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FOREWORD

This report on the Spanish education system is
a summary of the full report prepared by the Cen-
tre for Educational Research and Documentation
in 1995. Its aim is to provide a brief view of edu-
cation in Spain. Our education system has lately
~undergone a deep reform process, and this has be-
~ en made even more complex due to the decentra-
lization derived from the implementation of the
State of Autonomies and the dramatic growth in
the number of pupils, teachers and school esta-
blishments. The information contained in this
summary corresponds to the one in the original
report. Only some novelties introduced by the Or-
ganic Act on Participation, Evaluation and Admi-
nistration of Educational Establishments (LO-
PEG) have been added, and, whenever possible,
some of the data have been updated.

This document, likewise the full report, has be-
en organised in three parts. The first part deals
with the general organisation of the education

system, legislative framework, participation, edu-
cation administration, organisation and manage-
ment of school establishments, research and inno-
vation, inspection and evaluation, education abro-
ad and international cooperation. In the second
part the different kinds of schooling, stages and
levels of the education system are described. In
the third part some of the most relevant data from
official statistics are presented.

The reports on the Spanish education system
prepared by CIDE are indebted, in a very difficult
to define way, to the Spanish dossier written an-
nually for the Eurydice network. The debates and
reflections maintained with the colleagues from
the different units of the network, coordinated by
the European Union, have proved very useful to
make decisions on the selection and final presen-
tation of our education system. We, once again,
would like to thank our Eurydice colleagues and
the help given by the European Commission.
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1.1. LEGISLATIVE FRAMEWORK

The legislative framework governing and gui-
ding the Spanish education system comprises the
Spanish Constitution (1978) and four organic acts
that expand on the principles and rights establis-
hed in it.

Article 27 of the Spanish Constitution lays
down the basic principles that prevail in legisla-
tion on educational matters: on the one hand, it
recognises the right to an education as one of the
fundamental rights to be upheld by public powers
and, on the other, guarantees individual liberties
in educational issues and establishes the princi-
ples of participation and university autonomy. It
also provides for a division of educational com-
petence between central and regional authorities.
Finally, it sets out other rights associated with
education.

Organic Act 11/1983 on University Reform
(LRU) expands on the constitutional principle of
university autonomy, distributing legal competence
for issues concerning university education among
the State, the autonomous communities and the
universities themselves. It likewise lays the
groundwork for adapting university organisation
and administration to the process of the modemni-
sation under way in the rest of Spanish society.

15

GENERAL ORGANISATION OF THE EDUCATION SYSTEM

Organic Act 8/1985 on the Right to Educa-
tion (LODE) guarantees the right to an education
and the freedom of education, while regulating
society’s participation and involvement and ratio-
nalising the supply of school places financed with
public funds. It lays down the general purposes of
education, that turn on personal, intellectual and
occupational development and on training pupils
for democratic and solidary participation in so-
ciety.

Organic Act 1/1990 on the General Organi-
sation of the Education System (LOGSE), that
regulates the education system at the non-univer-
sity level, repeals the General Act on Education
(LGE), although the latter will remain partially in
effect until the new system is fully implemented.
The LOGSE establishes the length of compulsory
basic education, reorganises the education system,
providing for general or standard and specialised
education; regulates adult education; provides for
an in-depth reform of vocational training; makes
compensation for educational inequities and pro-
vision for pupils with special educational needs;
and defines the factors contributing to enhance-
ment of the quality of education.

Organic Act 9/1995 on Participation, Eva-
luation and Administration of Educational Es-
tablishments (LOPEG) expands on the LODE
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SPANISH EDUCATION SYSTEM

provisions with regard to participation and invol-
vement and amends the organisation and func-
tions of governing bodies of publicly funded esta-
blishments to accommodate LOGSE provisions.
It addresses issues such as the involvement of
cducational communities in the governance of
educational establishments and complementary
and extracurricular activities, administrative auto-
nomy of public educational establishments and
the formulation and publication of their educatio-
nal projects. The Act likewise regulates the form,
content and reports of the results of evaluation. It
undertakes to reform educational inspection and
regulates supervision and inspection activities ca-
rried on by educational authorities. Finally, it lays
down measures to ensure the enrolment of pupils
with special educational needs in publicly subsi-
dised establishments, while extending the covera-
ge of improvements in the quality of education to
include such pupils.

1.2. STRUCTURE

The Spanish education system is currently un-
dergoing a process of overall reform at all educa-
tional stages and levels as a result of the gradual
implementation of the new approach set out in the
LOGSE, which affects structure and curriculum,
organisation of the teaching staff, establishments
and other aspects of education.

The new system has now been implemented in
over 50% of the non-university grade levels, alt-
hough the former system is still in effect. This cir-
cumstance makes it necessary to describe, firstly,
the structure of the education system as establis-
hed by the LOGSE and the LRU, and, secondly,
education as established by the LGE, in so far as
it is still applicable.

The LOGSE divides the education system into
general or standard and specialised education.
The former covers infant education for children
up to the age of 6, which is not compulsory and is

in turn divided into two three-year cycles; pri-
mary education, for pupils up to the age of 12, the
first stage of compulsory education, organised in-
to three two-year cycles: secondary education
(which includes compulsory secondary educa-
tion, for pupils from the ages of 12 to 16, a two-
year baccalaurcate, and intermediate vocational
training), advanced vocational training and uni-
versity education. Compulsory education lasts for
ten years, between the ages of 6 and 16. Speciali-
sed education embraces art education and lan-
guage education. Adult and special education are
likewise regulated by this act, in addition to edu-
cational mechanisms primarily intended to com-
pensate for inequities. University education is go-
verned by the LRU.

The 1970 General Act on Education called
for four educational levels: pre-school education,
general basic education (EGB), compulsory for
all pupils between the ages of 6 and 14, unified,
polyvalent baccalaureate (BUP), a three-year
course, and the wuniversity guidance course
(COU). Vocational training (FP), while not
strictly considered an «educational level», also
constituted a major clement in this system. The
education system likewise embraced adult, spe-
cialised and special education.

Provisions have been made to gradually im-
plement the new education system nationwide.
Table 1.1 shows the implementation timetable
for the standard system of education under the
LOGSE.

Infant education and primary education were
implemented between 1990 and 1995, essentially
replacing what was formerly pre-school and the
first six grades of EGB. Compulsory secondary
education will begin to come generally into effect
in school year 1996-97. Baccalaureate will be in
force from 1998-99 and intermediate level speci-
fic vocational training in 1999-00. Under this ti-
metable, the new education system will be fully
in effect by the year 2001.
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e
TABLE 1.1. TIMETABLE FOR IMPLEMENTING «LLOGSE» SECONDARY EDUCATION AND

VOCATIONAL TRAINING
SCHOOL STAGE IMPLEMENTED DISCONTINUED
YEAR
1996-97 1st year compulsory secondary 7th grade EGB
1997-98 | 2nd year compulsory secondary 8th grade EGB
1998-99 | 3rd year compulsory secondary Ist year BUP
1st year baccalaureate 3rd year BUP
Ist year FP 1
Ist year FP II (Specialised educa-
tion)
Standard course for accesing FP
1999-00 | 4th year compulsory secondary 2nd year BUP
2nd year baccalaurcate Cou
Intermediate level specific vocational training 2nd year FP 1
2nd year FP Il (Specialised edu-
cation)
Ist year FP I (Standard education)
2000-01 Advanced level specific vocational training 3rd year FP II (Specialised edu-
cation)
2nd year FP [I (Standard education)

19
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2. PARTICIPATION/INVOLVEMENT
AND EDUCATION ADMINISTRATION

2.1. EDUCATION ADMINISTRATION

The effective implementation of the «State of
autonomous regions» laid down in the Spanish
Constitution of 1978 entails a process of substan-
tial change, whereby a centralised model is giving
way to a decentralised form of government, in ke-
eping with the principle of plurality of competent
public authorities.

In the field of education this means that the au-
tonomous communities assume regulatory and
executive competence in academic issues; the
exercise of such competence calls for resources
(human, functional, physical and of other kinds)
controlled by the State Authorities, which must
now transfer them to the regional governments.
The formal process of transferral of resources,
however, does not necessarily coincide with the
timing of devolution of educational responsibi-
lity, so there may be lapses between assumption
of legal competence and effective exercise of aut-
hority.

Thus, while at this time all autonomous com-
munities have assumed full educational compe-
tence, at the non-university level only seven com-
munities are actually effectively exercising such
power (Andalusia, Canary islands, Catalonia,
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Community of Valencia, Galicia, Navarre and the
Basque Country). As this report is going to press,
however, all but two communities (Balearic Isles
and Cantabria) exercise full competence with re-
gard to university education.

Under the arrangements for regional distribu-
tion of authority over school matters, the legal
competencies reserved to each governmental do-
main are as follows:

a) State education authority. Its powers are
essentially of a regulatory nature and address the
basic elements or aspects of the system, i.e., tho-
se where nationwide regulation is objectively ne-
cessary to ensure the fundamental unity of the
system itself and guarantee basically equitable
conditions for all Spaniards in the exercise of
their educational rights. The State does, however,
also have certain executive powers, such as, for
example, senior inspection and the final decision
on applications for scholarships and study grants.
The Ministry of Education and Science is the Sta-
te’s central administrative body in charge of exer-
cising such power.

b) Autonomous Community authorities. Cer-
tain regulatory powers are reserved to them to ex-
pand on basic State standards and regulate non-
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basic aspects of the education system, such as
executive-administrative powers, with the excep-
tion of the very few powers of this nature reserved
to the State. Autonomous communities with full
educational responsibilities have established their
own education authorities.

¢) Municipal level. A distinction must be
drawn between the bodies that the competent aut-
horities may set up at this level and the action un-
dertaken by local authorities themselves. Alt-
hough the legislation acknowledges and entrusts
certain educational tasks to municipal govern-
ments, they are not granted the status of «educa-
tional authority»; they do, however, play a promi-
nent role in providing land for the construction of
public educational establishments and in the con-
servation, repair, security and maintenance ex-
penses of infant and primary schools.

For matters that call for concurrence by the
central and regional authorities a series of mecha-
nisms have been established to ensure coordina-
tion between them, such as the Conference of
Education Counsellors (Heads of Department) of
the Autonomous Communities’ Governing Coun-
cils, presided by the Minister of Education and
Science. Other avenues for cooperation include
conventions, which are usually bilateral, between
the Ministry of Education and Science and the co-
rresponding regional authority.

2.2. PARTICIPATION AND INVOLVEMENT
IN EDUCATION

Instituting a decentralised and participatory
system calls, in addition to distributing powers
among State, regional and local authorities, for
encouraging social involvement, making schools
genuine educational communities, promoting
participation by parents and young adults, di-
rectly or through associations, and making the
Ministry of Education and Science’s advisory bo-
dies representative of a broader sector of society.

22

The LODE establishes a series of collegiate bo-
dies at the various levels of educational adminis-
tration intended to ensure the involvement of all
sectors of the educational community. At the na-
tional level, these bodies are the State School
Council, which has advisory status in respect of the
nationwide master plan for education and bills or
proposed regulations to be enacted by Parliament
or the Government, the General Council for Voca-
tional Training, which provides counsel on issues
relating to that stage of education, and the Univer-
sities Council, whose functions include the organi-
sation, coordination, proposed planning and coun-
sel in the field of higher education. At the regional
and local levels, there are regional and municipal
school councils. Finally, there are school councils
for each individual educational establishment.

The LODE and more recently the LOGSE and
the LOPEG have granted non-university educa-
tional establishments autonomy to define their
own model of organisational and pedagogical ma-
nagement, in order to ensure that the most suita-
ble advantage is taken of the resources allocated
to them and to provide for a pedagogical model
more in keeping with the specific needs of pupils
and characteristics of the surrounding commu-
nity. At the university level, the LRU grants uni-
versities autonomy of rule, academic, financial or
management autonomy and autonomy to admi-
nister their own resources and implement their
own staff policies, enabling them to select and
promote teaching staff.

2.3. ORGANISATION AND MANAGEMENT
OF EDUCATIONAL ESTABLISHMENTS

Educational establishments may be public or
private and deliver education on one or several
educational levels.

School ownership may be held by a public aut-
hority or private natural or legal persons, whom
the Constitution grants the right to create and run
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private schools and determine the specific nature
of such establishments. Consequently, under the
Spanish education system there are two kinds of
schools: public and private. Private non-univer-
sity establishments may, in turn, enter into sub-
sidy arrangements (public financing) with the pu-
blic system.

Public schools that deliver general or standard
education may be infant education schools, pri-
mary education schools, secondary education
schools, and university schools or higher engine-
ering schools if they provide university level edu-
cation. Private schools, while teaching on the sa-
me levels, are free to choose the denomination of
their own establishments in each case. Other csta-
blishments provide specialised education: fo-
reign languages are taught in State-run language
schools and art education is delivered in different
kinds of establishments depending on the field of
art concerned (conservatories, schools of drama-
tic art, schools of applied arts, etc.). Adult educa-
tion, including courses leading to the award of
any of the official academic diplomas, may be
provided in specific adult education establish-
ments (public education institutions for adults) or
ordinary schools.

2.3.1. Non-university establishments

Governance of non-university public establish-
ments was commended by the LODE and more
recently by the LOPEG to a series of collegiatc
bodies and individual officers. In subsidised priva-
te centres only the head teacher, school council
and teachers’ assembly are requisite, while no de-
mands are made on private establishments with
respect to organisation and management.

The collegiate bodies are the school council
and teachers’ assembly. The school council is the
school’s highest governing body in which the
educational community as a whole participates.
Its membership varies depending on regional le-

gislation in each autonomous community and ow-
nership of the school. In public schools, it com-
prises the head teacher, the head of studies, a re-
presentative of the municipal government, a spo-
kesman for administrative and service staff, and a
given number of teacher representatives and an
equal number of pupil and parent representatives.
Its functions include the formulation of the esta-
blishment’s educational project, clection of the
head teacher, admission of pupils, decisions on
disciplinary action involving the latter and, with
regard to the establishment’s financial manage-
ment, assessment and approval of the budget. It is
likewise in charge of approving the establish-
ment’s rules of procedure and yearly programme
and of establishing guidelines for participation in
complementary and extracurricular activitics and
cooperation with other establishments for educa-
tional purposes.

Teachers' participatory body at the individual
school level is the teachers' assembly; its mem-
bership includes all educational staff and it is
chaired by the head teacher. It is responsible for
planning, coordinating and decision-making in all
pedagogical and educational issues.

The head teacher, head of studies and secretary
or, as appropriate, administrator, are the individual
officers. Together, they constitute the «managing
team». They are appointed for four-year terms.

The head teacher of public schools is elected by
the school council from among the cligible tea-
chers and appointed by the competetent education
authority; in private establishments the head tea-
cher is appointed by the owner. The head teacher
is the establishment’s official representative and is
responsible for running it, enforcing all existing
laws and provisions, managing school personnel
and convening and presiding the meetings of co-
llegiate bodies, implementing the decisions the
latter make. He/she is responsible for implemen-
ting the establishment’s budget and the school
council’s decisions regarding financial matters.
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The head of studies is responsible for the scho-
ol’s academic and educational affairs and takes
the head teacher’s place when the latter is absent,
acts as head of personnel in respect of educatio-
nal matters, and is responsible for pedagogical
coordination. School administration and financial
management are vested in the secretary or, as ap-
propriate, administrator.

The purpose of the educational coordination
bodies is to encourage teamwork among teachers
and guarantee harmonious and orderly action on
the part of all those responsible for the teaching-
learning process. In primary schools, these bodies
comprise the cycle teams, the pedagogical coor-
dination commission and the form teachers. In
secondary education schools, in turn, the coordi-
nation bodies are the counselling department, the
extra-curricular and complementary activities
department, the educational departments, the pe-
dagogical coordination commission and the form
teachers.

As far as actual establishment operation is
concerned, the LOPEG addresses the formula-
tion, at the school level, of three standards around
which pedagogical organisation should be articu-
lated: the school’s educational project, which sets
out the objectives, priorities and procedures for
action, the specific curriculum for each educatio-
nal stage delivered in the school, including objec-
tives, content, assessment criteria, stage sequen-
cing and methodology, and the general school
programme, covering the school’s overall schedu-
ling and the pedagogical criteria behind its for-
mulation, the educational project and the projects
specifying the curriculum, annual programme of
complementary and extracurricular activities and,
finally, an administrative report on the school’s
organisation and the state of repair of its facilities
and equipment.

Schools must, in addition, draw up rules of
procedure, specifying the basic rules for social
behaviour, regulating the relationship between
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members of the educational community and en-
suring the proper development of academic acti-
vities, mutual respect among community mem-
bers and the suitable use of the school’s premises
and facilities.

