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1. Introduction

Orientaciones para la ensefianza del inglés (Literacy) en el marco del Programa Educativo
Bilinglie en Educacion Primaria constituye una guia metodoldgica destinada a apoyar al profesorado
gue imparte el area de Lengua Extranjera-Inglés en los centros de Educacion Primaria que desarrollan
este programa. Las orientaciones han sido elaboradas por docentes expertos y estdn estructuradas
en cuatro partes: en la primera, se ofrece una explicacién tedrica de la metodologia propuesta; en la
segunda, se aportan ejemplos especificos para su puesta en practica; en la tercera, se describe el
enfoque inclusivo del programa; y, en la cuarta, se abordan los aspectos mas importantes de la
evaluacidn para el aprendizaje.

Desde un punto de vista tedrico, aunque la organizacidon y terminologia utilizadas en este
documento se corresponden con las establecidas por el Departamento de Educacién del Reino Unido,
existe un alto grado de correspondencia con los principios inspiradores de la normativa espafiola que
regula la organizacion y las ensefianzas minimas de la etapa. Asi, estas orientaciones son coherentes
con los fines, objetivos, principios pedagdgicos y enfoque competencial recogidos en el Real Decreto
157/2022, de 1 de marzo, por el que se establecen la ordenacion y las ensefianzas minimas de la
Educacion Primaria.

La guia toma como referente la metodologia de la asignatura English del national curriculum, que
aborda la ensefanza del inglés como primera lengua y contribuye al aprendizaje significativo, la
autonomia y la reflexién por parte del alumnado, asi como al fomento del habito y el dominio de la
lectura. Ademas, promueve la educacion inclusiva, el caracter instrumental del aprendizaje y el
tratamiento integrado de las competencias. Por ello, aunque las orientaciones contenidas en esta
guia se vinculan principalmente con la competencia plurilinglie y la competencia en comunicaciéon
linguistica, permiten trabajar de manera transversal todas las competencias de la etapa.

En el apartado de ejemplos practicos, la metodologia propuesta —basada en Talk for Writing en
su terminologia en inglés— aprovecha un texto adecuado al nivel de madurez del alumnado como
nucleo organizativo de la enseifanza y aprendizaje del inglés desde un enfoque basado en el
desarrollo de la lectoescritura. Este modus operandi se presenta como modelo para la planificacion
educativa en esta etapa, a modo de situacion de aprendizaje, y ofrece propuestas para establecer
enlaces curriculares con otras areas. Se trata de partir de un texto concreto para, en torno a él,
acometer de forma integrada las competencias especificas del drea de Lengua Extranjera, asi como
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los conocimientos, destrezas y actitudes que sera preciso movilizar para el desarrollo de dichas
competencias especificas. Ademas, se realizan propuestas de vinculacion de las actividades
propuestas para cada texto con las competencias especificas de otras areas de la etapa.

En el desarrollo de cada propuesta, se introducen conceptos clave como la transversalidad o la
integracion de los elementos curriculares y el cardcter significativo de los aprendizajes. En las
actividades planteadas para los ejemplos practicos (worked examples) se priorizan la capacidad de
reflexién del alumnado, el desarrollo de la competencia de aprender a aprender, la autonomiay la
creatividad.

La sintonia entre la normativa basica espafiola y las orientaciones metodoldgicas britanicas es
también evidente en la seccién dedicada a enfoque inclusivo del programa. En este apartado de Ia
guia, ademas de poner el foco en el desarrollo de una educacidn inclusiva y en la valoracion de la
diversidad cultural, se hace referencia a la obligacién de atender a la compensacion de los efectos de
las desigualdades, asi como a la atencién a las necesidades especificas de apoyo educativo, en linea
con los principios bdsicos que rigen la ordenacién de la etapa en el mencionado Real Decreto
157/2022, de 1 de marzo.

En cuanto a la evaluacion, existe un claro paralelismo, pues en ambos documentos se subrayan
conceptos como la evaluacién global, continua y formativa. En el contexto de un proceso de
evaluacién continua, se prevé tener en cuenta el grado de desarrollo de las competencias y su
progreso en el conjunto de los procesos de aprendizaje. Ademas, se ofrecen mecanismos para
involucrar al alumnado en los procesos de evaluacién, tanto a través de la autoevaluaciéon como de
la coevaluacion. Coinciden también en poner el foco en una aproximaciéon centrada en el alumnado
y sugieren estrategias concretas que favorezcan la inclusion.

La guia se completa con tres anexos. En el primero de ellos, se ofrece una explicacién detallada
de los objetivos de aprendizaje referidos a la lectura, a la escritura y al habla, que son una adaptacién
del national curriculum. El segundo anexo aborda la ensefianza de los sonidos del inglés y el
reconocimiento de la grafia a través del método phonics. El dltimo es un listado de libros
recomendados, distribuidos por ciclos.

Esperamos que esta guia sirva de apoyo al profesorado que imparte el area de Lengua Extranjera-
Inglés en la etapa de Educacion Primaria en el marco del Programa Educativo Bilinglie. Confiamos,
ademads, en que el método de trabajo aqui propuesto mejore la experiencia y el proceso de
aprendizaje del alumnado, al favorecer un acercamiento a la lengua inglesa que amplie sus
perspectivas y facilite el descubrimiento de la cultura britanica.

Monica Dominguez Garcia
Directora General de Evaluacion y Cooperacién Territorial
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Our Bilingual Education Programme brings together education content, policy and practice from
Spain and the United Kingdom to provide all our learners with the skills they will need to participate
confidently in a multilingual, multicultural world.

