíimes '
Something

2

Me ver/
Nothíng

1

•

We consolé Luis with our hugs and kisses.



CRITERION No. 8:

DISR.AYS HEALTHY HAB1TS, IN RELATION TO FOOD AND PERSONAL HYGIENE AND USES THE ÁREAS AND

MATERIALS APFROFR1ATH_Y

Indlcator

Displays healthy eaiing habils and

personal hygiene.

ítems

• Arrives al school restad

-Chews properly

- Wpes mouth afler eating somelhing

- Qeans nose

Scale

Always
/Alot

3

Sometimes
í Something

2

Never1
Nothing

1

Each day we have something healthy and different for lunch.
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B) ÁREA ÜF PHYSICAL AND SOCIAL ENVIRONMENT

CRITERONNo. 1:
FORMS GOOD RaATONSHIPS WÍTH THE DIFFERENT GROUPS

HESHE8ELONGSTO; FAMILY, SCHOOL AND FRiBJDS

Indlcator

Displays trust tow ards the
teacher.

ítems

Daes he/she display trust tow ards the

teacher?

Scale

^Always /
Alot

3

Sometimes
/Something

2

Mever/
Nothing

1

We have a very good time with our teacher.



CRITERIONNo.6:
LOOKS AFTER AND RESPECTS NATURAL SURROUNDINGS. AND DISPLAYS

A POSITIVE ATTITUDE AND BEHAVIOUR TOWARDS THE SAME.

Indicator

Respects the environmenl.

ítems

The pupil adopís a critica! attitude lo
practicas which hinder the conservation
and the care of the enviranment (waste
into rivers. fires, cutting down trees,
mistreatmentofanimáis... orother
aspects which have been covered in
class).

Scale

Always/
Alot

3

Some times
/Somethíng

2

Never1
Nothing

1

We put the white paper in the recycting container.



c) ÁREA ÜF COMMUNICAT1ON AND REPRESENTATJON

CRITBÍION No. 3:
SHOWS AN INTEREST IN WRÍTTEN LANGUAGE AND IS AWARETWT F IS A

MEANS OF C0IW1UNCAT10N, INFORMATION, AND ENJOYMENT

Indica tor

Uses Iheclassroomlibrary
(schooí) for diff erenl
purposes.

ítems

Likes to bok at and read books-stories ¡n the
classroorrV school fcrary and often uses
this área.

Sea le

Atways/
A lo t

3

Sometimes/
Somethirig

2

Nevar/

Nothing

1

The Reading Córner is our favourite place.



CRITERION No. 9:
UNDERSTANDS fWTHEMATICAL LANGUAGE BY PERFORMING SIMPLEOPERATIONS.

15 AWAREOF AND APFRECWTES ÍTS USEFULNESS IN EVERYDAY SITÚA TIONS

Indicator

Points lo, narres and draws the
basic georretrical shapes.

ítems

FOints to, ñames and draw s the shapes
of the rectangle, triangle, square, sphere
and cube.

Scale

Always/
Alot

3

Sometimes

/Something

2

Never/
Mothing

1

We learn to distinguish the ñames of some geometrical shapes.



ANNEX I I I

EXAMPLES OF EXTERNAL EVALUATION QUESTIONS IN RELATION
TO THE EDUCATIONAL PROCESSES IN THE CLASSROOM

H O W DOES THE FORM TEACHER PLAN HJS/HER TIME?

A. Do you have fixed timetable w hich you keep lo everyday?

B. Does Ihe timelable provide for appropriate periods of workand resí?

C. Are there establisHed routines ¡n Ihe claasroom?

D. Do the children know whatttienext activity is?

E Can the limetable be changed for a reasonabte cause (children's ínteres! ¡n a
particular activity, special evant, etc.)?

F Is Ihe tlmetable flexible to the workrhythrrE of each child?

G. Do ihe periods of tima albw for workin different groups: on their own. small
groups. large groups?

K Do you plan the tirretable for "global activrties" (that is, not by áreas)?

No

1

1

1

1

1

1

1

1

Yes

2

2

2

2

2

2

2

2

Large group: We all work on the story the teacher acted out for us.



D O YOU AGREE OR NOT WITH THE FOUOWING STATEMENTS

REGARDING THR CLASSROOM ATMOSPHERE?

l

A. There appears io be a "good atmosphere" in the classroom. The children feel safe

B. There is a relalionship of trust Wrth the teacher

C. The teacher talks with the children in a kind and friendly way

D. The ohildren talK among themselves (they talk aboul experiences, feelings. needs)

E The children display altitudes of collaboralbn, f riendship and solidarity w ith iheir
classmates -

F. The pupils take part freely and spontaneously in the classroomwhen they need lo

G. The pupils aci independentty (somstímes choosing the activíy to do, have enough time to do
the activities planned)

H. The children understand and accept there needs tobe norma in the olas sroom

1. The children mix wilhchüdren f rom olherclasses

No

1

1

1

1

1

1

1

1

1

Yes

2

2

2

2

2

2

2

2

2

We enjoy ourselves a fot telling jokes and making up rhymes.
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EXAMPLES OF EVALUATION QUESTIONS FOR THE FORM TEACHER

IN RELATION TO THE EDUCATIONAL PROCESSES LN THE CLASSROOM

SAY HOW OFTEN YOU CARRY OUT THE FOUOWlNG METHODOLOGiCAL

PROCEDURES EVERY DAY:

A. The global activities proposed

B. Those recommended by a publishing corrpany

C. Those of ¡nterest

D. The projects

E. The workshops

F. Thecomers

G. Olher (pleasespecify)

Never or
seldom

1

1

1

1

1

1

1

Sometimos

2

2

2

2

2

2

2

Frequentiy

3

3

3

3

3

3

3

Project wíth an injured dove; we treat her and learn a lot.



STATE HOW OFTEN THE FOLLOWING OBSERVATION INSTRUMENTS AND RECORDS

ASE USED FOR MONITORING THE MOST 1MPORTANT ASPECTS 01' THE CLASSES.

A Class register

B. Folderfor observation notes

C. Observation register

D.Notebook

E. Other (please give details)

Never or
Seldom

1

1

1

1

1

Sometimes

2

2

2

2

2

Frequently

3

3

3

3

3

The teacher makes a note in her class diary about what the children tell her.
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