In order to effectively implement the principle
of active participation and democratic manage-
ment of schools, in addition to the school council
on which pupils and their parents are represented,
other avenues for participation have likewise
been devised. through which these two groups
can participate in the collegiate control and ma-
nagement of education. Thus, pupils have class
delegates, who represent the pupils in each class
or group, the council of delegates and pupils’ as-
sociations. Parents, in turn, enjoy freedom of as-
sociation, whereby they may cooperate and parti-
cipate in schools’ educational tasks through pa-
rents’ associations.

2.3.2. University establishments

Universities enjoy full autonomy in their educa-
tion and research activities. Thus, they are vested
with powers to draw up their respective by-laws or
basic standards including the rules of procedure
regarding administrative and financial as well as
education personnel management, participation
and relations with other universities, the State and
public authorities and society as a whole.

University administration and governance takes
place at three levels: the university itself, univer-
sity establishments and departments. Foremost
among the university bodies is the social council,
the body through which society participates in
university alfairs, and which is in charge of appro-
ving budgets and supervising both university fi-
nancial operations and service performance; the
university assembly, a body with representation
from the various sectors of the university commu-
nity whose task it is to draw up the by-laws, elect
the rector and approve the university's overall line
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of action; and the governing board, the univer-
sity’s ordinary governing body whose functions
include development of assembly guidelines, per-
sonnel standards, proposals for budgets and pro-
grammes, working arrangements with other uni-
versities and institutions and modifications to the
existence and status of the various establishments.
The individual officers are the rector; ultimate aut-
hority for the administration, management and re-
presentation of each university, the vice-rector, the
secretary general and the manager.

In each university establishment specific ad-
ministrative tasks are undertaken by the establish-
ment’s collegiate body, the faculty or school board
and by the individual officers: the dean or vice-de-
an, director or vice-director and the secrerary.

The departments are the basic units in charge
of organising and implementing research and ins-
truction in their respective disciplines. Their go-
verning bodies also comprise collegiate organisa-
tion, councils, and individual officers, a director.

2.4. FINANCING

Education in Spain is financed both with public
funds and contributions from private institutions
and citizens. The public or private nature of the
ultimate funding agent, rather than the recipient
of the corresponding services, is what determines
whether spending on education is considered to
be public or private.

Public funding is provided by the central edu-
cation authority (Ministry of Education and
Science and contributions from other ministries),
by autonomous communities and by local corpo-
rations. Such funds are not applied only to public
schools, but also to subsidies for private schools
and student scholarships and support.

State schools are tuition-free for standard or
general education at the non-university level. Fa-
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milies must pay for complementary school lunch
and transport services and may contribute to im-
provements in school equipment and the conduc-
ting of extracurricular activities through volun-
tary membership fees paid to parents’ associa-
tions. In public schools transport, lunch and
boarding services for compulsory education age
pupils may be provided free of charge.

University revenues come from tuition and ot-
her fees paid by students, from subsidies granted
by the corresponding administration, and current
account and capital transfers effected by the Sta-
te, from subsidies, bequests or donations granted
by public or private institutions, returns on its
equity or other financial transactions. Such reve-
nues include items ranging from returns on stocks
and bonds to proceeds from rentals and conces-
sions (cafeterias, bookstores, shops), scientific,
technical or artistic contracts closed with public
or private entities, as well as specialisation cour-
ses and the results of loans floated to finance in-
vestment. Its major expenditures are personnel
(around three quarters), overhead and service ex-
penses.

By constitutional mandate, government is to
help finance private centres so they are able to de-
liver compulsory education and comply with law-
ful requisites. The LODE establishes, then, its
system of educational arrangements, whereby
private schools that comply with certain stan-
dards are financed with public funds, in order to
ensure the right to a free education for compul-
sory school age children, as well as the right to a
choice of educational establishment. There are
two types of subsidy arrangements: general and
singular. Establishments that accept the general
arrangements are wholly subsidised with public
funds and must provide education free of charge.
In establishments with singular arrangements,
public funds defray only part of their costs, so
they may charge pupils tuition as complementary
revenue. The total number of publicly subsidised
private schools accounts for around three quarters
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of all private education, while public and publicly
subsidised establishments combined, i.e., the sum
of all schools supported by public funds, repre-
sent 90 % of all schools.

The education system provides for several
kinds of mechanisms to compensate for educatio-
nal inequalities. One basic tool is the establish-
ment of scholarships and study grants, intended to
provide the opportunity to access and continue
non-compulsory education for those who lack the
financial resources required to do so. Moreover, it
is a measure deriving from the principle of res-
pect for diversity, since it attempts to help the
members of the school population in greatest ne-
ed of such aid. Since cost-free education at the
compulsory schooling level is guaranteed by the
public funding afforded to schools, scholarships
are awarded preferably on the non-compulsory
levels and for services complementary to basic
education. At the compulsory levels, the purpose
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of financial aid is to contribute to offsetting scho-
ol transportation, lunch and boarding costs.

Private funding for education is to be un-
derstood as the part of the total spending on edu-
cation financed with private funds furnished al-
most entirely by families and, to a lesser extent,
by private institutions. Such financing is usually
earmarked to cover the costs of private schooling.
In public and publicly subsidised private schools,
private spending by families on education may be
considered to be complementary to public spen-
ding and is applied to aspects not covered by pu-
blic funds (books, school supplies, transport, uni-
versity tuition) and to complementary and ex-
tracurricular activities. Private universities are not
eligible for financial arrangements with education
authorities, so students and the owners of such
institutions defray all educational costs. Tuition
and other fees are freely set by each establish-
ment.



3. EDUCATIONAL RESEARCH AND INNOVATION,
INSPECTION AND EVALUATION

3.1. RESEARCH AND INNOVATION

It is incumbent upon the various education aut-
horities to encourage, direct, design and imple-
ment educational research within the scope of
their respective competencies and on the State to
further and ensure the overall coordination of
such research. The State and, of its general bo-
dies, specifically the Ministry of Education and
Science, are vested with power to carry on educa-
tional research and experimentation.

The entities involved in implementing such re-
search are, inter alia, universities and teacher trai-
ning establishments and institutions under the ae-
gis of the various education authorities. Educatio-
nal research performed in universities is
conducted essentially by university departments
and institutes for educational science (ICE). The
tasks assigned to Teachers' Centres include the
encouragement, promotion and dissemination of
research activities and innovation among tea-
chers, essentially in areas related to school reali-
ties and in-service pedagogical training of the te-
achers involved.

The Ministry of Education and Science under-
takes educational research through the Centre for
Educational Research and Documentation (CI-
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DE). This body, created in 1983, is responsible
for providing education authorities, teachers and
society at large with general objective informa-
tion, documentary support and ideas deriving
from research, with a view to enhancing educa-
tional quality. It focuses on three kinds of tasks:
studies, research and reports on education; coor-
dination and encouragement of educational rese-
arch; and documentary and library services. The
CIDE is a member of the CIDREE (Consortium
of Institutions for Development of Research in
Education in Europe) and it embodies the Spa-
nish Unit of Eurydice. Furthermore, it participa-
tes in various educational research programmes
and action plans in other international bodies
(UNESCO, OECD, OEI, Council of Europe,
etc.). The CIDE makes public calls at regular in-
tervals for educational research grants and prizes
for work already performed, running follow-up
studies on the research so funded and publishing
the results. The CIDE thus financed and underto-
ok a total of 452 research projects between 1982
and 1995.

Other centres related to educational research
and sponsored by the various education authori-
ties are the Andalusian Institute for Educational
Evaluation and Teacher Training —under the ae-
gis of the Autonomous Community of Andalu-
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sia—, the Municipal Research Institute on Ap-
plied Psychology in Education (IMIPAE) —un-
der the aegis of the City of Barcelona—, the Ma-
drilian Centre of Pedagogical Research (CEMIP)
—under the aegis of the Autonomous Commu-
nity of Greater Madrid— and the Canary Island
Institute for Quality and Evaluation —under the
aegis of the Canary Island Community.

Moreover, there are other institutions that enga-
ge in financing research in various fields, educa-
tion among them. Such is the case of the Intermi-
nisterial Commission on Science and Technology
(CICYT), in charge of coordinating research and
development (R&D) programmes at the national
level, or the Interdepartmental Research and Tech-
nological Innovation Commission (CIRIT) in the
Autonomous Community of Catalonia.

Innovation is to be conducted in educational es-
tablishments themselves by teaching teams in their
day-to-day work with their pupils. The education
authorities are responsible for encouraging such
work through the adoption of support strategies.

One of the main objectives of the Ministry of
Education and Science’s Directorate General for
Pedagogical Renewal, as a whole, is the encoura-
gement of educational innovation. The Centre for
Curricular Development, whose primary aim is to
plan, develop and evaluate the basic aspects of the
curriculum for infant, primary and compulsory
secondary education and baccalaureate, the Pro-
gramme of New Information and Communication
Technologies, engaging in the introduction of new
technology in education, encouraging its use to
improve the quality of schooling and the Deputy
General Directorate for Teacher Training, the unit
responsible for planning, developing and evalua-
ting innovative activities in the field of in service
training for teachers and other specialists, are un-
der the aegis of the above Directorate General and
contribute notably to its ultimate aims. Moreover,
the Directorate General for Vocational Training is
responsible for innovation in its specific domain.
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All the bodies, programmes and units mentio-
ned conduct activities related to the formulation
and dissemination of curricular material and other
support documents; to training intended for psy-
chopedagogical and counselling teams and early
intervention advisors, teachers’ centres and edu-
cational programme units; to the evaluation of
materials, plans or educational programmes and
to public calls for prizes, grants and fellowships
for the implementation of innovations.

The autonomous communities with full res-
ponsibility for educational issues have created
their own bodies for further innovation, which are
often the same ones that are in charge of research
and/or evaluation of the education system. Thus,
for instance, the body that coordinates educatio-
nal innovation activities in Andalusia is the An-
dalusian Institute for Educational Evaluation and
Teacher Training, in the Canary Island Commu-
nity the unit responsible for these functions is the
Directorate General for Educational Organisa-
tion and Innovation, in Catalonia it is the Educa-
tional Department of the «Generalitat» (Catalo-
nian Government) and in the Valencian Commu-
nity it is the Directorate General for Educational
Organisation and Innovation.

3.2. INSPECTION

The Constitution reserves responsibility for ins-
pection of the education system to public authori-
ties. The LOPEG defines inspection functions and
modifies the procedures in force until its enactment
regarding access to inspection duties, creating a
new inspectors’ corps and establishing the require-
ments that must be met to join it. As this act applies
nationwide, the Ministry of Education and Scien-
ce, in the area which it administers, and the various
autonomous communities with full educational
responsibilities, have set out the standards for their
own educational inspection services.

Inspection embraces: control and supervi-
sion, from the pedagogical and organisational
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point of view, of the operation of educational
establishments, public and private: cooperation
to improve the teaching quality and performan-
ce of schools, as well as educational reform and
pedagogical renovation processes; participation
in the evaluation of the education system, in
particular as regards schools, executive tasks
and teaching; ensuring that the laws, regulations
and other provisions in force that apply to the
education system are enforced in schools; coun-
selling, guidance and information for the va-
rious sectors of the educational community on
the exercise of their rights and compliance with
their obligations; and reporting on educational
programmes and activities sponsored or autho-
rized by competent education authorities, as
well as on any aspect related to teaching for
which information is requested by the compe-
tent authority or of which it becomes aware
when performing its duties. In order to effecti-
vely perform such tasks, inspectors are deemed
to be public authorities complying with their
duties and as such and in order to do so, may
freely access establishments and any documen-
tation they feel is necessary.

The organisation of technical inspection ser-
vices under the aegis of the various authorities
is based on regional conditions and curricular
specialisation. The different inspection services
are structurally part of the education department
in each region exercising educational responsi-
bilities.

The Education Inspectors Corps created by the
LOPEG includes the inspectors formerly pertai-
ning to the Corps of Inspectors of the Education
Authority as well as public officials in teaching
corps who had been promoted to inspection func-
tions. Access to this corps is through competitive
examination among members of any of the corps
of public official-teachers.

3.3. EVALUATION OF THE EDUCATION
SYSTEM

Two institutions are responsible, nationwide,
for evaluating the organisation and operation
of the education system: the National Institute
for Quality and Evaluation (INCE) for non-uni-
versity levels, and the Universities Council at the
university level. The INCE’s competence focuses
on the formulation of evaluation systems for the
various levels and kinds of education and evalua-
ting education system operation. Due to its recent
creation (established under the LOGSE in 1990
but not actually regulated and implemented until
June, 1993), the INCE's activities are currently at
an initial stage: for the period 1994-97 they con-
sist of evaluating the results of primary education,
compulsory secondary education and vocational
training. The institute is also responsible for sta-
tewide coordination of international evaluation
studies in which Spain is involved. The university
system is evaluated through the Programme for
the evaiuation of the quality of the university sys-
tem which appraises teaching and research as
well as personnel and resource management.

The LOPEG regulates teacher evaluation at
the non-university levels. In the field of higher
education, each university conducts evaluation of
teaching practice through internal projects, mainly
through student surveys. There are likewise pro-
grammes to evaluate research done by the tea-
ching staff, the results of which have a bearing on
the professional advancement of such personnel.

School evaluation at the non-university level is
performed both internally (essentially by the scho-
ol councils and pedagogical coordination commis-
sions) and by the education authorities, through
the various technical inspection services operating
in each region. The School Evaluation Plan (EVA
Plan) implemented by the Ministry of Education
and Science since 1992 is an example of the latter.
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4. EDUCATION ABROAD AND INTERNATIONAL COOPERATION
IN THE FIELD OF EDUCATION

4.1. EDUCATION ABROAD

In Spain, education abroad is articulated th-
rough a system of centres and programmes who-
se activities are encouraged, directed and mana-
ged by the Education and Science Sections in the
Spanish Embassies in those countries where the
educational measures taken warrant the existence
of such bodies.

The educational establishments owned by
the Spanish State abroad deliver Spanish edu-
cation system schooling suitably adapted to the
particular circumstances of the surrounding com-
munity. They have a dual purpose: on the one
hand, they provide citizens of other nationalities
the opportunity to become familiar with the Spa-
nish education system and on the other, they co-
ver the possible demand for schooling for Spanish
residents in the area. They are organised and run
along lines similar to public schools in Spain.

The Spanish State may enter into agreements
with natural or legal persons to create joint ow-
nership establishments through lawfully recog-
nised foundations or societies in their respective
countries. The Spanish State has also established
Spanish departments in British, Dutch, French,
German, Italian and U.S. schools in order to fos-
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ter the awareness of Spanish language and cultu-
re and broaden the possibilities of receiving a
Spanish education in the context of intercultural
and bilingual educational experiences. Some spe-
cial Spanish departments are integrated in Euro-
pean schools.

The Spanish administration has been encoura-
ging the integration of Spanish language and
culture in educational establishments in va-
rious countries through international conven-
tions and agreements specifically targeting Spa-
nish students enroled in education systems of the
countries in which they reside.

4.2. INTERNATIONAL COOPERATION

Spain has maintained and increased its parti-
cipation in the major international fora. The many
activities in which Spain is involved in the educa-
tional domain are implemented under multilateral
and bilateral conventions and agreements with ot-
her nations and international organisations.

Spain maintains special relations in the field of
education with the European Union, the Council
of Europe, UNESCO, OECD, Latin America and
NATO.
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European Union actions in the educational do-
main are grouped under the Socrates programme,
intended to contribute to the development of quality
education and a European area open to cooperation
in educational matters, and the Leonard program-
me, which develops vocational training policy.

Spain has been involved in various OECD acti-
vities associated with statistics and other educa-
tional subjects, as well as in studies sponsored by
the Centre of Educational and Research Innova-
tion (CERI).

Under UNESCO, Spain is the major coordina-
tor of action deriving from the Cooperation Con-
vention on the Main Education Project for Latin
America and the Caribbean: Teaching planning
and education management trainers, Production
of basic Education material, Innovations in scien-
ce teaching in primary school, and Support for the

Main Project’s publications programme. Moreo-
ver, many Spanish universitics have entered into
partnership agreements with universities in other
countries under the UNITWIN-UNESCO Disci-
plines Programme.

As far as relations with Latin America are
concerned, Spain is most notably involved in the
Andrés Bello Convention, signed by the Andean
countries, Panama and Spain, and in the Organi-
sation of Latin American States (OEI), through
which the Ministry of Education and Science pro-
vides technical and financial assistance under va-
rious educational programmes.