This has been our approach since we began in 1996, but we review this and our support materials
periodically to ensure that we continue to reflect current thinking and pedagogy. These Primary
guidelines, alongside those at Early Years, are our response to the latest of these reviews. They aim
to bring our programme in line with current guidance in the Department for Education’s (DfE)
national curriculum for English and, more importantly, to reflect the Spanish education law
(LOMLOE), passed in 2020 (Ley Organica 3/2020, de 29 de diciembre; Real Decreto 157/2022, de 1
de marzo). We have worked closely with the Ministry of Education, Vocational Training and Sports
(MEFPD) to ensure that the guidelines are both relevant to this new law and legally compliant with it
and as the Directora General de Evaluacion y Cooperacion Territorial makes clear in her introduction
to this publication, these guidelines align with the aims, objectives and competences for Primary
Education in Spain as set out in Royal Decree 157/2022.

The Primary guidelines are aimed at standardising our approach to English and literacy across the
schools in the programme. They articulate approaches that will lead to learners becoming engaged
readers, writers and speakers of English, who are able to transfer knowledge, understanding and skills
to all aspects of their learning.

At the core are a series of worked examples developed around age-appropriate storybooks. Using
the approaches modelled in our worked examples will help teachers better plan and deliver high
guality language and literacy lessons by using whole texts. This is not new within the Bilingual
Education Programme, and these worked examples build on our guidelines for Early Years. They move
away from discrete, activity-based lessons towards an integrated approach aimed at helping learners
build their confidence and competence in reading, writing and speaking in English.

The structure and wording of the worked examples are taken from the Talk for Writing (TfW)
approach and are explained later in the guidelines. The examples serve as models of how plan clear,
relevant objectives, which are also made explicit in the guidelines and which cover writing, reading,
grammar, punctuation, vocabulary and spoken language. They are purposefully broad so as to allow
teachers scope for flexibility when planning meaningful units of learning that engage and motivate
learners. However, it is crucial that they remain constantly in view and that work in the classroom is
focused on supporting all of our learners to achieve these objectives.

The worked examples are intended to model a clear process for identifying the language
structures to be studied within the context of a story. They also show how teachers can scaffold
learning to ensure that all children achieve high quality learning outcomes, and use, apply and
measure the success of the objectives through teacher- and learner-generated success criteria.

Our Bilingual Education Programme is for all children, and an inclusive school, inclusive
classrooms and inclusive methodologies are firmly at the heart of our philosophy and practice.
Application of this philosophy is built into the worked examples, and the guidelines also include a
reflection on inclusion and other ideas for inclusive practices to help teachers.

We have also updated assessment guidance to reflect strategies for a more coherent approach
to continuous and formative assessment, which should include encouraging children to self- and peer
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assess. Sharing assessment criteria is a critical step in engaging children in the evaluation process and,
by doing so, raising their awareness of the process of learning itself.

The guidelines also offer support around the teaching of phonics, with a clear focus on building
upon the learning from Early Years. Again, we recommend moving children through a planned
sequence of skills in a systematic way, and we have also included an approach to teaching phonics
appropriate for our programme for those teachers who might find this useful.

Finally, we have included a recommended core booklist for Primary to help teachers choose
appropriate, inspiring, and varied books for their classes that reflect the reality and diversity of the
world we live in.

We hope that the guidelines are clear and helpful and that, along with the training and continuing
professional development that we continue to offer, they provide teachers with the support needed
to continue to deliver a bilingual, bicultural education which we can all be proud of.

Mark Levy
British Council Spain
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2. Our approach in Primary

Our whole-text and whole-language approach will lead to children becoming literate learners
who are engaged and able to transfer knowledge, understanding and skills to all aspects of their
learning.

Implementing a whole-text, whole-language approach

Our approach to English in Primary firmly places literacy at its heart and, as at Early Years, is based
on planning teaching and learning around a core story/text rather than a series of discrete,
unconnected activities and lessons. By making learning useful, connected and relevant, teachers help
children to make connections in their learning journey, giving them the essential literacy tools to
apply transferable skills to other subjects and be successful in all areas of their learning.

Children learn language through using language, by experiencing language wholly before
examining its components, which they neither appreciate nor fully understand. By thinking of
language as a whole, teachers can teach language and literacy through engaging, relevant
experiences, integrating writing, reading, speaking and listening. An integrated whole-text, whole-
language approach maximises learning time, while at the same time exposing children to many forms
of language. When children see the purpose of their learning, it becomes a meaningful and positive
experience, which in turn helps develop critical-thinking skills. The objectives outlined in this
document for reading, writing and speaking have been adapted from the guidance on the national
curriculum for England for Years 1-6 (Primary). These objectives will help teachers plan for high-
quality English language and literacy lessons that ensure that children develop a strong command of
the spoken and written language, as well as encouraging children to read for pleasure. The English
language and literacy objectives aim to ensure that throughout primary education all children:

e read easily, fluently and with good understanding

e develop the habit of reading widely and often, for both pleasure and information

e acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language
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e appreciate the rich and varied literary heritage of the English language

e write clearly, accurately and coherently, adapting their language and style in and for a range
of contexts, purposes and audiences

e use discussion in order to learn; they should be able to elaborate and explain clearly their
understanding and ideas

e are competentin the arts of speaking and listening, making formal presentations,
demonstrating to others and participating in debate.