Bilateral relations derive from the application
of cultural, educational and scientific agreements
in force with various countries, which materialise
and are followed up under joint commissions
which meet alternatively in the nations concerned.
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5.1. ORGANISATION AND CURRICULUM

The LOGSE defines the curriculum to be «the
suite of objectives, content, pedagogical methods
and assessment criteria governing teaching prac-
tice for each level, stage, cycle, grade and kind of
education under the education system». In order
to guarantee all pupils a common education, a na-
tionwide core curriculum is established and cons-
titutes the minimum educational standard, On the
basis of this core curriculum, each autonomous
community with full educational responsibilities
establishes its own curriculum, adapted to the
characteristics of the region concerned; each edu-
cational establishment, in turn, is responsible for
drawing up its own educational project and adjus-
ting the curriculum to the characteristics of its
pupils and the features of its surrounding com-
munity.

5.1.1. Infant education

The LOGSE provides that infant education is
the first level of the education system, While vo-
luntary, the educational naturc of this stage is
stressed in opposition to the traditional nursery
school approach, and great importance is attached
to its preventive potential, since it helps to com-
pensate for possible social, cultural or economic

INFANT AND PRIMARY EDUCATION

dilferences. In view of the relevance of this stage,
public authorities must guarantee a sufficient
number of places for all children applying for
one. It takes children of up to six years of age and
is organised into two three-year cycles.

The skills that children are to develop through
infant education are: awareness of their own bo-
dies, relationships with others through various
kinds of expression and communication, acquisi-
tion of a certain degree of independence in day-
to-day activities, and observation and exploration
of their surroundings-natural, family and social.

The general objectives are organised around
four core areas related to children’s physical, in-
tellectual, emotional, social and moral develop-
ment. Upon completion of this stage, children
should be able to evoke and represent various as-
pects of reality, expressed through play, artistic
activity and other forms of representation. Special
attention should be paid to verbal language as a
basic element of communication and means for
cxpressing ideas, experiences and desires.

The areas addressed in infant education are
personal identity and independence, which refers
to the gradual understanding, appraisal and con-
trol that children acquire over themselves and the
ability to take advantage of their personal resour-
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ces at any given time, physical and social envi-
ronment, which addresses the broadening of chil-
dren’s experience, so they come to acquire a fuller
understanding of the world around them, and
communication and representation, whereby chil-
dren must learn to express and represent their fe-
elings, thoughts, experience, etc., through various
kinds of communication. This division into areas
does not, however, seek to portion reality or limit
activities in each of them; rather, the sense of glo-
bality and interdependence among areas should
prevail at all times.

At this level, methodological principles take a
globalising approach to favour significant learning,
that is to say, learning that has a clear meaning for
children, so they can relate their prior experience to
the knowledge newly acquired. The principle of
globalisation assumes that learning is the result of
establishing many connections, relations between
what is new and what is learned. It is a matter of
drawing the individual nearer to the reality he/she
wants 1o experience. Interaction among children
constitutes both an educational objective and a fo-
remost methodological resource, since it fosters in-
tellectual, emotional and moral growth. Flexibility
in conducting activities and adapting them to chil-
dren’s learning pace, in order (o organise time res-
pecting their needs for affection, activity, relaxa-
tion, rest, nourishment, etc., is another characteris-
tic trait of this educational stage.

Assessment must be global, ongoing and feed
back into the system: global, because it should re-
fer to the suite of skills listed in reaching the ove-
rall objectives that serve as a basis for assess-
ment; ongoing, because it is an indispensable part
of the educational process; it should feed back in-
to the system, because it provides a constant flow
of information to improve both the processes and
results of educational practice. The basic referen-
ces for assessment of the learning process are the
general objectives of this stage of education or, as
appropriate, of cach cycle as well as the general
objectives of the areas of learning; it is up to the
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teaching team to adjust these objectives and the
content thereof to pupil traits and environments.
It is the teaching team that should establish cer-
tain assessment indicators or criteria to appraise,
in qualitative terms, the extent to which the skills
targeted in each cycle have been achieved. As far
as tools are concerned, direct and systematic ob-
servation constitutes the main technique for the
assessment process.

5.1.2. Primary education

Primary education is the first level of basic
education. It is compulsory and cost-free, and
global and integrating in nature. Comprising six
grades, for children between the ages of 6 and 12,
it is organised into three two-year cycles. The
purpose is to provide all children a common edu-
cation through which they acquire basic cultural
understanding, skills relating to oral expression,
reading, writing and arithmetic. and gradual inde-
pendence of behaviour in their environment.

At this level pupils should develop skills such
as the use of the Spanish language and, as appro-
priate, the official vernacular language used in
their autonomous community, as well as other
forms of representation and artistic expression;
the application of simple arithmetic operations
and logical processes; an appreciation of basic va-
lues; the understanding of the essential features of
the environment; and an appreciation of the im-
portance of hygiene, health, physical education
and sports.

Teaching is organised around the following com-
pulsory areas of knowledge: natural, social and cul-
tural surroundings; art education; physical educa-
tion; Spanish language, official vernacular langua-
ge in the respective autonomous community and
literature; foreign languages: and mathematics.

The general objectives on this level endeavour,
on the one hand, to teach pupils to communicate
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through verbal, body, visual, plastic, musical and
mathematical language, and to understand and
produce oral and written messages in the Spanish
language and, as appropriate, in the vernacular
language of their region; they should likewise be-
gin to learn a foreign language. On the other hand,
great importance is attached to pupils’ autonomy
in their day-to-day activities and group relations,
development of their ability to take initiatives and
cstablish stable relations with others, learning to
appreciate basic values, social standards and rules
and to respect individual differences. An attempt
should also be made to introduce pupils to their
cultural heritage and enable them to participate in
the preservation and improvement of that heritage,
as well as to understand the relationships between
their natural and social environments. Finally, it is
essential for pupils to come to know and apprecia-
te their own bodies, acquiring basic attitudes that
enhance their quality of life.

Methodology in this stage of education should
cncourage pupils® well-rounded development, in-
tegrating their different experiences and learning,
taking account of the personal nature of education
and its adaptation to each child’s learning pace.
The teaching process should be guided by the
principle of functionality, ensuring that what is le-
arned will be of actual use to pupils under normal
circumstances. It is in such learning functionality
that «learning to learn» essentially lies. Recrea-
tional activities provide a particularly suitable
mechanism during this stage.

Assessment of these pupils’ learning processes
should be ongoing and global and they should be
promoted from one cycle to the next providing
they reach the corresponding objectives. Assess-
ment takes place taking account of educational
objectives and the criteria established in the cu-
rricular project. When a pupil’s overall progress
is below programme objectives, teachers may
adopt any of the following measures: reinforce
the learning process, adapt the curriculum as re-
quired, or leave the pupil back for a year. This last
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option may only be implemented once during pri-
mary education, and only after prior consultation
with the pupil’s parents or guardians.

By way of indication only, table 5.1 shows the
timetables corresponding to cycles and areas pre-
vailing in the schools located in the areas run, res-
pectively, by the Ministry of Education and
Science and the Valencian Community.

5.1.3. Higher cycle of basic general
education

During the academic year 1995-96 all primary
education is being conducted on the basis of the
LOGSE. Nonetheless, the last two grades of basic
general education (EGB) are still in effect, since
the first and second years of compulsory secon-
dary education that are to replace them will not be
in effect nationwide until 1996-97 and 1997-98,
respectively. After passing all three cycles of
EGB (13-14 years) pupils are awarded the Pri-
mary School Certificate: pupils who do not pass
all three cycles are entitled to a School Attendan-
ce Certificate. As long as EGB subsists, these cer-
tificates will be maintained, and exams for attai-
ning the Primary School Certificate will be held
until academic year 2002-03.

5.2. EDUCATIONAL ESTABLISHMENTS

Public education cstablishments that delivery
infant education are called infant education scho-
ols, while those teaching primary education are
known as primary education schools. Infant edu-
cation schools owned by the Ministry of Educa-
tion and Science or autonomous communities
with full educational responsibilities normally ac-
cept children in the second cycle of infant educa-
tion. Such schools are generally incorporated into
primary education schools. Moreover, schools
under the aegis of other public authorities, such as
municipal governments or autonomous commu-
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TABLE 5.1. WEEKLY TIMETABLE FOR PRIMARY EDUCATON, BY CYCLE AND AREA,
ESTABLISHED BY THE MINISTRY OF EDUCATION AND SCIENCE
AND THE VALENCIAN COMMUNITY

MEC VALENCIAN C.
AREAS
Ist CYCLE | 2nd CYCLE | 3th CYCLE | 1st CYCLE | 2nd CYCLE | 3th CYCLE

Knowledge of the environment 5 4 4 3 E el
Art education 3 3 3 3 3 2
Physical education 3 3 3 3 2 2
Spanish languaje 6 4 4 4 3 3
Vernacular language - — — 4 3 3
Foreign language — 3 3 — 2 )
Mathematics 4 4 4 4 4 4
Religion/Social-cultural act. 1.5 1.5 1.5 1.5 ) 1.5
Recreation 2.5 2.5 2.5 25 2.5 25

TOTAL 25 25 25 25 25 25

Source: Compiled by CIDE on the basis of each authority’s regulations.

nities that do not have full educational responsi-
bilities, may accept children in the first cycle, se-
cond cycle or both.

Duly authorised private establishments tea-
ching infant education are denominated infant
education establishments. Such establishments
may enrol children in the first cycle, second cycle
or both.

All establishments, public and private, must
comply with minimum requirements cstablis-
hed with respect to facilities and physical condi-
tions. Infant education establishments must have
at least three units per cycle; where they provide
both cycles, then, they must have a minimum of
six units (three per cycle). The maximum number
of pupils per school unit in infant education esta-
blishments ranges from 1/8 to 1/25 depending on
the age of the pupils. Primary education esta-
blishments, in turn, must have at least one unit per
grade, with a maximum of 25 pupils per unit, and
must deliver the three cycles comprising this level
of education, Infant education schools and pri-
mary cducation schools servicing populations
with special socio-demographic or scholastic fea-
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tures are exempted from these standards. Such es-
tablishments may group pupils in different levels
or grades in onc and the same unit. Moreover,
education authoritics may specify more deman-
ding teacher-pupil ratios for units where one or
more children in the unit has special educational
needs.

Admission requirements in public and subsi-
dised private establishments are in line with the
general criterion governing all compulsory edu-
cation, whereby any pupil is entitled to be admit-
ted in any establishment providing he/she is of
the proper age and meets the academic standards
established to initiate the level or grade in ques-
tion, Where demand for places is greater than
supply, the criteria for determining priority laid
down in the LODE will prevail, namely: annual
family income, proximity, and prior enrolment of
siblings. Account is likewise taken of the existen-
ce of disabilities. Non-subsidised establishments
are free to determine their own admission proce-
dures.

The school year is set out by each education
authority. Nonetheless, provincial departments
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and, as appropriate, the corresponding regional
services, are vested with power to authorise a dif-
ferent date for the first day of school when ex-
ceptional circumstances in any given establish-
ment so warrant. In any case, the school year
usually begins in mid-September and runs th-
rough the last week of June.

5.3. TEACHING STAFF

The LOGSE has established profound change
with respect to infant and primary education
school teachers, inter alia, making the new scho-
ol teacher diploma requisite to practise.

Access to teaching positions differs depen-
ding on whether the establishment is public or
private. Thus, in public schools, in order to attain
a teaching position, in addition to holding the re-
levant diploma, candidates must pass a selection
process consisting of a competitive exam. In pri-
vate establishments, selection procedures arc de-
termined by each individual establishment.

As far as the teaching tasks of staff at these le-
vels are concerned, special mention must be ma-
de of the form teacher who, together with the cy-
cle team, coordinates teaching, learning and as-
sessment activities, ensuring continuity with prior
and subsequent educational cycles. Such form te-
achers likewise provide pupils with guidance and
attend to all their needs, organise non-classroom
activities and inform parents and other teachers of
all matters relevant to their pupils’ academic acti-
vities and performance.

Teachers’ working conditions differ in certain
respects depending on whether they are employed
by the public or private sector. In public esta-
blishments, the teaching staff works 37.5-hour
weeks, 30 of which on school grounds, 25 in the
classroom and 5 performing complementary du-
ties. School teachers’ official holidays are the sa-
me as all other public officials, although these ho-

39

lidays are adjusted to the academic year, whereby
in practice they have two months in the summer
as well as the same Easter and Christmas holidays
as their pupils.

Public official-teacher emoluments are esta-
blished annually in the State Budget. Such emo-
luments consist of basic (base salary, three-year
seniority bonus, and two bonus salaries per year)
and complementary (job complement, specific
complement, bonuses for special services and six-
year seniority) pay. Temporary teachers are paid
along the same lines, with the exception of three-
year seniority bonuses.

The LOGSE grants teaching staff the option of
voluntary retirement at the age of 60, after 15 ye-
ars of service with the State. In any case, the com-
pulsory retirement age is 65.

In private establishments working conditions
are governed by different collective bargaining
agreements, depending on whether the establish-
ment is subsidised or not. Thus, in subsidised es-
tablishments all new teachers arc subject to a
four-month trial period, after which they are offi-
cially hired. The maximum number of class hours
is 25. Holidays include two months in the sum-
mer, plus school Christmas and Easter holidays.
During the additional summer holiday month the
establishment may organise training courses.
Emoluments are paid directly by the competent
authority and consist of a base salary, seniority
complement and specific complements, as well as
two bonus salaries per year. The compulsory reti-
rement age is 65.

Non-subsidised private establishments differ in
that teachers’ trial period is three months and they
have only one month of summer holidays, alt-
hough 50% of the staff, in practice, enjoys a furt-
her two weeks, shifts being established in this res-
pect by the owner of the establishment. Emolu-
ments consist of a base salary, productivity
bonus, seniority and transport allowance; tea-
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chers are also entitled to three bonus salaries per
year. A total of 27 class hours is required per we-
ek. Compulsory retirement, as in other establish-
ments, is at the age of 65; voluntary retirement at
the age of 64 is possible under certain special cir-
cumstances.

After the enactment of the LOGSE important
modifications were introduced with respect to in-
service training for teachers and the need for up-
dating teaching know-how was stressed. In the pu-
blic sector, training models and aid for ongoing
education were formulated as a synthesis of propo-
sals made by the cducation authority and teachers
themselves, and are being implemented under the
training plans drawn up by the various education
authorities. The institutions recently engaging in
in-service training are teachers’ centres or similar,
depending on the autonomous community, as well
as the university, through the ICE. Movements for
pedagogical renewal and, in certain autonomous
communities, municipal education institutes, have
likewise cooperated in this regard. In the area run
by the Ministry of Education and Science the insti-
tutions in charge of training are the Teacher and
Research Centres (CPR), whose functions focus on
the local adaptation of general and provincial trai-
ning plans and programmes, the promotion and
support of educational innovation and research in
schools, and consolidation of the centres themsel-
ves as fora for exchange among teachers, In the
private sector plans are being fostered for in-servi-
ce training in the fields of vocational training, re-
training, updating of expertise and adaptation to
new production systems, to make study and trai-
ning compatible with work activitics via distance
education studies plans.

5.4. EDUCATIONAL GUIDANCE
AND DIVERSITY

In these stages educational and psychopeda-
gogical guidance is organised at two levels: the
classroom and the district. In the classroom,

group guidance is incumbent upon the form tea-
cher and is an integral part of his/her delivery.
Form teachers are in charge of attending to pu-
pils’ learning difficulties, of adapting the curricu-
lum as well as of guiding and advising them in
respect of their educational potential, facilitating
their mainstreaming with the rest of their peers
and encouraging their participation in school acti-
vities and channeling their problems and con-
cerns; they must also cooperate with the psycho-
pedagogical and counselling teams in the terms
set out by the office of the head of studies and fos-
ter educational cooperation between teachers
and parents. At the district level, the Ministry of
Education and Science and the autonomous com-
munities with full educational responsibilities
cach sct up their own system, although the [unc-
tions performed are analogous. District services
serve as support to schools, take action to accom-
modate specific educational needs and, as appro-
priate, channel the pupils concerned to the rele-
vant institution or service.

The inequality of opportunities for some pupils
in the education system for reasons of financial
background, social status or place of residence,
means that educational policy must provide for
compensatory and integrating mechanisms. Com-
pensatory education is necessary, then, to guaran-
tee that certain minimum educational standards
are met throughout the country and to mitigate
such inequalities. Compensation for inequali-
ties in respect of education calls for compensa-
tory action on the part of the public authorities for
disadvantaged persons, groups and regional areas
and the allocation of funding for such purpose.
Thus education authorities must undertake sup-
plementary action, in addition to the measures
normally taken by educational establishments, so
as to palliate the inequalities with which certain
groups of pupils access education.

Accommodation of special educational ne-
eds should exist at all educational levels, and be
implemented in as normal a context as possible
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from the time such needs are detected. For this rc-
ason, children with such needs are enrolled prefe-
rably in mainstream schools, and programmes are
adapted 1o each pupil’s individual aptitudes.

Pupils with permanent special educational ne-
eds associated with personal disabilities may be
enroled in ordinary schools and programmes or in
special education establishments. The provision
of education for pupils with special educational
needs in ordinary establishments begins and ends
at the ages lawfully established for the population
at large. In infant education, however, education
authorities may, exceptionally, allow some of the-
se pupils to be held back for an extra year, where
duly recommended by the corresponding counse-
lling team. Such cstablishments must have suita-
ble human and physical resources to guarantee
quality educational care. With respect to pupils in
primary education, they are enroled in the school
to which they are assigned, providing it can gua-
rantee adequate human and physical resources.
Teachers are responsible for making curricular
adaptations for pupils requiring them, based on a
prior psychopedagogical assessment performed
by the relevant psychopedagogical and counse-
lling team.

In order to guarantee an education to those pu-
pils for whom, according to the assessment and
report written by the counselling team, the offi-
cial curriculum corresponding to their age would
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have to be altered so significantly that it is felt
that their degree of adaptation and social integra-
tion in an ordinary school would be very low, the
possibility of enrolling them in specific special
education schools is considered. Basic compul-
sory education is taught in such schools, educa-
tion beginning and ending, in this case also, at the
ages cstablished by law for the population at lar-
ge. However, exceptionally, pupils of second cy-
cle infant education age may be enroled in these
establishments. Social guarantee programmes for
pupils with special educational needs may also be
delivered in these schools. Alfter basic education,
complementary training for transition to adult li-
fe is provided for another two years, and may be
expanded to three, to foster development of pu-
pils’ personal independence and social mainstre-
aming; the former may include certain clements
of specific special education.

Teaching teams must take account of special
educational needs associated with extremely high
intelligence quotients. The treatment given these
pupils essentially encourages stable development
of the different kinds of skills established in the
general objectives for each educational stage. The
Ministry of Education and Science, in conjunc-
tion with the autonomous communities with full
educational responsibilities, must set up condi-
tions and procedures to flexibilise the duration of
compulsory schooling for such pupils as far as
possible.
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6. SECONDARY EDUCATIONAL AND VOCATIONAL TRAINING

6.1. ORGANISATION OF COMPULSORY

SECONDARY EDUCATION

Compulsory secondary education (ESO) is de-
fined to be the final stage of basic education. It
covers four academic years, divided into two two-
year cycles, and is taught to pupils between the
ages of 12 and 16. The purpose is to endow all pu-
pils with basic cultural skills, train them to assu-
me their responsibilities and exercise their rights
and prepare them for employment, specific inter-
mediate level vocational training or baccalaurea-
te. To respond to this dual objective, this stage of
education is governed by two basic and comple-
mentary principles: comprehensiveness and a
commitment to diversity. This approach endea-
vours, on the one hand, to afford well-rounded
instruction consisting of a series of fundamental
curricular concepts and content intended for all
pupils and, on the other, to gradually introduce
differentiation of course content in the later years.

During this stage, pupils are expected to develop
the following skills: a correct understanding and ar-
ticulate expression of complex texts and messages,
both oral and written, in Castilian Spanish —and,
as appropriate, in the vernacular language spoken in
their region— and enhancement of their command
of the foreign language studied since third grade of
primary education; critical thinking: an apprecia-
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tion of the basic beliefs and attitudes inherent in our
cultural tradition and heritage, together with the ac-
quisition of social habits with regard to health, con-
sumption and the environment; a spirit of coopera-
tion, moral responsibility, solidarity and tolerance,
s0 as to eradicate discrimination; analysis of the
major factors at play in social events; and an un-
derstanding of the basic laws of nature, always with
a feel for the practical dimension of knowledge,
while acquiring basic technological training and an
understanding of the social, natural and cultural en-
vironment and surroundings, in order to be able to
use them as educational tools.

The areas of knowledge, similar to those ad-
dressed in primary education, are more clearly
defined as domains of study, and tend to branch
out into specific disciplines or subjects, some of
which may be chosen by pupils as optional cour-
ses. The core curriculum consists of the following
areas: natural science, physical education, plastic
and visual education, social studies, geography
and history, foreign languages, Castilian Spanish
and literature, official vernacular language of the
respective autonomous community and literature,
mathematics, technology and music. Table 6.1
shows, by way of illustration, the weekly timeta-
ble established by the Ministry of Education and
Science for the area it administers and by the
Community of Galicia.
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TABLE 6.1. WEEKLY TIMETABLE IN COMPULSORY SECONDARY EDUCATION ESTABLISHED
BY THE MINISTRY OF EDUCATION AND SCIENCE AND THE AUTNOMOUS COMMUNITY
OF GALICIA

MEC GALICIA

AREAS
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Social studies, geography and history
Ethics
Natural science
Physics and chemistry*
Biology and geology*
Physical education
Spanish language and literature
Regional vernacular language
Plastic and visual education®
Foreign language
Mathematics
Technology*®
Music*
Optional subjects
Religion/Study hall
Form teaching
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*: In the 4th year, pupils must choose two of the options indicated.
Source: Compiled by CIDE from each authority’s regulations.

The teaching methods used must be adapted to
each pupil’s needs, to foster their ability to learn
on their own and to work in teams. They should
also be introduced to the fundamentals of reality,
pursuant to the basic principles of the scientific
method. The methodological principles sugges-
ted for this level, building on pupils’ psychologi-
cal development, include: encouraging signifi-
cant learning, favouring functionality of lear-
ning, developing the ability to learn to learn and
enhancing the development of pupils’ mental ac-
tivity.

Assessment must be ongoing and global, alt-
hough applied discretely by subject area. It is on-
going, global and forms an integral part of the le-
arning process because it must take account of the
general skills to be acquired during this stage of
cducation. It is to be performed by each group’s
teaching team, coordinated by its form teacher.
When any given pupil does not reach programme

objectives, teachers are to adopt the necessary
reinforcement measures including, as appropria-
te, curricular adaptation. Schools should organi-
se curricular diversification programmes for pu-
pils who experience severe difficulties in reaching
ordinary curriculum standards.

Pupils who, when finishing compulsory secon-
dary education, have reached the established ob-
jectives, are awarded the Secondary Education
Graduate certificate. This qualifies them to ac-
cess baccalaureate and intermediate level specific
vocational training. Social guarantee programmes
are set up for pupils who by the age of 16 hav

not reached the objectives set out in compulsory

secondary education, in order to provide them
with a basic cultural and vocational background
that will enable them to either join the working
world or continue their education under the va-
rious lawful options, in particular in intermediate
level specific vocational training.
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6.2. ORGANISATION OF BACCALAUREATE

6.2.1. Baccalaureate under
the LOGSE

Baccalaurcate, a two-year stage of education,
complements compulsory secondary education. It
constitutes a non-compulsory tier of secondary
education which is open to students who have ear-
ned their Secondary Education Graduate Certifi-
cate. It has a triple purpose: to prepare pupils for
university education, advanced specific vocational
training or, finally, insertion in the labour market.

The general objectives for this educational sta-
ge may be expressed in terms of skills and refer to
a suite of dimensions (linguistic, social, scientific
and technological, artistic and literary, physical-
sports, personal, social and moral development for
responsible and independent behaviour, etc.). The
educational intent at this stage, then, refers speci-
fically to the development of abilities such as a
command of Castilian Spanish and the vernacular
language of the respective autonomous commu-
nity, as well as sufficient mastery of a foreign lan-
guage; critical analysis and evaluation of contem-
porary life; an understanding of the fundamentals
of the scientific method and research as well as a
command of the scientific and technological
know-how involved in the kind of learning cho-
sen; use of physical education and sports to en-
hance personal development; and development of
artistic and literary sensitivity.

Baccalaurcate studies are organised around
four kinds of learning, some more academic, ot-
hers more vocational in nature, enabling students
to chart their own individual educational course
depending on their skills and academic and voca-
tional interests. These kinds of learning are: art,
natural science and health, humanities and social
science and technology.

Baccalaureate turns, firstly, on general requisi-
tes, which address pupils’ overall education and
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pursue the reinforcement of the value of bacca-
laureate as the final stage in the educational pro-
cess, secondly, on subject areas specific to each
kind of learning which, in addition to the basic
educational endeavour provide training in speci-
fic fields of academic or professional study, and
thirdly, on optional subjects, intended to round
out and enhance pupils’ understanding of the area
of learning chosen. Table 6.2 shows, by way of
illustration, the general requisites and subjects re-
quisite to cach kind of learning established by the
Ministry of Education and Science for the area it
runs. Pupils must also take one optional subject in
the first year and two in the second.

The methodological emphasis in the teaching-
learning processes in baccalaureate is intended (o
foster pupils’ capacity to learn on their own, to
work in teams and employ adequate research met-
hods. It should also stress the relationship betwe-
en the theoretical and practical aspects of know-
ledge.

Student assessment in the baccalaurcate stage
of education is ongoing and performed on a sub-
ject-by-subject basis against the educational ob-
jectives and assessment criteria established in
each educational authority’s own curriculum.
Grades are given on a scale of 1 to 10 (integers
only), with 5 or over being considered a passing
grade. Promotion standards for baccalaureate sti-
pulate that pupils who fail more than two subjects
in the first year must be held back. Similarly. pu-
pils with more than three failing grades after the
second year must repeat that year’s course enti-
rely. Pupils who fail three subject areas or less ne-
ed only repeat the subjects in which they have a
failing grade.

Pupils who pass all subjects, and thus satisfac-
torily complete this stage of education, are awar-
ded the Baccalaureate diploma, which specifies
the kind of learning taken and the grade average
earned. This diploma qualifies them to enroll in
advanced vocational training or the university.
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pursuant to established conditions, as well as ot-
her kinds of specialised education (artistic or ot-
hers). In addition to the Baccalaureate diploma,
students must pass a university entrance exam as
an indispensable requisite to undertaking long cy-
cle university studies. Provisionally, the exam set
up is similar in structure to the one in effect for
university guidance course students.

6.2.2. Unified, polyvalent baccalaureate
and university guidance course
under the LGE

Unified, polyvalent baccalaureate (BUP),
still in force until fully replaced by the new bac-
calaureate, comprises a three-year course, gene-
rally delivered to students between the ages of 14
and 17. Pupils who have earned a primary school
certificate or have successfully finished FP I, as
well as those with other prior equivalent certifica-
tes, are cligible. The university guidance course
(COU), which lasts for one year, is normally ta-
ken after completing BUP. To qualify for this
course, students must have a Baccalaureate diplo-
ma (earned after successfully finishing BUP), a
Specialist Technician certificate (FP 1I) or prior
equivalent certificates.

BUP is attributed a dual purpose: to prepare
students for higher studies or second tier vocatio-
nal training or provide them with the necessary
know-how to access the labour markelt.

The BUP curriculum includes general requisi-
tes. optional subjects and technical-vocational
know-how (EATP). There are two options open in
the third year. The BUP curriculum, as well as the
weekly timetable for each of the subjects delive-
red, are shown in table 6.3.

Students wishing to continue their education
after BUP usually enrol in COU. The Baccalaure-
ate diploma also qualifies them for the following:
FP II (with credit for subjects already taken); level
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2 vocational modules; intermediate training cycles;
and other specialised or complementary studies.

The university guidance course (COU), in turn,
constitutes an intermediate course between se-
condary and higher education, whose specific ob-
Jjectives include a deeper understanding of basic
science, university and professional guidance for
students, and the command of intellectual and
study techniques required in higher education.

The COU curriculum was established in 1975
and has been amended on several occasions in an
attempt to better adjust the choice of subjects avai-
lable to university education. Thus, beginning in the
academic year 1988-89, four options were establis-
hed, that are intended to enhance the effectiveness
of the guidance provided by COU, as well as to
adequately prepare [uture university students for
higher education. This also entails the establish-
ment of priority criteria for student access to the dif-
ferent university establishments, depending on the
option chosen. The curriculum in force includes re-
quisite, optional and voluntary (a second foreign
language and sports activitics) subjects (Table 6.4).

The 1970 General Act on Education stressed
the active and individualised nature of education
during baccalaureate. It likewise attached great
importance to the development of student initiati-
ve, originality and creative aptitudes as well as a
command of intellectual techniques, on an indivi-
dual or group basis. Assessment of the progress
made by BUP and COU students is ongoing, with
an overall grade being given by all a student’s te-
achers. In order to pass from one grade of BUP to
the next, students must have passed all the sub-
jects in the preceding year or failed a maximum
of two, which must subsequently be passed.

Pupils who do not, by the end of the school ye-
ar, reach minimum standards, are given a second
opportunity to sit exams in September. Any stu-
dent who fails more than two subjects must repe-
at the entire year. A maximum of six years is allo-
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TABLE 6.3. UNIFIED, POLYVALENT BACCALAUREATE CURRICULUM

AND WEEKLY TIMETABLE
HOURS PER WEEK
SUBIJECTS
I1st YEAR BUP 2nd YEAR BUP
Natural science 4 -
History of art and civilisation 4 -
Spanish language and literature® 4 4
Foreign langnage** 4 4
Mathematics 4 4
Music 2 —
Drawing 3 -
Physical education and sports 2 2
Relgious/ethical training 2 2
Physics and chemistry — 4
Human and economic geography — 3
Latin — 4
Technical-vocational know-how — 2
TOTAL 29 29
v HOURS PER WEEK
PURIECES 3rd YEAR BUP

Foreign language** 3

History of Spain 4

General Philosophy 4

requisites Technical-vocational know-how 2

Religious/ethical training 2

Physical education 2

Literature 4

; Latin 4

Option A Gioske 4

Optional Mathematics 4

subjects*** Literature 4

- Natural science 4

Opfion®s Physics and chemistry 4

Mithematics 4

TOTAL 29

*: Beginning in 1978, includes the vernacular language of the respective autonomous community,

*¥; Foreign languages offered are: English, French, German, Italian, Portuguese, ete. (by number of enrollees, much
larger in the first two than in all other languages), chosen at pupils’ discretion. Establishments must teach at least two
foreign languages.

#%%; Pupils must choose 3 subject areas from groups A or B.
Source: Compiled by CIDE on the basis of regulation.
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wed to complete BUP. Students who have been
enroled for less than that time and have only one
or two subjects to make up, may enrol provisio-
nally in COU. Upon completion of BUP, students
arc awarded the Baccalaureate diploma.

No certificate is awarded after finishing COU, alt-
hough this course is requisite to university studies (in
addition to an entrance exam, as appropriate), second
tier training cycles, level 3 vocational modules, as
well as other specialised or complementary studies.

TABLE 6.4. UNIVERSITY GUIDANCE COURSE CURRICULUM AND WEEKLY TIMETABLE

SUBJECTS nP
GENERAL Foreign language 3
: Spanish language* 3
QU h

RERQUISITES Phylosophy 4
Requisites Phisyes 4
Mathematics | -+

OPTION A
(Scientific- Optional Chemistry 4
technological) subjects Biology 4
Geology 4
Technical drawing 4
Requisites Chemistry 4
Biology 4
gﬁtﬁf ) Optional Mathematics | 4
subjects Physics 4
Geology 4
OPTIONAL Technical drawing 4

UBIECTS**

8 Requisites Mathematics 11 4
Modern history 4
PRI Optional Literature 4
(Social sciences) subjects -5t 4
Greek 4
Art history 4
Requisites Literature 4
Modern history 4

OPTION D
(Humanities- Optional Latin -
linguistics) subjects Greek 4
Art history 4
Mathematics I 4
TOTAL 26

#: In autonomous communities with their own vernacular language, that language is also studied.

*#: Pupils must choose two of the four optional subjects.
Source: Compiled by CIDE on the basis of regulation.

50



SECONDARY EDUCATION AND VOCATIONAL TRAINING

Enrolment in any long cycle university course  6.3.1.

calls, in addition to completing COU, for passing
university entrance exams. In the case of first cycle
university studies, while not lawfully required, if
the number of applicants exceeds the number of
places, such exams must also be passed in practice.

The organisation and implementation of en-
trance exams is the joint responsibility of the
university and high-ranking secondary education
officials and consist of two exercises. The first co-
vers the general requisite subject matters of the
COU programme and is divided into three tests:
one involving a literary commentary and Spanish
language (in the autonomous communities with
their own vernacular language, there is also a test
in that language); one on a foreign language and
one on philosophy. The sccond exercise covers
the requisite and optional subjects in the student’s
chosen field (for a total of four subjects).