The worked examples provide teachers with models of how to plan a series of lessons around a
relevant story or other text, with clearly identified and appropriate learning objectives, writing
outcomes and success criteria. They also include opportunities for cross-curricular learning. The
result is a structured framework to guide and scaffold learning of essential literacy skills and help
learners achieve the best learning outcomes.

The structure and the wording used in the worked examples have been taken from the Talk for
Writing approach (TfW) and replicate TfW terminology and framework for planning: imitation,
innovation and independent application. For application in Bilingual Education Programme
curriculum planning, the approach has been adapted and organised into four stages, outlined below,
which teachers can use to:

e set objectives for literacy

e build, nurture and develop language and literacy skills

e engage children in creative, purposeful and motivating learning activities exploring the
themes, characters and language of the stories.

By adopting a TfW-inspired approach throughout Primary, all children will be enabled to develop
and apply their reading, writing and speaking skills to become more confident readers, writers and
speakers of English.
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The sample worked examples comprise these four stages.

1

Introducing
the text

eTeachers plan learning to
activate children’s prior
knowledge and generate
real interest and
excitement about the story,
the text or the poem they
will read as a class.

2

Imitating
the text

eTeachers plan
for learning
opportunities
where
children will
be able to use
the language

structures,
ideas and
rhythms
found in the

story ora
model text
inspired by
and relevant
to the story.

3

Innovating
the text

eTeachers plan
for learning
opportunities
where
children will
begin to use
the
structures,
ideas and
rhythms
found in the
story or
model text
and make
changes to
create a new
narrative or
text.

i

Inventing
the text

eTeachers
provide the
opportunities
for children
to produce
their own
piece of
writing,
which has
been inspired
by their
reading of the
story (more
applicable
from 42, 52
and 62).

Throughout the process, it is recommended that teachers consistently implement TfW strategies

to scaffold learning. These include creating toolkits for writing, shared writings, story maps and

providing models of good work.

For further guidance and support

Talk for Writing: www.talk4writing.com provides free access to classroom resources for teachers,

and videos and articles that help teachers become more familiar with and confident using the

approach.
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3. Worked Examples

The following worked examples have been developed using the TfW wording and stages, and
serve as models that teachers can use to plan and teach English and literacy in Primary. They are not
a scheme of learning but rather a methodology to help teachers understand the whole-language
planning process, which is based on an inspiring core text (a story, a poem, a short story or a non-
fiction text) and provides a meaningful context for children’s language and literacy development.

Teachers are encouraged to try out the following worked examples, but should develop their own
versions in response to their specific context and level of expertise in teaching literacy. By embedding
this approach across the school, teachers are able to provide more consistency, challenging literacy
instruction as well as ensuring that teaching literacy skills in English is not the sole remit of the
Asesores Lingtiisticos.

The English and literacy objectives in each worked example largely adhere to the table in Annex
1. In some cases the wording varies to ensure relevance to the year group. Teachers are
encouraged to approach planning learning objectives in a similar way in order to better meet the
needs of their own pupils, review and build on learning from previous years and provide additional
support when and if necessary.

The Smartest Giant in Town. Julia Donaldson and Axel Scheffler. Macmillan

(o .
12 Primaria / Year 1 Children’s Books.

29 Primaria / Year 2 Grendel: A Cautionary Tale about Chocolate. David Lucas. Walker Books

32 Primaria / Year 3 Man on the Moon. Simon Bartram. Templar Publishing.

42 Primaria / Year 4 Dear Greenpeace. Simon James. Walker Books.

One Plastic Bag: Isatou Ceesay and the Recycling Women of the Gambia.

. .
5¢ Primaria / Year 5 Miranda Paul. Millbrook Press.

62 Primaria / Year 6 Fantastic Mr Fox. Roald Dahl. Penguin Books.

11
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1.2 Educacion Primaria

The Smartest Giant in Town
(Julia Donaldson and Axel Scheffler)
Terminology and structure used with kind permission of Talk for Writing

WRITING OUTCOMES: A RHYMING POEM

Children will write a rhyming poem.

+ Read and enjoy a story together.

+ Understand and respond to the main themes and messages in the story.

+ Focus on a rhyming poem in the story and learn it by heart using a text map.

+ Make changes to the rhyming poem orally and make a new text map.

» Rehearse the new rhyming poem orally and convert the text map into sentences.

« Start using capital letters at the beginning of a sentence and full stops at the end of a sentence.

SUCCESS CRITERIA

Sample criteria to be adapted according to the needs of your learners.

WORKING TOWARDS EXPECTATION &

« | know what rhyming words are and | can say them after my teacher.

« With help, | can say parts of a rhyming poem.

« With help, | can write sentences that rhyme.

« With help, | can spell some rhyming words.

« | put spaces between some of the words in a sentence.

« With help, | sometimes put capital letters at the beginning of a sentence and full stops at the end of a sentence.

| recognise rhyming words in a story and | can say most of them correctly.

| can say most of a rhyming poem from memory, and with some help | can think of other rhyming words.

With practice, | can write sentences that rhyme.

| can use phonics to help me spell some rhyming words correctly.

| put spaces between most of the words in a sentence.

| put capital letters at the beginning of some of my sentences and full stops at the end of some of my sentences.

| recognise rhyming words in a story and | can say them correctly.

| can say a rhyming poem from memory, and | can think of other rhyming words.

Using some of my own ideas, | can write sentences that rhyme.

| can use phonics to help me spell rhyming words correctly.

| put spaces between all the words in a sentence.

| put capital letters at the beginning of all of my sentences and full stops at the end of all of my sentences.