In addition to ordinary BUP and COU, delive-
red in public or private educational establish-
ments during the daytime, there are other options,
namely evening classes and distance learning.
The former is intended, primarily, for adults who
for occupational or other reasons cannot attend
normal daytime classes; distance education is of-
fered to adults or other students who for whatever
reason are unable to attend mainstream schools.

6.3. VOCATIONAL TRAINING

Al this time there are three education sub-sys-
tems for vocational training: tier I and 11 vocatio-
nal training (FP [ and FP 1I), laid down in the
LGE of 1979; the experimental vocational modu-
les, instituted as a result of the experimental re-
form of middle education; and the new interme-
diate and advanced vocational training, establis-
hed under the LOGSE. The first two sub-systems
mentioned arc being phased out or replaced by
the new structure, although they will remain in
force for a few more years.
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New vocational training:
intermediate and advanced cycles

The LOGSE conceives of vocational training
as a way to qualify students to undertake work in
the various trades, i.e., to achieve the professional
competence called for to hold a job. Thus the ba-
sic purpose of this educational level is to prepare
students to work in a specific field, by providing
them with a well-rounded and practical education
that also enables them to adapt to changes affec-
ting their trade that may transpire during their
working lives.

The LOGSE draws a distinction between basic
and specific vocational training. Basic vocational
training is a semi-occupational component of ge-
neral education whose purpose is to provide the
technical and scientific basis and common skills
called for in a suite of trades. Specific vocational
fraining, in turn, is intended to prepare students
for a given trade. It comprises a series of training
cycles leading to the award ol intermediate and
advanced vocational training certificates, desig-
ned to be a tool to reach the professional compe-
tence required in jobs associated with each kind
of certificate, which constitutes the basic referen-
ce used 10 define the speciality. The occupational
profile underlying each training cycle is defined
by experts in the trade, in conjunction with the
most representative employers’ organisations, tra-
de unions and professional associations in the
sector or industry concerned.

Intermediate vocational training certificates at-
test to the skills required of a «technician». The
occupational level corresponds to a «skilled wor-
ker», the academic level to secondary education
and, from the standpoint of equivalence in Euro-
pe. constitutes second level training, backed by a
certificate. Advanced vocational training diplo-
mas attest to skills required of higher technicians
(in the corresponding occupational field). The
professional level is intermediate technician; the
academic level is non-university higher educa-
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tion; and, from the standpoint of equivalence in
Europe, it constitutes third level training backed
by a diploma.

Students must have a Secondary Education
Graduate Certificate to be eligible for intermedia-
te training. However, applicants may also access
this level by passing a test in which they prove that
they have sufficient know-how and skills for the
cycle in question. To qualify for advanced voca-
tional training applicants must have a Baccalaure-
ate diploma and have taken and passed certain
specific subjects, which vary depending on the cy-
cle chosen; nonetheless, applicants twenty years
old or over may also enrol without a diploma by
passing an entrance exam proving their maturity.

Training cycles are organised into theoretical-
practical vocational modules. These modules may
be of two kinds: units associated with particular
skills (the most specific kind) or cross-curricular
—or basic— units, which are the ones that con-
tribute to the development of basic general aptitu-
des to acquire the know-how required for the co-
rresponding occupation; significant examples of
the latter modules are: on-the-job training, work
environment relations, on-the-job safety, electri-
cal technology, etc.

The general objectives of each cycle, the voca-
tional modules comprising them, total duration,
specific objectives (skills) and basic assessment
criteria for each module —except for the practical
on-the-job training modules, which are establis-
hed by each educational authority— are set out
on a nationwide basis. As in all other LOGSE
cducational levels and stages, the Ministry of
Education and Science and the competent autho-
rities in the various autonomous communitics
subsequently enact any necessary provisions wit-
hin their respective domains with respect to the
curriculum for each cycle.

Teaching methods should integrate scientific,
technological and organisational course content
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from both theoretical and practical perspectives,
in order to afford students a coordinated overview
of the productive processes in which they are to
participate.

Assessment is ongoing, as in other LOGSE-re-
gulated schooling and is performed per vocatio-
nal module, although sight is not lost of the ove-
rall aspects of such training. The vocational skills
involved in the kind of certificate to be earned
must be borne in mind, as well as pupils’ maturity
and the objectives —aptitudes— of the various
modules that each certificate entails. The person
appointed by the educational establishment to su-
pervise on-the-job training participates in asses-
sing pupils’ progress in that area. Promotion calls
for a passing grade in all the modules comprising
the training cycle in question.

Although both the Technician’s certificate and
the Senior Technician’s diploma are primarily me-
ant to mark the end of formal education, and in-
corporation in the working world, they make it
possible to access certain other kinds of studies.
Thus, the technician’s certificate which, acade-
mically speaking, is equivalent to the Secondary
Education Graduate certificate, qualifies pupils for
certain kinds of baccalaureate related to the kind
of training acquired, and grants them credit to-
wards certain subject areas, as appropriate, It also
makes them eligible for other specialised or com-
plementary schooling, such as specialised (art or
language) education, etc.; the Senior Technician’s
diploma allows students direct access, i.e., not
subject to entrance cxams, to further academic
training in first cycle university studies, provided
the area of study is related to prior training.

Beginning in academic year 1996-97, certain vo-
cational cycles will be instituted on an experimen-
tal basis as part of the distance education offer;
such courses will be provided, in all cases, through
ordinary class attendance establishments teaching
such cycles. By academic year 2000-01 distance
vocational training will be generally available.
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6.3.2. First and second tier vocational
training (LGE)

The vocational training (FP) instituted by the
LGE consists of two educational levels: first tier
(FP I) and second tier (FP II) vocational training.

FP I studies are compulsory and cost-free for
students not enroled in BUP. This two-year cour-
se, intended to integrate learning a trade with sub-
jects of a more academic nature, is nonetheless
substantially trade-oriented, and divided into
branches reflecting the various domains of the
working world. At this time, FP [ is being phased
out, due to the gradual implementation of com-
pulsory secondary education which covers all pu-
pils in that age bracket. Pupils with a Primary
School or School Autendance Certificate, awar-
ded after EGB, are eligible to take FP L

FP Il education corresponds to the second level
of vocational training. Its dual purpose —integral
and vocational— is the same as in FP I although
both studies and specialisation are more advanced.
This non-compulsory level of schooling includes,
in the latter years, on-the-job apprenticeship
arrangements. The reform of the education system
also affects FP II, which will be gradually phased
out until it completely disappears in school year
2000-01, as the new system is introduced. Enrol-
ment requirements include Auxiliary Technician
(FP I) certificates, Baccalaureate (BUP) diplomas
or other equivalent certificates from previous edu-
cation programmes that have since expired.

Vocational training is divided into branches, and
these in turn into trades (FP I) and specialities (FP
II) which may be official or experimental (ex-
pressly authorised by the Ministry of Education
and Science). FP 1 studies are articulated in three
areas of knowledge: general training area, applied
science area and technical and practical know-how
area, cach one of which covers a suite of subjects.
FP II embraces two overall approaches: general
and specialised training, which is the more com-
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mon of the two. In practice, they both last [or three
academic years: one complementary or access stu-
dies course and two years of specialisation, in the
case of general training, and three full academic
years in the case of specialised training. The access
course for the general training approach (comple-
mentary schooling) is intended to facilitate student
comprehension of subsequent studies. It is articu-
lated around three areas of learning: language area,
social and anthropological area and scientific area.
Specialised training includes those specialities that
call for ongoing practical training.

The certificate obtained after FP 1 is the Awxi-
liary Technician certificate, which is acade-
mically equivalent to the Secondary Education
Graduate certificate and occupationally to the
Technician’s certificate (intermediate level speci-
fic vocational training). After FP II, students are
awarded a Specialist Technician certificate, which
is academically and occupationally equivalent to
the Senior Technician certificate (advanced level
specific vocational training).

Although vocational training certificates are pri-
marily intended for joining the work force, they al-
so qualify students for other kinds of studies: se-
cond year BUP, new Baccalaureate, level 2 modu-
Ies, etc., in the casc of auxiliary technicians; and
COU, first cycle university courses (directly, provi-
ded the university discipline corresponds to the
branch of FP II taken), level 3 modules, etc., in the
case of specialist technicians. Due to the particular
features of the student body it is necessary on occa-
sion to flexibilise studies in respect of schedule and
class attendance, namely, by providing evening
classes or accommodating unenroled students.

6.3.3. Experimental vocational
modules

Before materialising through the LOGSE, vo-
cational training reform underwent an interme-
diate phase. The experimental vocational modu-
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les are, then, a specific form of vocational trai-
ning in the framework of the experimental reform
of middle education, which attempted to update
the course content of certain trades and speciali-
ties being taught in FP under the provisions laid
down in the General Act on Education of 1970.
Level 2 and 3 experimental vocational modules
are being delivered at this time as part of the ex-
periment on which the LOGSE regulations on
specific vocational training are based; these mo-
dules intend to provide the transition to interme-
diate and advanced level specific vocational trai-
ning, which will gradually replace them. They are
academically and occupationally equivalent to FP
I and FPII.

Vocational modules were defined to be «a one-
year training period intended to complete student
training in aspects immediately relating to the
working world». The initial level 3 modules were
meant for students finishing the second cycle of
the experimental reform. Subsequently, a propo-
sal was forwarded to create level 2 modules simi-
larly targeting students finishing the first cycle.

SECONDARY EDUCATION
ESTABLISHMENTS

6.4.

The generic denomination for public esta-
blishments delivering compulsory secondary edu-
cation, baccalaureate and specific vocational trai-
ning is secondary education schools. Establish-
ments that had been delivering so-called middle
education under the LGE (baccalaureate schools,
vocational training polytechnical schools) adopt
the new denomination as soon as they undertake
—in advance of the established timetable— any
stage of education regulated by the LOGSE.

Advanced level specific vocational training
will also be delivered in specific establishments,
the so-called advanced vocational training scho-
ols. Such establishments will be governed by re-
gulations specially designed for them.
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Private establishments may be authorised to de-
liver such education, namely compulsory secon-
dary education, baccalaurcate and specific vocatio-
nal training, providing they were homologated un-
der the regulations preceding the LOGSE.
Similarly, subsidised private establishments delive-
ring EGB which, when the first year of compulsory
secondary education was implemented, had autho-
risation to delivery both cycles thereof, may enter
into arrangements to deliver such cycles. The same
is true of subsidised private establishments tea-
ching FP with respect to specific vocational trai-
ning. In this latter case. however, eligibility for
such arrangements is subject to the number of units
being the same as under the former circumstances.

In all cases, establishments must comply with
certain minimum standards to be able to engage
in teaching under the new system, regardless of
the ownership and source of the funds that main-
tain them. As far as secondary education esta-
blishments arce concerned, which may delivery
compulsory secondary education, baccalaureate
and specific vocational training, such require-
ments depend on the level of schooling offered.
Thus, establishments teaching compulsory secon-
dary education must deliver both cycles and must
have at least one unit per grade: they must likewi-
se be equipped with specific facilities such as a
workshop, laboratory, library, gymnasium, music,
computer and plastic art rooms, as well as the ot-
her arcas required for running an educational es-
tablishment, such as management and administra-
tive facilities and so on. As far as establishments
teaching baccalaureate are concerned, they must
provide at least two of the four kinds of learning
and have at least four units. Their facilities must
likewise include a computer room, gymnasium,
library and other areas mentioned for the prece-
ding case. In addition, where the kind of learning
delivered calls for specific facilities, they must be
equipped accordingly. Establishments delivering
intermediate level specific vocational training, be
they general secondary education or specific ins-
titutions, must offer at least two training cycles.
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These are classified into two groups on the basis
of educational affinities and the degree of com-
plexity of the techniques involved, so require-
ments vary depending on such classification and
are stipulated in the various royal decrees that es-
tablish certificates and minimum educational
standards. Where establishments teaching speci-
fic vocational training are secondary education
schools, the two kinds of schooling must be orga-
nised independently, providing separate areas for
them, although certain common areas may be
shared. If they are specific establishments, they
must also be fitted with such areas (management
and administrative offices, library, ete.). Advan-
ced level specific vocational training, as mentio-
ned above, may be delivered in secondary educa-
tion establishments that also teach baccalaureate
or in specific establishments. The facilities requi-
red, the same in both cases, are as called for in in-
termediate level specific vocational training, plus
other specific facilities, if so provided in the royal
decrees corresponding to the diplomas awarded.
Establishments may offer two or more (raining
cycles, which may be on the same or different le-
vels and may share areas wherever possible.

The maximum number of students per unit in
secondary education establishments is 30 in com-
pulsory secondary education and specific vocatio-
nal training, and 35 in baccalaureate, except when
students with special educational needs are enroled,
in which case the competent education authority
may determine a more exacting teacher-pupil ratio.

Regulations on admission in publicly subsidi-
sed establishments lay down the procedures to be
followed for admitting infant, primary and secon-
dary education pupils. If there are more applicants
than places, the priorities set out in the LODE are
to be observed: annual family income, proximity,
and prior enrolment of siblings. Account will also
be taken of applicants with disabilities. Subse-
quent regulations enacted by the Ministry of Edu-
cation and Science for the area it runs and the va-
rious regional authorities enlarge upon such pro-
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cedures. In the specific case of advanced level spe-
cific vocational training, the admission procedure
takes account of the particularities of this level of
training, postponing student enrolment and consi-
dering the grade average when establishing the
priority order for admission of applicants. During
the period when the LOGSE is being implemented
in advance of schedule, the procedure described
here is likewise applicable to the admission of stu-
dents in level 3 experimental modules. Unsubsidi-
sed private establishments are free to set up their
own admission criteria.

The school year is initially set by the ministry
of Education and Science in the area it adminis-
ters and by regional authorities with full educa-
tional responsibilities. The date of the first day of
school may vary slightly from one region to anot-
her, although it is generally during the second half
of the month of September. Academic activities
come to an end during the last week of June.

In the area administered by the Ministry of Edu-
cation and Science it is the managing team, after
having consulted with the teachers’ assembly, that
is responsible for submitting a proposal for scho-
ol hours and general hours to the school council
for approval. The school hours must allow for all
academic and complementary activities program-
med under the provisions of the educational pro-
jeet, curricular projects and yearly annual pro-
gramme. Hours may differ for the different stages
or cycles, in order to ensure the most rational or-
ganisation of student choice of optional subjects,
highest pupil performance by age group and best
use of the establishment’s areas and resources.

Establishment organisation and operation
were initially regulated under the LODE and mo-
re recently under the LOPEG. The various educa-
tion authorities have cnacted a series of regula-
tions in this regard incorporating issues related to
governing bodies, including educational coordi-
nation bodies. Thus, in the area run by the Mi-
nistry of Education and Science, organic regula-
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tions for secondary education schools were ap-
proved, together with the instructions governing
their organisation and operation.

The baccalaureate, polytechnical and vocatio-
nal training schools located in the area administe-
red by the Ministry of Education and Science be-
came subject to these regulations as soon as they
implemented, in advance of schedule, any LOG-
SE-regulated schooling.

According to such regulations, secondary edu-
cation schools have educational coordination bo-
dies in addition to governing bodies. Prior re-
ference has already been made to their governing
and participation bodies (see chapter 2, section
2.2.). Educational coordination bodies include
education departments, comprising all the tca-
chers engaging in the respective discipline, subject
or module; the counselling department; the ex-
tracurricular and complementary activities depart-
ment; the pedagogical coordination commission,
which establishes the overall guidelines for curri-
cular projects at cach stage, as well as teaching
programmes, the academic and occupational gui-
dance plan and the counselling programme, coor-
dinates the formulation of the above curricular
projects and oversees their implementation; and
finally, form teachers.

The autonomous communities with full educa-
tional responsibilities, in turn, have enacted regu-
lations in their respective regions to govern the
organisation and operation of establishments that
continue to deliver so-called «middle education»,
as well as those implementing secondary educa-
tion in advance of schedule. Such regulations li-
kewise cover matters concerning educational co-
ordination bodies.

6.5. TEACHING STAFF
The first requisite to be a secondary school te-

acher, in either the public or private sector, is a
university bachelor of arts or science degree, or a

degree in engincering or architecture. With the
exception of Education Science graduates, all ot-
her applicants must also earn a Teaching Aptitu-
de Certificate (CAP) or a professional diploma in
cducation by attending a one-year pedagogical
qualification course defined in the LOGSE. Mo-
reover, university junior graduates, architectural
or technical engineers may teach certain areas of
specific vocational training, although in such ca-
ses, they must also have a professional diploma in
education. Non-teacher professionals may also be
temporarily hired as specialist vocational training
teachers for certain areas or subject matters.

In order to access the teaching profession in
the public sector, candidates, in addition to the re-
quisite degrees, must pass a selection process con-
sisting of a competitive examination called by the
education authorities in their respective regions. In
private secondary education establishments tea-
chers are hired under contract, as employces.

As in the case of infant and primary education,
public official-teachers delivering secondary edu-
cation are grouped into teaching corps. Al the se-
condary level they may be members of the Se-
condary Education Teachers’™ Corps or the Voca-
tional Training Technical Teachers' Corps. All
teachers employed in middle education establish-
ments, either BUP or vocational training, may be-
long to the teachers’ corps defined by the LOG-
SE. Moreover, certain teachers in teaching corps
delivering BUP, COU or FP subjects are granted
senior status, pursuant to a specific procedure;
such status has been granted 1o the teachers who
belonged to the Corps of Senior Teachers when
the act was adopted.

Secondary school teachers’ working condi-
tions are essentially similar to those described for
infant and primary education teachers, with the
exception of emoluments (broken down into the
same categories but with different sums depen-
ding on the various levels), number of class hours
and certain promotion opportunities.
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6.6. EDUCATIONAL GUIDANCE
AND DIVERSITY

Educational and professional guidance in se-
condary education is organised on three levels:
the form teacher at the classroom or pupil group
level, the counselling department at the establish-
ment level and the district counselling teams at
the school system level. Form teachers are res-
ponsible for coordinating the pupil’'s personal
counselling, with the support, as appropriate, of
the Counselling Department. Their specific func-
tions include: coordinating assessment of the pu-
pils in their group, channeling their pupils’ de-
mands and concerns, acting as intermediary in
any problems that may arise and facilitating con-
tact between parents and teachers; informing pa-
rents, teachers and the students themselves of all
educational aspects concerning them and [inally,
facilitating the integration of pupils in their
group, encouraging their participation and gui-
ding and advising them on their academic and
professional potential.

In the area administered by the Ministry of
Education and Science, the counselling depart-
ment tesponds to specialised needs in certain
counselling activities. The professionals compri-
sing the department act in three broad and inter-
related domains: supporting the teaching-learning
process, providing academic and professional
guidance and counselling per se. This department
is in charge of coordinating educational, psycho-
pedagogical and professional guidance, as well as
the establishment’s counselling plan. It must also
perform prior psychological and pedagogical stu-
dent assessments when necessary; assume tea-
ching duties in certain groups; participate in the
formulation of the guidance council on students’
academic and professional future; and, in the ca-
se of specific vocational training, coordinate la-
bour and on-the-job guidance with other compe-
tent authorities or institutions. Other autonomous
communities with full educational responsibili-
ties, such as Andalusia and Catalonia, have re-
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cently regulated the counselling departments for
establishments operating in their respective re-
gions.

The district counselling teams are the same as
those described for infant and primary education.
In secondary education, they contribute to the co-
ordination of curricular projects between primary
and secondary establishments in a given district,
and to the formulation, adaptation and dissemina-
tion of educational guidance and psychopedago-
gical intervention material and tools that may be
of interest to teachers in general.

As in other stages of the education system, se-
condary education provides for ordinary and ex-
ceptional avenues for accommodating diversity,
to ensure that all pupils receive adequate (reat-
ment {rom the standpoint of the adoption of an
open and flexible curricular model. In compul-
sory secondary education, there are three avenues
for providing such attention: gradually increasing
the proportion of optional subjects, curricular
adaptations and programmes for curricular diver-
sification in the final year. In addition, social gua-
rantee programmes are offered,

Optional subjects in secondary education, with
is one of the ways of accommodating diversity,
was discussed in the sections on organisation of
education.

The second measure, or curricular adapta-
tions, should be an ongoing process which mate-
rialises in different ways depending on pupils’
needs. Such adaptations entail modifications in
the ordinary curriculum that a teacher makes for a
pupil or group of pupils, which may consist of a
change in methodology, teaching materials used,
timing or sequence of curricular content, etc.

Certain students who have reached the age co-
rresponding to the end of the educational stage
but still have not reached the overall stage objec-
tives and are not in a position to reach them via
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ordinary measures intended to accommodate di-
versity, can nevertheless earn the corresponding
certificate through curricular diversification pro-
grammes, Curricular diversification consists spe-
cifically of a programme that must also ensure in-
dividualised teaching, in which the organisation
and selection of the curricular content in certain
subject areas and the priority order of objectives
and assessment criteria for such areas, as well as
the methodology used, take account, on the one
hand, of each pupil’s point of departure and, on
the other, of the skills to be acquired according to
overall stage objectives. The ultimate reference
for curricular diversification is the curriculum it-
self, and at least three subjects on the core curri-
culum and elements of the linguistic-social and
scientific-technological areas of learning must be
included.

When the above measures have already been
deployed or when students, once beyond the age
in which education is compulsory, leave school
without having attained the corresponding objecti-
ves and certificate, they may enrol in social gua-
rantee programmes. Such programmes maintain,
although not in their entirety, the objectives of ba-
sic education, and their purpose is to provide the
students concerned with a basic cultural and voca-
tional background that will enable them to either
join the working world or continue their education
in any of the various kinds of schooling stipulated
by law, in particular in intermediate level specific
vocational training. These courses are structured
around areas of specific vocational training, and
cover: theoretical training and practical exercises
targeting jobs that do not call for an intermediate
vocational training technician certificate; labour
market training and guidance, with course content
meant to familiarise students with the legal frame-
work governing working conditions and labour re-
lations and to furnish them with resources to find
a job or become self-employed; basic training, in-
cluding fundamental understanding and skills re-
lated to the objectives and course content of com-
pulsory education; complementary, sports and cul-
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tural activities; and counselling, to encourage per-
sonal development. Such courses may last for bet-
ween six months and two years and, at the end of
the programme, students are qualified to take the
entrance exam for intermediate level specific vo-
cational training, applying for credit for subjects
already taken, as appropriate.

There are three different kinds of programmes:
vocational initiation, delivered in public and pri-
vate establishments; employment training, carried
on by municipal governments; and vocational
workshops, in conjunction with non-profit orga-
nisations.

The LOGSE addresses principles of educatio-
nal normalisation and integration for pupils with
special educational needs, specifying that they
should be enroled in mainstream schools where-
ver possible. Only where such pupils’ needs can-
not be adequately met in the framework of the or-
dinary education system are they to receive scho-
oling in specific educational establishments.

Pursuant to such concepts, during the school
year 1992-1993 the Ministry of Education and
Science implemented an experimental program-
me in the area under its aegis to mainstream pu-
pils with permanent special educational needs in
educational establishments that at that time were
phasing in the second cycle of compulsory secon-
dary education ahead of schedule.

The programme includes a commitment to re-
duce the teacher/pupil ratio, enhance resources
and eliminate architectural barriers. Support per-
sonnel is made available through the counselling
departments. During compulsory secondary edu-
cation for pupils with special educational needs,
greater stress should be placed on vocational as-
pects of training to enable them to find a mains-
tream job in the future.

Thus, provision has been made for pupils with
special educational needs who finish basic edu-
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cation without having reached the objectives of
compulsory secondary education, to continue
their schooling under three different vocational
training-related options: social guarantee pro-
grammes, the general educational option provi-
ded for under the LOGSE for all pupils in this si-
tuation; special social guarantee programmes,
specifically designed for pupils with special edu-
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cational needs; and programmes for the transi-
tion to adult and working life, designed for pupils
with special educational needs associated with
more serious and permanent disabilities who, be-
cause of the degree of development and skill
achieved after basic education, are unable to take
advantage of the two training alternatives discus-
sed above.
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7. UNIVERSITY EDUCATION

University education is the highest level of
education in the general system. Like the other le-
vels, it is in the process of reform not only to
comply with constitutional mandates regarding
political de-centralisation and university auto-
nomy, but to respond to the demand for higher
training taking account of labour market trends
and the requirements deriving from Spain’s mem-
bership in the European Union.

University reform began with the adoption of
the Organic Act on University Reform (LRU)
which regulates aspects related to university orga-
nisation, governance and management, academic
organisation and research. Through 1995 imple-
mentation was based on the general guidelines
corresponding to each diploma or degree, develo-
ped by universities through the formulation and
approval of new curricula; new universities, both
public and private, have likewise been instituted.

University education is based on three funda-
mental constitutional principles: the right of all
Spaniards to an education, academic freedom and
university autonomy. In light of these principles,
the LRU defines the university as a public service
engaging in education, study and research. Its
major objectives are the creation, development,
transmission and critical review of science, tech-
nology and culture; training for the practice of
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professional activities that call for scientific
knowledge and methods or artistic creativity;
scientific and technical support of cultural, social
and economic development; and dissemination of
university culture.

The educational autonomy enjoyed by univer-
sities makes them directly responsible for organi-
sing and establishing their own schooling servi-
ces, as well as for formulating and proposing the
curricula to be followed to obtain the various uni-
versity degrees they wish to offer, for approval by
the Universities Council.

University education is organised around cy-
cles with specific educational objectives and au-
tonomous academic accreditation. In terms of this
organisational model, university education may
be broken down as follows: first cycle education
only, consisting of three academic years of study,
after which a junior graduate, technical engineer
or technical architect diploma is awarded; dual
cycle education with no intermediate degree,
courses lasting for four or five years, after which
a bachelor’s degree, or a degree in engineering or
architecture is awarded, depending on the kind of
studies undertaken; dual cycle studies with an
intermediate degree, where students are awarded
a junior graduate, technical engineer or technical
architect diploma after completing the first cycle



SPANISH EDUCATION SYSTEM

and, if they then go on to complete second cycle
studies in the same field, they may earn a bache-
lor’s degree or a degree in engineering or archi-
tecture; second cycle education only, two-year
studies leading to a bachelor’s degree or a degree
in engineering or architecture which may be ac-
cessed after finishing certain first cycle studies or
obtaining the corresponding diplomas; and third
cycle education, studies open to university gra-
duates, engineers or architects, consisting of a
two-year course and a doctor's thesis on original
rescarch, to attain a doctor's degree.

In addition to these official degrees, universi-
ties may deliver professional specialisation cour-
ses, targeting university graduates, architects or
engineers as well as junior graduates, technical
architects or engineers. Although the structure
and kind of diploma awarded vary from one uni-
versity to another, they are usually 600-hour cour-
ses spread over a maximum of two years, where-
after the university awards a certificate as specia-
list, master’s or similar diplomas.

The government has regulated not only the
kinds of university training, but also the curricu-
lum to be followed to earn an official diploma or
degree. Such regulation conceives of the curricu-
lum not in the traditional light of subjects and as-
sociated credits, but rather as something more
substantial, namely as a guiding element in the
development of academic activity focused on ear-
ning a degree or diploma. Universities have aca-
demic freedom and autonomy to define distincti-
vely different curricula leading to any given offi-
cial degree. The course content covered under
each curriculum is grouped into subjects. Such
subjects may be trunk subject areas, that consti-
tute the homogencous core curricula for studies
leading up to a given degree, which are compul-
sory nationwide; subject areas defined by each
university, some of which are requisite for stu-
dents whercas others are optional; and subject
areas that students may choose freely from
among those given at the university for any kind
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of degree or even in other universities, where
arrangements have been made in that regard. Stu-
dents are thus afforded flexibility when setting
out their individual curricula.

Beginning in 1990 the Government has adop-
ted a series of new degrees and adapted some of
those previously existing. Such degrees are listed
in table 7.1,

A series of enrolment priorities has been esta-
blished for students qualifying for access to the
university, which address issues such as whether
the student «pertains» (o the university in ques-
tion, the date when the university entrance exams
were passed or baccalaurate schooling finished
and the relationship between the kind of studies
applied for and the kind of COU or baccalaureate
taken. Places are then awarded on the basis of
such priorities and, for students ranked in the sa-
me priority bracket, on the basis of the grades ear-
ned on the entrance exam together with the grade
average for prior studies.

The establishments responsible for education
at this level are the universities, which may be eit-
her public or private; at this time there are 47 pu-
blic and 10 private universities. In order to ensure
the quality of the education provided, a series of
requirements has been laid down relating to the
creation of new universities and to the standards
to be met by existing establishments, which refers
to the academic structure required for the organi-
sation and implementation of this level of educa-
tion. Within each university, a distinction may be
drawn between faculties, engineering schools,
university schools, and university colleges on the
one hand; and university institutes, which focus
essentially on research or teaching associated
with specialised schooling or doctor’s courses, on
the other.

University teaching staff in public universities
is made up of public official-professors belonging
to the following corps: University Professors, Te-
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nured University Lecturers, University School
Professors and Tenured University School Lectu-
rers, In private universities teachers are employe-
es, although in general they retain the same deno-
minations and categories as in public education.

In addition to the professors belonging to the
above corps. the university may have assistant lec-
turers, who are primarily engaged in completing
their own scientific training, but who may coope-
rate in teaching tasks, as prescribed in each univer-
sity’s by-laws; associate lecturers, specialists who
normally practise their profession outside the uni-
versity; visiting professors, hired on a temporary
basis under the terms stipulated in each univer-
sity’s by-laws; and emeritus professors, retired
professors who rendered outstanding service to the
Spanish university system for at least ten years.

To access universily teaching positions, candi-
dates must meet a series of requisites with regard
to training. Thus, a Doctor’s degree is required to
join the university professor corps, the tenured
university lecturer corps and the university scho-
ol professor corps. A bachelor’s degree in the arts
or science, architecture or engineering suffices,
however, [or tenured or assistant university scho-
ol lecturers; and in some specific areas of know-
ledge, as determined by the Universities Council,
a junior graduate diploma or diploma in technical
architecture or engineering is sufficient. Finally,
assistant lecturers in higher engineering schools
or faculties must also have a bachelor’s degree in
art or science, architecture or engineering, have
passed all their doctor’s courses and present evi-
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dence that they have engaged in of research for at
least two years.

Candidates meeting all the above requirements
for accessing a teaching position in the public
universities, must then pass a competitive exami-
nation, called publicly by each university. Moreo-
ver, terms regarding access, working conditions
and full- or part-time status are laid down by the
legislation, as is the length of contracts for hired
personnel. In private universities, access to tea-
ching positions is by contract, much the same as
in non-university education.

Working hours differ depending on university
ownership. In private universities, the working
conditions are set out in the corresponding work
contract, but are nonetheless subject to certain
minimum standards to ensure quality education,
as stipulated in the legislation on the creation of
university establishments. In the public sector,
professors and lecturers’ working hours depend
on whether they have full- or part-time status, For
those with full-time status, the working hours are
the same as for all other public officials, i.e., 37.5
hours per week —distributed among teaching, re-
search and administration and management tasks
for their respective department— eight of which
—or eleven under exceptional circumstances—
are devoted to teaching, and six to tutorials.