CROSS-CURRICULAR OPPORTUNITIES FOR LEARNING

+ Design a new oultfit for George (an outfit for a special event, or to do/play sports).

ART. DESIGN » Create a giant George. Children make the different parts of George that will match together
ANDV to create a Giant George for a door display.

+ Use a variety of craft materials to make a new scarf for the giraffe to wear. Develop sewing skills.
TECHNOLOGY » Create stick puppets to represent the story.

» Create a clothes shop to buy and sell cut-out clothes.

+ Investigate why boats float.
SCIENCE « Find out what material would be best to build a boat. Plan an experiment to test this.
+ Find out what material would be best to use as a sail on a boat. Plan an experiment to test this.

PERSONAL + The giant helps lots of different animals throughout the story. Think of a way that you could
f help somebody today.
Ei(lgxll_/'-\l'll_-lAND + Think about people who have helped you in your life and how you could show your
appreciation.
EDUCATION + Find out about the lives of people who are known for helping others.

+ Make a map of the town that shows the places in the book.
GEOGRAPHY + Look at different clothes for different weather, e.g. What clothes do you need in summer?
What clothes do you need in winter?
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MATHS

» Make a price list of the giant-sized clothes in the shop.

» Use the prices to make some maths problems: use coins to make the prices; use different
combinations of coins to make the same amount; add totals.

» Solve word problems involving buying and selling.

» Use clothes created in Art, Design and Technology to create a shop for a role-play activity
involving buying and selling.

ENGLISH AND LITERACY OBJECTIVES

=/

WRITING

VGP1a

VOCABULARY, GRAMMAR + PUNCTUATION

Leave spaces between words.

VGP1b

Start using capital letters at the beginning of a sentence.

VGP2a

Begin to use coordinating conjunctions.

VGP2b

Understand the difference between a and an.

VGP3

Begin to punctuate sentences.

VGP4

Start to become familiar with simple grammar terminology: letter,
capital letter, word, singular/plural, sentence, punctuation, full
stop, question mark, exclamation mark.

VGP5

Start recognising the present and past tense.

TRANSCRIPTION + COMPOSITION

WT1 | Spell words containing 40+ phonemes correctly.

WT2 | Spell common exception words.

WT4 | Begin to spell words with contracted form.

WT5 Write from memory simple sentences dictated by the teacher that
include GPCs and common exception words taught so far.

WC1 Write sentences by learners saying out loud what they are going
to write.

WC2 | Write sentences and sequence to form short narratives.
Write sentences by re-reading what has been written to check

WC4 .
that it makes sense.

w4 Discuss what learners have written with the teacher or other
learners.

WC5 Learners read their work aloud clearly so that peers and

teachers are able to hear it.
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WORD READING

Teacher to set objectives related to GPCs in English supported
WdR1 | by Synthetic Phonics Programme. Begin to recognise and read
words with the suffixes -s -es -ing -ed -er and -est.

WdR2 | Read common exception words.

Read aloud accurately using a variety of strategies, including
WdR3 : . .
phonic knowledge, focusing on rhyming words.
v Read words with contractions and understand that the
—— WaRr4 apostrophe omits a letter.
READING .

COMPREHENSION

RC1 Develop pleasure in reading, motivation to read, vocabulary and
understanding.

Start building a repertoire of chants, nursery rhymes and songs,
RC2 .
and begin to learn poems by heart.

Learners participate in discussions about what is read to them,
RC3 : oo
taking turns to speak and listening to what others say.

RC4 Learners explain clearly their understanding of what is read to
them.

SpL1 | Speak audibly with an increasing command of Standard English.

SpL2 | Listen and respond appropriately to adults and peers.

Participate in discussions, collaborative conversations,
SpL3 | presentations, performances, role play/improvisations and

SPOKEN LANGUAGE debates.

SpL4 | Ask relevant questions to extend understanding and knowledge.

14
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INTRODUCING THE TEXT

1. LOOKING AT THE FRONT COVER TO GENERATE CURIOSITY. \

[SpL2+ SpL4- RC1] Teacher to show the front cover of the book. What can the children see? Can they
describe what they see? Teacher asks questions based on the front cover:

» What characters can you see? Are they people or animals? Which animals? Are the characters big or small?
» Where is the story set? (a town) What's the name of your town?

» Who/What are the characters looking at? (a giant, his shoes)

* How do you think the characters feel? (happy, surprised, interested, scared, etc.)

QRG + RC3] Look at the title. What is another word for ‘smart™? (intelligent, clever, nicely dressed)

Y

2. THINKING ABOUT THE CHARACTERS. \

[RC1+ RC4 « SplL2« WTT+ WT2] In pairs, learners

draw and guess the animal. Teacher describes

an animal, and learners write the word on mini

whiteboards. Learners spell the animals in the cecceccccccccoe

story with word tiles. i

[RCT1+ RC3 « WT1e WT2 « WT5 « VGP3 -

WCTe+ WC4] Look at the front COYGF and talk 3. BECOMING FAMILIAR WITH THEMES \

about how th_e characters are feelmg_. Draw the THROUGH KEY VOCABULARY.

characters with a speech bubble saying how

they are feeling, e.q. | feel (scared/worried/sad/ [SpLTe SpL4+ SpL3+ RC1+ RC4] Show the

nervous/cold), etc. children page 1 of the story and introduce them

[RC1+ RC4 « SplL2] Using the illustrations of the to George the giant. Ask the children what he is

characters in the story, play a game of ‘I spy .. wearing (a gown). Show pictures or mod_el being
\ dressed smartly and scruffily. Ask the children

if they think George’s gown is smart or scruffy.
Show them the clothes that George buys on
page 4 and elicit the vocabulary. Do they think
these clothes are smart or scruffy?