All other working conditions for these teachers
—emoluments, retirement, holidays and so on—
are regulated, as they are for all other public offi-
cials, by the by-laws on public service,



SPANISH EDUCATION SYSTEM

#

TABLE 7.1. OFFICIAL UNIVERSITY DEGREES APPROVED IN THE PERIOD 1990-1995

o Library science
and
documentation

» Nursing

* Statistics

o Physical therapy

= Optics and
optometry

s Chiropody

* Occupational
therapy

+ Business science
s Social education
s Public
administration
¢ Speech therapy
* Teaching.
Speciality:
— Infant
education
— Primary
education
— Foreign
language
— Physical
education
— Music
— Special
education
— Hearing and
language
 Labour relations
= Social work

BY AREA AND KIND OF STUDY
EXPERIMENTAL SOCIAL -
HUMANITIES AND HEALTH AND LEGAL e
SCIENCES SCIENCE 3
First cycle education
— Junior graduate in; | — Junior graduate in: — Junior graduate in: — Technical architect

— Junior graduate in:

= Naval equipment

» Maritime navigation

= Naval radioclectronics

— Technical engineer in:

* Wind motors

= Aeronavigation

o Airplanes

= Airports

e Civil construction

¢ Industrial design

= Electricity

¢ Industrial electronics

 Aerospacial equipment
and material

o Marine structures

 Mining

¢ Farming and hunsbandry

e Forestry

= Hydrology

» Horticulture and
gardening

= Agrarian and food
industries

= Forest industries

e Information management

« Information systems

o [lectromechanical mining
facilities

= Mechanics

= Rural mechanisation and
construction

 Vessel propulsion and
services

= Industrial chemistry

= Energy resources, fuel
and explosives

* Telecommunications
systems

e Llectronics systems

= Mining prospection

= Video and audio

e Telematics

e Textiles

= Topogruphy

* Urban transport and
services
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TABLE 7.1. OFFICIAL UNIVERSITY DEGREES APPROVED IN THE PERIOD 1990-1995
BY AREA AND KIND OF STUDY (CONTINUATION)

EXPERIMENTAL SOCIAL -
HUMANITIES AND HEALTH AND LEGAL b o
SCIENCES SCIENCE
Ist and 2nd cycle
— Degree in: — Degree in: — Degree in: — Architect
ine arts . Bin[ugy usiness == Eng;'"eer_-
* German philology = Environmental administration  Aeronautics
* Arabic philology science = Political science e Agriculture
= Catalonian * Physical and sports « Audiovisual s Civil
philology activity science communication « Computer science
* Classics e Marine science * Law o Industrial
* Slavic philology e Statistical science e Economics * Mining
e French philology and techniques * Pedagogy * Forestry
= Galician e Pharmacy = Journalism « Naval and oceanic
Elhsluingy s Physics » Psichology  Chemical
chrew philology = Geology » Publicity and » Telccommunications
= Spanish ¢ Mathematics public relations
|Io](11,,)r e Medicine e Sociology
p[!]s e Dentistry
? al@gzJ ¢ Chemistry
lian philology  Veterinary science
* Portuguese
philology
» Romanian
Bhtlo]ogy
asque
ghtlulogy
hilosophy
* Geography
= Historiy
= Art history
o Humanities
* Translation and
interpretation
nd cycle
— Degree in: — Degree in — Degree in: — Engineer in:
+ Documentation * Biochemistry * Social and cultural * Industrial automatics and
* History and ¢ Food science and anthropology electronics
music science technology e Actuarial and * Elcctronics
» Linguistics financial science * Land surveying and
e Literature and ¢ Market research cartography
comparative and techniques = Materials
literature = Psychopedagogy = Industrial organisation

» Naval machinery
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8. SPECIALISED EDUCATION: ART AND FOREIGN

LANGUAGE EDUCATION

8.1. ART EDUCATION

The purpose of such education is to provide pu-
pils with high quality artistic training and ensure
future professional musicians, dancers, actors,
plastic artists and designers the skills they require
to become performers, researchers or teachers.

Music and dance studies comprise three levels:
elementary, which covers four academic years;
intermediate, organised around three two-year cy-
cles; and advanced, consisting of a single four- or
five-year cycle, depending on the characteristics of
the speciality chosen. After students finish the third
cycle of the intermediate level they arc awarded a
Professional Diploma in the relevant kind of edu-
cation and speciality. Such students may also earn
the Baccalaureate diploma provided they pass the
core baccalaureate subjects. This latter diploma, in-
termediate level music or dance studies and passing
a specific entrance exam set out by the government
are requisite to qualify for advanced level studies.
Nonetheless, students may enrol in this level if they
pass a specific test established in such regard. After
completing this final level of music or dance, stu-
dents are awarded an Advanced Diploma, cquiva-
lent for all intents and purposes to a university ba-
chelor’s degree and an indispensable requisite to te-
ach these subject areas at any level.
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The establishments delivering this kind of trai-
ning may be conservatories, integrated schools or
authorised private establishments. Conservatories
are public establishments responsible for teaching
music and dance; integrated schools are esta-
blishments affording students the opportunity to
engage in such training at the same time as gene-
ral education; and finally, there are authorised
private establishments.

The purpose of dramatic art studies is to train
qualified professionals in the fields of stage per-
formance, design, management and playwrigh-
ting. Such studies comprise a single advanced le-
vel consisting of a four-year course covering three
specialities: stage management and playwrigh-
ting, stage design and performance. In order to
enroll in dramatic art, pupils must have a bacca-
laureate certificate and pass a specific entrance
exam, or simply pass a specific test, in the event
of candidates over the age of 20. After comple-
ting such studies students are awarded an Advan-
ced Dramatic Arts Diploma, equivalent for all in-
tents and purposes to a university bachelor's de-
gree. This kind of training is delivered in higher
schools of dramatic art and in private advanced
establishments authorised to teach dramatic art.
The teachers responsible for art training must be-
long to the Corps of Teachers of Music and Stage
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Art, whose members must hold a Doctor’s, ba-
chelor’s, engineering, architect’s or equivalent de-
gree, and have taken the necessary pedagogical
courses to be qualified to teach.

Professions relating to design and the plastic
arts arc addressed by studies associated with ap-
plied arts, artistic trades, various kinds of design
and conservation and restoration of artistic ob-
jects. The first two levels of such education are
organised into two training cycles: intermediate
and advanced training cycles.

Students may access the former by passing a
specific test after compulsory secondary educa-
tion or having successfully completed studies de-
clared to be equivalent to the Secondary Educa-
tion Graduate level; students who have completed
similar studies under previous education pro-
grammes or hold a Technician's or Senior Tech-
nician’s certificate in the same family of profes-
sional family and persons over the age of 16 who
pass a specific test are exempt from the above en-
rolment prerequisites. The certificate earned is
the Technician in Plastic Arts and Design certifi-
cate for the corresponding speciality.

To qualify for access to the advanced training
cycles students must have a baccalaureate diplo-
ma, pass a test, hold a Senior Technician in Plas-
tic Arts and Design Certificate corresponding (o a
training cycle in the same professional family or
a Graduate in Applied Arts certificate in speciali-
tics in the domain of the applied arts concerned.
Access is likewise open to people over the age of
20 who pass a specific test. A Senior Technician
in Plastic Arts and Design certificate in the spe-
ciality in question is awarded on completion of
these studics.

In addition to the above, there are other advan-
ced art education studies for which a certificate
equivalent to a university junior graduate diploma
can be earned. This category covers the speciali-
ties known as conservation and restoration of
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artistic objects and design; the {ormer is organi-
sed into a single three-year cycle covering five
specialities (archeology, painting, sculpture,
graphic arts and textiles). To qualify for cnrol-
ment, students must have a baccalaureate diploma
and pass an exam to ensure that they have suffi-
cient maturity, know-how and aptitudes to benefit
from this kind of training. The certificate awarded
is Conservation and Restoration of Artistic Ob-
Jects. As far as design is concerned, the corres-
ponding studies are currently being regulated and
will be generally available starting in school year
1997-98.

The establishments tcaching this kind of skills,
art schools which deliver training cycles on plas-
tic arl and design as well as (art) baccalaureate
studies; advanced schools in the corresponding
discipline, provide advanced level training. At
this time there are advanced schools of conserva-
tion and restoration of artistic objects, whereas
the advanced schools of design have not yet ini-
tiated their activity. Private cstablishments are
considered to be authorised establishments in the
corresponding domain.

Teachers in public establishments must be mem-
bers of the corps ol Plastic Arts and Design Tea-
chers or Plastic Arts and Design Workshop «Maes-
fros», whose members hold, respectively, doctor’s,
bachelor’s architect’s, engineer’s or equivalent de-
grees, or junior graduate, technical architect, tech-
nical engineer or equivalent diplomas.

8.2, LANGUAGE EDUCATION

Such schooling is divided into two levels: the
first, of an instrumental nature, is intended to pro-
vide pupils with a knowledge of the language cho-
sen, from the standpoint of oral and written ex-
pression and comprehension, This level lasts for fi-
ve years and is in turn divided into two cycles,
elementary, which lasts for three ycars, and advan-
ced, consisting of a two-year course, for a total of
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at least 360 and 240 class hours, respectively, The
sole subject matter addressed in this level of edu-
cation is the language in question, in all respects.
In order to enroll in the elementary cycle, pupils
must have taken the first cycle of compulsory se-
condary education or have a school graduate, scho-
ol attendance or primary school certificate. To qua-
lify for the advanced cycle, pupils must have suc-
cessfully completed the elementary cycle.

The second or final cycle is intended to train
pupils as translators, consecutive or simultaneous
interpreters or any other profession based on the
specific command of a language that is approved
by the government. Nonctheless, regulations have
only been fully developed with regard to the first
level, the only one available, then, in state-run
language schools.

The following foreign and co-official languages
are currently offered: Arabic, Catalonian, Chine-
se, Danish, Dutch, English, Euskera (Basque),

French, Galician, German, Greek, Italian, Japane-
se. Portuguese, Romanian, Russian and Spanish
for foreigners.

The public education establishments teaching
languages are the state-run language schools, or
in certain cases, authorised public secondary edu-
cational establishments which are considered to
be branches of the state-run language school to
which they correspond for reasons of geographic
proximity. Finally, in the private sector, education
authorities may approve the creation of establish-
ments that provide this kind of schooling, which
are not, however, allowed to award official acade-
mic or professional certificates.

As far as teachers are concerncd, in order to te-
ach languages they must be public officials and
members of the corps of State-run Language Scho-
ol Teachers, whose members must hold a doctor’s,
bachelor’s, architect’s, engineer’s or equivalent de-
gree,
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9. ADULT EDUCATION

Adult education, one of the aspects of the edu-
cation system intending to effectively implement
the principle of equal opportunities, constitutes a
response to citizens’ demand for education, pro-
viding for their integral development in various
areas: basic, vocational, cultural and personal
education. Its underlying principle is continuing
education and the purpose is to allow adults to ta-
ke part in the various kinds of education available
under the system.

9.1. ORGANISATION

The LOGSE constitutes a new legal framework
that transcends the former attitude associating
adult education almost exclusively with literacy
programmes or as second opportunities to remedy
school failure or premature abandonment. While
maintaining and fostering action intended to
compensate for educational inequalities, the cu-
rrent concept considers adult education to be part
of mainstream education whereby the education
system responds to the demands for qualification,
updating, retraining and professional promotion
made by the adult population.

The objectives of adult education include the
acquisition and updating of basic education and
access to the various levels of the education sys-
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tem, the enhancement of professional qualifica-
tions or acquisition of the necessary training to
practise other professions, and development of
the ability to participate in social, cultural, politi-
cal and economic life.

The development of adult education is one of the
domains incumbent upon the autonomous commu-
nities; while each one has opted for a different mo-
del, the premises are essentially analogous and all
tend to regionalise action. Thus, in Andalusia, the
primary regional unit is the municipality. In the Ca-
nary islands, educational establishments may adapt
education to the specific traits of a given area th-
rough a regionally-based project that tends to fa-
vour community development.

9.2. AVAILABILITY

Firstly, the education offered is intended to pro-
vide academie training for those people who did
not have the opportunity to acquire it as children
or young adults. This kind of education covers the
training leading to the attainment of academic cer-
tificates or diplomas. A second group of program-
mes provides basic and literacy training. Subs-
tantially instrumental in nature, their objective is
to provide adults with basic education to enable
them to join or re-join the labour market, or access
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other kinds of education. A third perspective is
work-oriented training. This is unofficial voca-
tional training with a very practical approach, eit-
her of an ongoing or recurrent and specific nature,
and consisting of programmes whose purpose is to
retrain, or to perfect, update or promote vocational
know-how. This kind of training, incumbent upon
the labour authority, is coordinated by the Voca-
tional Training and Insertion Plan under the aegis
of the National Employment Institute. Fourthly,
training of a socio-cultural nature is available for
personal development, the objective being to ac-
quire the skills needed to participate in social and
cultural life. Finally, a fifth line of action is lan-
guage training.

9.3. ESTABLISHMENTS

Both the public and the private sector engage in
adult education. The public offer is more structu-
red, whereas privately run training is more flexible
and poised to satisfy students’ specific demands.

Public training provided by the Ministry of
Education and Science in the class attendance mo-
de is delivered in both ordinary teaching establish-
ments and in specific adult education institutions.
Adult education in authorised ordinary establish-
ments takes place in adult education classrooms,
generally located in public primary education esta-
blishments and secondary education and vocatio-
nal training ones, although facilities may also be-
long to city governments, local community autho-
rities, etc. Such classrooms are used only part-time
and usually in the evening. Specific public adult
education establishments are used throughout the
day and for this purpose only, although they also
play a catalytic role in the surrounding community,
encouraging socio-cultural activities.

The existence of distance education is likewise
encouraged. The Ministry of Education and
Science, in response to this need in the area it ad-
ministers, created the Centre for the Innovation
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and Development of Distance Education (CIDE-
AD) in 1992. Other autonomous communities,
such as Andalusia for instance, have instituted se-
mi-distance education for adult education.

The Ministry of Education and Science’s cour-
ses are supplemented by vocational training orga-
nised by the labour authority. In this domain, the
objective of the Ministry of Labour and Social Se-
curity is to enhance employed and unemployed
workers’ professional qualifications where they are
insufficient or inadequate. Such offer, articulated
under the National Vocational Training and Inser-
tion Plan, is administered by the National Employ-
ment Institute through collaborating establish-
ments and conventions with private companies.

As far as the private sector is concerned, the
most representative non-profit organisations are
the adult people’s schools and people’s universi-
ties. These institutions are characterised by subs-
tantial social impact, a high degree of integration
in the surrounding community and the underta-
king of a wide range of cultural, in addition to
their strictly educational, activities. These organi-
sations receive public funding from various mi-
nistries, autonomous communities and municipal
governments. Private profit-making entities pro-
viding adult education may be divided into those
offering class attendance courses and those provi-
ding distance education (in particular languages
and training in non-official arcas). As far as the
labour domain is concerned, trade unions and
employers’ organisations arc the main private
agents delivering vocational training for workers.

9.4. TEACHING STAFF

Teachers engaging in this kind of education
must meet general requirements regarding degre-
es or diplomas established for cach level; thus,
the teachers involved in public education belong
to the various corps of public official-teachers
existing in the areas or regions with full educatio-
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nal responsibilities. The labour authority likewise chers are under the aegis of the Ministry of Justi-
hires experts for its vocational training courses. In  ce; finally, there are education programmes for
other special programmes, such as literacy and  young men in service run by infant and primary
basic education for the prison population, the tea- education teachers or duly qualified soldiers.
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10. PUPILS DATA

10.1.  PUPILS ENROLED PER EDUCATIONAL LEVEL, TYPE OF TEACHING AND AUTONOMOUS COMMUNITY
1994/95 ACADEMIC YEAR

EGB/Primary
Infant
Toral Primary EGB

Andalucia 196.925 889,084 524,586 364,498

Aragon 28,224 98,866 58,333 40,533

Aslurias 20,962 93,556 51,889 41,677

Baleares 20,719 80,008 46,936 33,072

Canarias 43,490 196,353 112,645 83,706

Cantabria 12516 50,729 28,634 22,095

Castilla-La Mancha 52,499 180,451 107,561 72,890

Castilla y Leén 61,932 227,621 129,685 97,936

Catalunn 205,372 548,241 319,474 228,796

C. Valenciana 103,104 408,338 234,949 173,389

Extremadura 33,050 122,638 72,634 50,004

Galicia 63,251 265316 145,723 119,593

La Rioja 6,777 23,203 13,558 9,645

Madrid 135,444 469,639 285,680 210,959

Murcia 34,558 131,811 76,431 55,380

Navarra 14,071 45,856 32,095 13,761

Pais Vasco 53,143 179,809 100,053 79,756

Ceuta y Melilla 4,380 17,054 10,775 6,279

Total MEC 411,061 1,522,586 882,116 640,470

Total 1,090,417 4,055,583 2,351,643 1,703,940

Secondary Education Vocational training
Exp/LOGSE Modules/
Total BUP/COU ESO Bac. Total VT Training cycles

Andalucia 340,358 257,224 67,574 15,560 147,837 141,111 6,726
Aragon 49.378 35,400 10,615 3,363 23457 22,071 1,386
Asturias 32,915 18,513 10,491 3,911 7,532 6,088 1,444
Canarias 67,601 56,954 9,288 1,359 47,316 43,671 3,645
Cantabria 25,703 17,974 6,072 1,657 12,693 11,964 729
C. La Mancha 70.577 47,062 19,449 4.066 25,269 23.459 1,810
Castilla y Ledn 119,580 87,932 24,245 7,403 46,085 43,405 2,680
Cartaluia 239,780 198,104 34,345 7,331 161,583 155,909 5,674
C. Valenciana 160,389 139,733 16,366 4,740 92,752 88,839 4,363
Extremadura 45,758 30,836 11,721 3,201 13,330 12,296 1,034
Galicia 125,103 111,772 11,385 1.911 64,534 63,547 987
La Rioja 10,934 8,491 2,172 271 7,639 7,596 43
Madrid 266,310 227,148 31,129 8,041 87,732 81,172 6,560
Murcia 51,017 36,899 11,610 2,508 24,586 23,701 885
Navarra 21,321 16,747 0 4,574 11,547 10,932 615
Pais Vasco 109,128 75.123 0 34,005 46,741 43,985 2,7556
Ceuta y Melilla 5,840 3,262 2.236 342 1,204 1,009 195
Total MEC 734,205 552,618 142,502 39,085 269,122 250,266 18,856
Total 1,798,335 1,408,275 281,460 108,600 841,432 795810 43,662
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y Language™ bt