[WT11 Children draw two pictures of George, one
dressed scruffily and the other dressed smartly,
With the teacher’s help they can label their
pictures ‘scruffy” and ‘smart’, using their phonic
knowledge to sound out the words. For more of

cececeoeeeeeeeae | achalenge, childrencan labelthe clothes the
. iant is wearing.

\

\d

4. UNDERSTANDING KEY CONCEPTS IN THE STORY — COMPARING THINGS.

[SpL2+ RC1] Line the children up in order from shortest to tallest. Ask Who is the shortest? Who is the
tallest? Follow up these comparisons with other things like Who is the oldest in the class? What is the hottest/
coldest thing in the classroom? Who is wearing the longest/tightest trousers/the whitest shoes?

[VGP1as VGP1be VGP3+ WdRT+ WT1+= WT2+ WC4- WC5] Children write sentences on mini whiteboards
using the language from the previous activity. Teacher can write model sentences on the board for support:
.. IS the tallest boy/girl in the class, ... is wearing the longest dress, etc. Children read their sentences to the
class or to a partner.

N

~
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~

5. MAKING PREDICTIONS.

[SpL2- SpL4+ RC1] Show the children the front cover again and ask them what they think the story
will be about.

[VGPTas VGPTbe WCT+ WC4- SpL4] Teacher writes some model sentence structures on the board
and the class brainstorms ideas together: The story will be about ... (a giant and some animals/dirty
clothes/a giant who gets lost in town, buying new clothes, etc). The animals will ... The giant will ...
Teacher scribes children’s responses on a flipchart to be checked after reading the story. For more
of a challenge, children write their predictions on a strip of card, which can be pinned to the wall
Qﬂd checked later to see if their predictions were correct.

L]
\
STAGE

2 | IMITATING THE TEXT

~

6. READING ALOUD.

[RCT+ RC2 « SpL3] Read the story from start to finish, allowing children to enjoy the sounds of the rhyming
words, the repetition of key refrains and rhythm of the story. Encourage children to repeat key words or
refrains and then join in as they become more familiar with the story.

[SpL3 « RC2+ WdR3] Children can take turns to read a line or two from the song George sings.

[RCTe WdRT+ WdR2+ WdR3 « WT1+ WT2] Elicit the clothes vocabulary from the story and write the words
on the board: gown sandals shirt trousers belt tie sock shoe scarf. Children copy the words from the board
onto cards. In pairs or small groups, they take turns to turn over a card and read the words. As a follow-up,
children can make picture cards to match each of the words, and these can be put on display (and be used

Q] activities and games as needed).

7. FOCUSING ON RHYMING WORDS. x

[WdR1+ WAR2 » WAR3 « WT1+ WT2] Play
some rhyming games with words from the
story:

* Rhyming snap using word cards with
rhyming words from the story, e.q. giraffe
—scarf/ goat — boat / mouse — house / fox —
socks / dog — bog.

* Children stand up when they hear the word
that rhymes with ...

» Word races with flashcards: give out a set of
grapheme flashcards to the class. Call out a
word. Children run to the front of the room
to spell the word. Focus on rhyming words
and how they sound the same, but the
spelling can be different.

[WdR1 « WAR2 « WAR3 « WT1 « WT2] Make

rhyming word posters, e.g. words that rhyme
Qvith dog etc, and put them on display.

cccccccccccacy

~

8. DEEPENING UNDERSTANDING OF THE
STORY.

[SpL4 « WdR1+ WdR2] Ask the children how they
would describe George's personality and create a
word bank (kind, caring, friendly, lovely, nice, helpful,
etc.). Make an outline of George and photocopy it
(one per child). Ask the children to choose words from
the word bank to write inside George’s outline.

[RC1+ RC3+« RC4+ WAR1+ WdR2+ VGP3+ VGP4]
Children draw a picture of each of the animals.
Teacher elicits how each animal feels when they first
see George (e.g. The giraffe is cold). Teacher scribes
the children’s responses on the board. Children use
this support to help them write a sentence below the
animals describing how each of them feels.

[RCT+ RC2] Children practise George’s song and add
actions.

[VGP1as WT1« WT2+ WC1+ WC2+ VGP3+ VGP4]
thldren send George a text message (on phone templates).

16



Orientaciones para la ensefianza del inglés (Literacy) en el marco del Programa Educativo Bilingiie

en Educacion Primaria

using the example on the flipchart.

N\

9. CREATING A TEXT MAP OF THE RHYMING POEM IN THE STORY.

[RCT+ RC2 « RC3] Learners create a text map for the thank-you poem at the end of the story. Model
how to do this and do the text map together on a flipchart. The purpose of the map is to aid visual
memory, so the children can ‘see’ the poem. Children can then do their own version of the text map,

[RC2 « VGP5] Using the text map to help them, children then learn the poem by heart. You can
chorus as a whole class and then break off into smaller groups or pairs to learn the poem together.

~

\

STAGE

INNOVATING AND INVENTING THE TEXT

Given the age and stage of development of the learners, innovating the text should

be done as a whole class working together on a shared piece of writing. If children are
ready, an invention stage could be included, in which they choose lines from the toolkit
(or bank of ideas) for their own short rhyming poem.

CHANGING THE ANIMALS.
[RCT1« RC3 « WdR1+ WdR2 + SpL3]

of these new animals.

N

10. INNOVATING THE RHYMING POEM -

Brainstorm some different animals together to
change the story slightly, e.g. frog, snake, bee,
cat, bat, rat, hen, owl, bug, sheep, crocodile,

elephant. Children can draw and label pictures

A\

11. GENERATING RHYMING WORDS.

[SpL3 « WdR1+ WdR2] Think of things that rhyme
with the new animals, e.g. frog — log /

snake — lake / bee — tree / cat/rat/bat — hat/mat /
hen — den / owl — towel / snake — cake / bug — rug /
sheep — sleep / crocodile — smile / elephant — elegant.
For more support or consolidation, words can be
written onto word cards and children match the
rhyming words, or using the IWB children can drag
the words and make rhyming pairs.

[SpL2« SplL4 « WT1+ WT2] Teacher calls out an item
or an animal. Using mini whiteboards children write a

word that rhymes with it.
[WdR 1+ WdR2] Make posters of rhyming words and

put them on display as part of a toolkit or ideas bank.

N

~

cecceccccccocy

17



Orientaciones para la ensefianza del inglés (Literacy) en el marco del Programa Educativo Bilingiie

en Educacion Primaria

[WTTe WT2+ WT4 « WT5 « WCT1] Using the IWB or craft paper and markers,
model how to write a rhyming sentence, pausing to allow children to contribute
their ideas, e.g. The cat needs a hat. / The bug needs a rug. / The frog needs a log.
/ The sheep wants to sleep. / The snake wants some cake. etc.

[SpL1e SpL4 - SpL3] Brainstorm ways that George could help the animals, e.g.
his scarf could be a rug for a bug, his belt could be a log for a frog, he could give
some cake to a hungry snake, etc.

[RCT »« WAR3 « WCT+ WT1+« WT2+ VGP5] Following the pattern from the rhyming
poem in the story, and using the ideas you have generated together, model how
to write rhyming sentences, allowing children to contribute their ideas where

You gave some cake to a hungry snake. You made a bed for a sheep who wanted
to sleep.

[WdR1+« WdR2 « WdR3 = VGP5] Make displays on flipcharts or posters to use as a
ktoolkit or ideas bank.

12. SHARED WRITING - RHYMING SENTENCES BANK. \

possible, e.g. You helped a cat who needed a hat. Your scarf is a rug for a little bug.

\

13. INVENTING A RHYMING POEM.

their own ideas or write longer poems.
 Oral stage:

* Written stage:

This stage should be done as a whole class as a shared writing activity, scaffolding as much as
possible for children who need it, and allowing the children who are ready to incorporate some of

[RC1+ RC2 « SpL1] Children choose two or three of the rhyming sentences (from the previous
stage) they like best to create a rhyming poem. They then draw a text map to help them memorise it.
They can use the same techniques they used to memorise the original rhyming poem from the story.

[WC1e WC2 « WCA »« WC4 « WC5 « VGP1a « VGP1b « VGP3] Using their text maps and referring to
the toolkits/ideas banks on display, children write their own rhyming poem to George.

~

-
\

14. READING ALOUD AND APPRECIATING CLASSMATES’ WORK.

[WC5 « WdR3] Poetry reading. Children read their poems aloud to the class.
[RC2] Poems can be put on display so that other children can enjoy them.
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2.2 Educacion Primaria

Grendel: A Cautionary Tale about Chocolate
(David Lucas)
Terminology and structure used with kind permission of Talk for Writing

WRITING OUTCOMES: A DILEMMA STORY

Learners will write a dilemma story showing that actions have conseguences.
* Read and understand a dilemma story.

» Understand and respond to the main themes and messages in the story.

» Learn a story by heart using a text map.

« Plan a new dilemma story, thinking about characters, setting and dilemma.
« Create a text map of a story and convert it into sentences.

» Use capital letters, commas and full stops.

* Read a dilemma story aloud to the class.

SUCCESS CRITERIA

Sample criteria to be adapted according to the needs of your learners.

WORKING TOWARDS EXPECTATION &

« With help, | can read, understand and enjoy a story about a problem that needs to be solved.
« With prompts, | can describe the characters and setting of a story.

+ With help, | can plan and memorise parts of a story.

« With my teacher’s help, | can write a story following a model.

+ | can use my understanding of phonics to help me spell new and familiar words.

+ | use capital letters at the beginning of a sentence and full stops at the end of a sentence.

+ | can read parts of a story aloud.

+ | canread, understand and enjoy a story about a problem that needs to be solved.
+ | can describe the characters and setting of a story.

+ | can plan a story with my teacher and classmates and memorise it.

+ | can write a story closely following a model.

+ | can use phonics confidently to help me spell new and familiar words.

+ | use capital letters, commas and full stops correctly.

+ | canread a story aloud.

+ | can read, understand and enjoy a story about a problem that needs to be solved.
+ | can use interesting adjectives to describe the characters and setting of a story.

+ | can plan a story with very little help and memorise it.

+ | can write a story following a model, adding my own ideas as well.

+ | can spell new and familiar words correctly.

+ | use correct punctuation all the time.

+ | can confidently read a story aloud.