Art. education™® RS, University

Andalucia 40,282 19,158 Andalucia 233,496
Arag6n 6,859 11,600 Arag6n 42,824
Asturias 5512 10,848 Asturias 40,932
Baleares 1,735 2,382 Baleares 14,040
Canarias 10,684 6,113 Canarias 44,136
Cantabria 2,881 5,092 Cantabria 12,940
Castilla-La Mancha 6,783 13,697 Castilla-La Mancha 26,149
Castilla y Ledn 12,042 25,334 Castilla y Leén 08,798
Catalufia 44,185 16,548 Catalufa 190,643
C. Valenciana 31,077 20,776 C, Valenciana 130,357
Extremadura 4,635 7.445 Extremadura 22,198
Galicia 8,988 14,720 Galicia 86,519
La Rioja 2,524 2,589 La Rioja 5,364
Madrid 14,239 35.602 Madrid 245,649
Murcia 6,443 7,126 Murcia 33,381
Navarra 6,163 3,883 Navarra 22,159
Pais Vasco 26911 14,698 Pafs Vasco 76,254
Ceuta y Melilla 763 664 Ceuta y Melilla 118,706

Total MEC 64,407 122,379

Total 232,697 218,275 Total 1,444,545

*: Data from 1992/93 academic year.
Source: Planning and Statistical Office (MEC) and Universities Council. Advanced data.
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10.2. EVOLUTION OF PUPILS PER EDUCATIONAL LEVEL. 1975/76-1994/95

1975776 1980/81 1985/86 | 1990/91 1991192 1992/93 1993/94 | 1994/95*

Preschool/Infant 920.336 | 1,182,425 | 1,127,348 | 1,005,051 | 1,025,797 | 1,052,534 | 1,077,797 | 1,090,417
EGB/Primary 5.473.468 | 5.606452 | 5,594,285 | 4,882,349 | 4,649,439 | 4,468,959 | 4,276,524 | 4,055,583
Secondary/V'T 1,123,657 | 1,649,468 | 1,977,214 | 2,444,406 | 2,520,971 | 2,554,127 | 2,617,501 2,639,767

University 557,472 651,128 854,104 | 1,140,572 | 1,194,189 | 1,295,585 1,377,553 | 1,444,545
Total 8,074,933 | 9,089,473 | 9,552,951 | 9,472,378 9,390,396 | 9,371,205 | 9,349,375 | 9,230,312
* Advanced data,

Source: Planning and Statistical Office (MEC) and Universities Council.

10.3. EVOLUTION OF PUPILS ENROLED IN STATE SCHOOLS PER EDUCATIONAL LEVEL. 1975/76-1994/95

40 1 [ Preschool Infant —EGP/Primary Ed._ Secondary/VT — University

3 0 | ! ! T T L L) L Ll Ll U L] L] L] L] ¥ ' ¥
N X )
gﬂ\b $Q{b\ q;,{hb épe ‘:Q
) 9 9 ¥ dﬁ“
Y

Source: Planning and Statistical Office (MEC) and Universities Council.
(1) Advanced data.
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10.4.  PERCENTAGE OF PUPILS IN SECONDARY EDUCATION AND VOCATIONAL TRAINING IN COUNTRIES
OF THE EUROPEAN UNION IN 1992

%

100

.h\'ulml‘in [ [_:1\ I'J-
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&
Source: European Comission (1995): «Key data on education in the European Unions. <&

(1) Data from 1991.
(2) Estimated data.

10.5.  EVOLUTION OF EDUCATIONAL PROVISION RATES PER AGE. 1975/76-1993/04

Age 1975776 1980/81 1985/86 1990/91 1993/94
3 15.3 15.6 16.5 21.7 327
4 52.3 69.3 86.4 94.8 98.3
5 68.7 92.2 100.0 100.0 100.0
6 100.0 100.0 100.0 100.0 100.0
7 100.0 100.0 100.0 100.0 100.0
8 100.0 100.0 100.0 100.0 100.0
9 100.0 100.0 100.0 100.0 100.0

10 100.0 100.0 100.0 100.0 100.0
1 100.0 100.0 100.0 100.0 100.0
12 96.3 100.0 100.0 100.0 100.0
13 84.9 92.8 99 .8 100.0 100.0
14 70.3 79.6 90.4 097 100.0
15 44.4 65.6 76.3 89.1 93.9
16 413 515 60.2 73.5 80.3
17 345 472 520 64.3 73.0
18 26.1 343 39.6 51.7 60.9
19 210 25.6 309 41.2 49.7
20 16.7 18.3 238 326 46.0
21 15.2 16.7 222 29.8 379
22 12.4 129 20.0 26.3 316
23 9.5 9.7 15.4 19.9 21.3
24 82 6.6 11.0 14,2 14.8

Souce: Planning and Statistical Office (MEC).
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10.6.  RATES OF EDUCATIONAL PROVISION PER AGE AND EDUCATIONAL LEVEL. 1993/94 ACADEMIC YEAR

T Universidad
TFp

WBUPy COU
[ EGB/Primaria
[ infantil

0 o5 T T R Lo il
TEHEATAILNIOIO LIS I DD DD
Fuenre: Oficina de Planificacién (MEC).

Souce: Planning and Statistical Office (MEC).

(1) Itincludes, besides Primary/EGB pupils, those in the First Cycle of Compulsory Secondary Education,

(2) Itincludes Second Cycle of Compulsory Secondary Education, BUP and COU, Experimental Baccalaureate and LOGSE Baccalaureate.
(3) Trincludes students of Vocational Training and Vocational Modules/Training Cycles.

(4) Tt includes students of First and Second University Cycles.

10.7.  RATES OF EDUCATIONAL PROVISION AT |7-YEARS OF AGE IN THE EUROPEAN UNION, YEAR 1992

Source: CIDE from OECD (1995): «Education at a Glances,
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11. TEACHERS DATA

11.1.

1994/95 ACADEMIC YEAR

TEACHING STAFF ENROLED PER EDUCATIONAL LEVEL AND AUTONOMOUS COMMUNITY.

Andalucfa 49,974 29,061 10,529
Aragén 7,635 5,469 2,489
Asturias 7,055 5489 1,689
Baleares 4987 3,123 497
Canarias 12,325 8,236 3,005
Cantabria 3,610 2,564 889
Castilla-La Mancha 12,665 7,204 5,373
Castilla y Le6n 17,737 12,013 1,026
Catalufia 43,660 27,834 10,157
C. Valenciana 25,899 16,321 5,444
Extremadura 8,467 4,365 1,193
Galicia 17.684 13,292 3,421
La Rioja 1,761 1,311 0
Madrid 33,286 24,222 14,288
Murcia 8.594 5,113 1,423
Navarra 3,361 2,366 2,113
Pais Vasco 15,453 10,348 3,347
Ceuta y Melilla 971 524 —
UNED — — 871
Total MEC 106,758 71,394 —
Total 275,124 178,855 67,841

*: Data from 1991/92 academic year.
Source: Planning and Statistical Office (MEC) and Universities Council. Advanced data.

11.2. EVOLUTION OF TEACHING STAFF PER EDUCATIONAL LEVEL. 1975/76-1994/95

197576 1980/81 1985/86 1990/91 1991/92 1992/93 1993/94 | 1994/95*
Preschool/Infant 24,621 35,588 39,573 40,051 43922 | 277,986 276,906 275,124
EGB/Primary 198,658 211,074 227,467 240,382 238,818 — — —
Secondary/NT 76,437 102,716 124,958 159,859 167,642 170,834 176,150 178,855
University 27,153 40,384 45,296 63,665 67,841 — - —
Total 326,869 389,762 437,294 503,957 518,223 - - —
* Advanced data.

Source: Planning and Statistical Office (MEC) and Universities Council,
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11.3. TEACHING STAFF ENROLED PER EDUCATIONAL LEVEL AND SEX. 1992/93 ACADEMIC YEAR

[] Men I Woman

35,03 % 51,72 %
69,33 %
95,76 % .4'“-% @
30,67 %
64,97 % 48,28 % '
Infant Ed. EGB/Primary Ed, Secondary Ed./VT Uiversii (1)

Source: Planning and Statistical Office (MEC) and Universities Council.
(1) Data from 1991/92 academic year.

11.4. WEEKLY TIMETABLE OF STATE TEACHING STAFF PER EDUCATIONAL LEVEL AND ACTIVITY
1994/95 ACADEMIC YEAR

Hours
375
1T .
ol o [
0 T g= T
Infant/Primary Ed. Secondary Ed. University
[] Lessons [ Complementary .'Tulors_llipDOlher complementary (1) }
Source: CIDE.

(1) Time not specifically devoted to the school establishment: research work, lesson planning, ete.
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11.5. ESTIMATE OF AVERAGE ANNUAL INCOME OF STATE TEACHING STAFF PER CORPS. YEAR 1995

o m m g 0 e

7
Million pesetas

Source: CIDE from data of the General Directorate of Personnal and Services (MEC),

A: University Professor.

B: Tenured University Lecturer University School Professor.

C: University School Tenured Lecturer, _

D:Senior Secondary School Teachers (it includes teachers of state-run language schools, plastic arts and design, music and dramatic art).
E; Secondary School teachers (it includes teachers of state-run language schools, plastic arts and design, music and dramatic art).

F: Technical VT teacher (it includes plastic arts workshop teachers).

G: Primary school teacher.
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12. ESTABLISHMENTS AND UNITIES DATA

12.1.

EDUCATIONAL ESTABLISHMENTS ENROLED PER EDUCATIONAL LEVEL AND AUTONOMOUS COMMUNITY
1994/95 ACADEMIC YEAR

Primary Secondary University™*

Andalucia 2,933 884 128
Aragon 608 169 25
Asturias 387 129 28
Baleares 332 82 12
Canarias 935 195 42
Cantabria 290 74 12
Castilla-La Mancha 958 211 26
Castilla y Ledn 1,070 365 74
Cataluna 3,235 916 112
(., Valenciana 1,789 585 58
Extremadura 598 131 22
Galicia 1,765 378 67
La Rioja 87 43 13
Madrid 1,578 666 101
Murcia 555 132 22
Navarra 254 73 17
Pafs Vasco 742 358 41

Total 18,157 5,403 803

Source: Planning and Statistical Office (MEC) and Universitics Council. Advanced data.
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12.2. PERCENTAGE OF PRESCHOOL AND EGB/PRIMARY EDUCATION UNITS IN STATE SCHOOLS IN EACH
AutonoMous COMMUNITY. 1994/95 ACADEMIC YEAR

INFANT. ED. EGB/PRIMARY ED.

[7] Less than 60 % [B Betwen 70 and 80 %

/'.\__4_._ || Between 60 and 70% [ Over 80 % /Q\_d
—tt e A ey

Vo~ £ ’ 1
- {. J ﬁ . (. !
Source: Planning and Statistical Office (MEC).
Advanced data.

12.3.  PERCENTAGE OF STATE SECONDARY SCHOOLS OF SECONDARY EDUCATION AND VOCATIONAL TRAINING
IN EACH AUTONOMOUS COMMUNITY. 1994/95 ACADEMIC YEAR

Dl.uslhlum% .Mm?ﬂandm
[7] Between 60 und 70 % [l Over 80 %

Source: Planning and Statistical Office (MEC).
Advanced data.

86



DATOS GENERALES

13. ACHIEVEMENT DATA

13.1.  PERCENTAGE OF PUPILS WHO REPEAT IN EGB, BUP AND EXPERIMENTAL BACCALAUREATE PER GRADE/CYCLE.

1992/93 ACADEMIC YEAR
EGB BUP, COU and experimental baccalaureate
my 1.01 BUP Ist 14.54
| ; 7.32 2nd 17.16
Third 1.46 3th 16.27
Forth 1.61
Fifth 8.57 cou 20.63
Sixth 11.53
Seventh 9.59 Experimental baccalaureate Ist cycle 14.15
Eighth 9.71 2nd cycle 11.63

Source:Planning and Statistical Office (MEC).

13.2. PERCENTAGE OF GRADUATE STUDENTS IN HIGHER EDUCATION IN COUNTRIES OF THE EUROPEAN UNION
PER SPECIALITY. YEAR 1992

100 % 7
Human
sciences

75 % -
Law and
Business

50 % - Engineering &

rchitecture

Natuul &

25% 7 physical sciences
Medical

0% scicnces

é@gﬁeﬁ*y‘f @ff
F s

Source: CIDE from OECD (1995): «Education at a Glance».
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13.3. RESULTS OF THE UNIVERSITY ENTRANCE EXAMS PER AUTONOMOUS COMMUNITY. DATA FROM COU AND
LOGSE-REM BACCALAUREATE. JUNE 1995

cou LOGSE-REM
Registered 9 of pass Registered % of pass

students grades students grades

Andalueia 27.414 94.11 2,179 91.28
Aragén 5,858 89.83 619 84.49
Asturias 5817 83.29 550 78.55
Baleares 2,373 89.51 562 87.19
Canarias 5,671 91.17 223 95.07
Cantabria 2,413 90.26 159 85.53
Castilla-La Mancha 5,772 94.30 489 86.50
Castilla y Le6n 11,464 90.19 916 82.42
Cataluiia 27,770 90.97 1,839 81.24
C. Valenciana 18,301 91.09 526 80.99
Extremadura 3,907 88.38 411 84.67
Galicia* 13,650 78.77 30 93.33
La Rioja 1,399 87.35 41 100.00
Madrid 41,992 82.55 1,287 72.18
Murcia 4,828 90.43 321 86.60
Navarra 2,747 90.17 312 89.42
Pais Vasco 12,695 78.05 615 96.91
UNED 3,366 76.92 — —
Total 197,437 87.38 11,079 84.66

*: Students following LOGSE Baccalaureate are not included.
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14. SPENDINGON EDUCATION DATA
14.1. EVOLUTION OF SPENDING OF EDUCATION IN SPAIN. 1975-1993
(THOUSAND MILLION PESETAS)
Public expenditure
Private Total
Educational Total state expenditure expenditure
administration administrations GDP
Total | % GDP Total %BGDP Total | % GDP Total | % GDP
1975 107.5 1.78 — - 80.9 1.34 188.3 312 6,038.2
1980 3824 2.52 —_ — 1904 1.31 581.8 3.34 15,168.0
1985 898.4 3.19 1,045.9 in 353.6 1.25 1,358.3 4.82 28,200.9
1990 1.870.9 3.73 2,231.3 4.45 555.8 1.11 2,690.3 5:37 50,145.2
1991 2,123.5 3.87 2,505.9 4.56 607.5 1.11 3,000.4 547 54,900.8
1992 2,365.9 4.01 2,745.2 4,65 684.4 1.16 3,303.8 5.60 59,002.1
1993 | 24990 | 4.10 | 2.905.3 4.71 709.0 1.16 | 34753 5.71 60,904.3

*: From 1985 on university fees and grants have been included in total expenditure. That is why that figure does not correspond
to the addition of public and private expenditure,
Source; Planning and Statistical Office (MEC),

14.2.  EVOLUTION OF PUBLIC SPENDING ON EDUCATION PER LEVELS. 1985-1993

1985 | 1986 | 1987 | 1988 | 1989 | 1990 | 1991 | 1992 | 1993

Infant and primary | Total expenditure® 4824 5224 5734 6416 7307 8245| 9039| 993.7| 1,034.1
education Expenditure perpupil | 71,769 | 82,940 | 88,867 | 102,259 [ 120,015 [ 140,045 | 159,271 | 179,969 | 193,134
Secondary education | Total expenditore® 2155 240.9| 2749 3440 4241 1196 5976 6702 7305
and VT Expenditure per pupil | 108,991 | 118,463 | 127,336 | 152,114 | 180,050 ( 212,567 | 237,051 | 232,698 | 279,082
University Total expenditure® 117.8| 1467} 1883 | 223.0| 2837| 3392| 4009| 4694| 4953
Expenditure per pupil | 137,992 | 162,587 | 194,241 | 217,133 | 259,540 | 297,395 | 335,709 | 362,307 | 359,550

*: Thousand million pesetas,
Source: Planning and Statistical Office (MEC),
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%
14.3. PERCENTAGE OF GDP SPENT ON EDUCATION IN COUNTRIES OF THE EUROPEAN UNION. YEAR 1992

1 Public. Private
o 1™ Expenditure O Expenditure
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Source: CIDE from OECD (1995): «Education at a Glances.
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