CROSS-CURRICULAR OPPORTUNITIES FOR LEARNING

ART, DESIGN + Design your own chocolate bar, including the packaging.
AND » Design and draw your own imaginary creature.
TECHNOLOGY » Make a model of Grendel from junk.
SCIENCE » (Change of state — melting, freezing.
» Explore what eating too much chocolate/sugar can do to our health.
PERSONAL, Discuss the moral of the stor
+ Discu Y.
agg:ﬁ'hAND » Reflect on being a good friend and making the right choice.

» Discuss consequences of not thinking of others, being greedy, behaving in a selfish way.
EDUCATION
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GEOGRAPHY
AND HISTORY

» Map drawing + directional instructions.

» Investigate where chocolate comes from — map work. Find out interesting facts about the
history of chocolate.

» How are chocolates made? How can we use chocolate?

» Read the myth of King Midas and compare.

ENGLISH AND LITERACY OBJECTIVES

5y

WRITING

VGP1a

VOCABULARY, GRAMMAR + PUNCTUATION

Expand noun phrases to describe and specify.

VGP1b

Use sentences with different forms: statement, question,
exclamation, command.

VGP2a

Use subordinating (when, if, that, because) and coordinating (or,
and, but) conjuctions.

VGP3

Use both familiar and new punctuation.

VGPS5

Begin to use present tense accurately and start to recognise
past tense.

TRANSCRIPTION + COMPOSITION

Learn new ways to spell phonemes for which one or more

Wi spellings are already known.

WT2 | Spell common exception words.

WT3 | Spell more words with contracted form.

WT4 | Learn the possessive apostrophe.

WC1 Plan writing by saying it out loud and writing key words.
WC2 | Write narratives about personal experiences, real or fictional.
WC4 | Evaluate own work by proofreading.

WCS5 | Read own written work aloud.

READING

WORD READING

WdR1 | Continue to apply phonic knowledge and skills to decode words.
WdR2 | Read further common exception words.
WdR3 Read aloud accurately using a variety of strategies, including

phonic knowledge.
COMPREHENSION

RCT Develop pleasure in reading, motivation to read, vocabulary and
understanding.

RC3 Make inferences, ask and answer questions about what learners
are reading.
Listen to, discuss and express views about a range of books and

RC4 | poems that learners can read by themselves or have read to

them.
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SpL1 | Speak audibly with an increasing command of Standard English.
I%' SpL2 | Listen and respond appropriately to adults and peers.

SPOKEN LANGUAGE SpL4 | Ask relevant questions regarding the story.

INTRODUCING THE TEXT

1. BECOMING FAMILIAR WITH THE THEMES OF THE STORY. \

[SpL2 « SplL4 « RC4] Children watch a video about the story of King Midas? and discuss the events. Ask
questions about the story:

» What happened?

» Where is the story set?

» Who are the characters?

» What is the moral of the story?

[SpL2« WT2+ WC1+ RC4] Ask learners to think about what they would wish for if Dionysus granted them a

Qvish. Children write their wishes on sticky notes and make a display.

A\

2. LOOKING AT THE FRONT COVER TO GENERATE \

CURIOSITY. ® ® ® ® ® ® o o o o o o o o

[SpL2+ SpL2 « RC1] Teacher to show the front cover of the i
story Grendel: A Cautionary Tale about Chocolate. What can \
the children see?

» What characters can they see? 3. THINKING ABOUT THE

* Who is Grendel? CHARACTERS.

* How might he be feeling? [RC1] Learners watch the video of

) _ the author, David Lucas, drawing
[RC1+ SpL2] Learners look at the title: Why do they think the the main character Grendel.
story is called Grendel: A Cautionary Tale about Chocolate? Children then have a go at drawing
What do they think the story will be about? Grendel, following the techniques
[WT1 « WT3 « VGP3] Children write a prediction based on in the video. Make a display of the
a model provided by the teacher, e.qg. | think Grendel will ... thldren’s work.
(choose from a list of verbs). | think there will be ... (choose from
Q list of nouns). .

~

4. DESCRIBING THE SETTING OF THE STORY.

[RC1] Look at pages 1 and 2 of the story. Encourage the children to describe the setting of the picture.
What can they see?

[RC1+ WdRT+ WdR2+ WdR3] Make a poster or flipchart to build vocabulary, focusing on nouns and
adjectives, e.g. red, flowing branches, a rickety wooden bridge. Children can choose a noun phrase and
illustrate it, then stick it onto the poster (collage).

[SpL2+ SpL4] Ask questions about the illustrations: Where do you think Grendel lives? (Maybe in the castle,
or the cave, or underneath the trees, etc.).

[WTTe WT2 « WT3 « VGPTa « VGP3 « VGP5 « WdR3] As a shared writing activity, write a description of the
setting, using full sentences with capital letters and full stops. Encourage learners to expand on the noun
Qhrases from the previous activity. More confident learners can write a sentence independently.
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5. COLD TASK: TELLING A DILEMMA STORY. \

[SpL2+ RC1+ WC2] Ask learners to share a dilemma story with you (e.g. a time when they have had
to solve a problem or overcome a difficulty). Have learners write their ideas in simple sentences on
their whiteboards. Make a note at this point as to what support learners might need later on (e.g.
vocabulary, spelling, conjunctions, sentence structure, punctuation, structuring their ideas, past

Qense, etc..
A
IMITATING THE TEXT

6. READING ALOUD.

[RC1+ RC3+ RC4- SplL2+ SpL4+ WdR1+ WdR2+« WdR3] Read the story up to the part where Grendel
realises he has one more wish left. Have the children predict what they think Grendel will wish for. Continue
reading the story to the end. Read the story again, allowing children to take turns to read aloud.

L]
Y
7. DEEPENING UNDERSTANDING OF THE STORY. \

[RC1« SplL1e« SplL4] Freeze-frame drama. Children take on the character of Grendel, miming the different
things that Grendel does in the story. Teacher walks around and touches the shoulder of one child. The
child (Grendel) can speak and respond to questions from the teacher, e.g. What are you doing, Grendel?
Why? How do you feel at the moment, Grendel? Why?

[VGP1b « VGP2a « VGP3 « VGP5 « WT1+ WT2 « WT3] Learners make thought bubbles for Grendel that
reflect how he is feeling at different stages of the story, e.q. / feel because . Thought bubbles can be
displayed alongside children’s drawings of Grendel from Stage 1. Model spellings of any new vocabulary.

[RC1+ RC3 « RC4 = SpL2+ SpL4] Personalise the themes of the story by discussing the children’s opinion of
Grendel. Did it change throughout the story? How would they feel if Grendel was their friend? What would they
say to him? Discuss the three wishes that Grendel made. Do the children think these were good wishes or bad
wishes? Why? Ask the learners to tell you what they would wish for if they were granted three wishes.

[RC1= SpL4] Ask children how they feel when they think about eating chocolate. Create a word wall of feelings
on the board.

[VGP3] Introduce The power of three’ — using commas to make lists, e.g. The chocolate is crunchy, brown
and delicious.

[VGP3 « WT2+ WdR3] Model how to write sentences describing chocolate, separating the words by placing
commas in the correct places and full stops at the end of the sentences. Children can have a go at writing
@eir own sentences on mini whiteboards.

ceccccccccccd
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8. CREATING A TEXT MAP OF THE STORY. \

[SpL1 <« RC1+« WC1] Learners create a text map for the story (or for parts of the story). Model how to

do this by doing a text map together on a flipchart. The purpose of the map is to aid visual memory,

so that the children can ‘see’ the events in the story. Children can then do their own version of the

text map, using the example on the flipchart. Using the text map, learners memorise the story by

‘talking the text’. They can do this in pairs or small groups, taking turns to read the story using their
Qext maps to help them.

o
\/
STAGE

INNOVATING AND INVENTING THE TEXT

Given the age and stage of development of the learners, innovating the text should

be done as a whole class working together on a shared piece of writing. If children are
ready, an invention stage could be included, where they choose ideas from the toolkit
(or bank of ideas) for their own short dilemma story.

9. INNOVATING STORY — CHANGING THE WISHES.

[WTTe WT2 « SpL2+ RC1+ VGP1al Referring back to the story, ask the learners to brainstorm different
things that Grendel could have wished for, e.g. that everything he touches turns to:

* sweets

* ice cream

* silver

* money

* cake.

Think of adjectives together to describe these things (colourful, cold, shiny, spongey, etc.). Keep children’s
ideas and descriptions on display.

N
Y

10. SHARED WRITING - A DILEMMA STORY. \

[RC1e WC1+ WC2 « WT1+ WT2 « WT3 « WT4 « VGP1a « VGP1b *» VGP2a « VGP3 « VGP5] As a whole
class, demonstrate how to change parts of the story, e.g. brainstorm together what other things Grendel
could have wished for, change the mother to the father (or another relative or friend), change Grendel to a
different character. The shared story should demonstrate the structure of a dilemma story:

» the dilemma (the problem)

» the issue (choices the character could make)

» resolution (the choice the character makes)

» consequence (what happens as a result of the choice that is made).

kKeep the story on display as part of a toolkit so that learners can refer to it.

coscesscscssed
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~

11. INDEPENDENT WRITING - A DILEMMA STORY (OPTIONAL).

* Oral stage:

[WCT1- SpL1] Learners plan their own version of the dilemma story, changing only one aspect (e.g.
the wish), sticking very closely to the story in the toolkit. However, allow more confident children to
be more adventurous if they wish. Learners then draw a text map that represents any changes they
have made to the shared writing and use the text map to help them memorise their story. They can
use the same techniques they used to memorise the original story, e.g. ‘talking the text’ by telling it
to a partner, using the text map to help them.

* Written stage:

[WC2 « WT1e WT2 « WT3 « WT4 <« VGP1a « VGP1b « VGP2a « VGP3 < VGP5] Using their text maps
and referring to the story or toolkit on display, learners write their own dilemma story. Encourage
learners to use their phonic knowledge to write words, and keep lists of useful vocabulary or tricky
words on display for the learners to refer to as they write.

[WC4 « WC5 « SpL1 « VGP1a « VGP1b « VGP2a « VGP3 « VGP5] Learners read draft versions
aloud in small groups. Using the success criteria, and with the teacher’s help, children discuss their
writing and make changes to improve accuracy before writing the final version.

QWC2 « WC4] Learners write the final version of their stories and illustrate them.
[
\d
12. READING ALOUD AND APPRECIATING CLASSMATES’ WORK.

[WC5 « WdR3] Children read their stories aloud to the class.
[RC1] Stories can be put on display so that other children can enjoy them.

USEFUL RESOURCES

2 Suggested videos about the story of King Midas: https.//youtu.be/WMNdc1K/L/Q (simpler version) or https.//www.youtube.com/
watch?v=sWcJNvS0J80 (more challenging version)

* David Lucas illustrates a character from Grendel: hitps://www.youtube.com/watch?v=COnzQ/xALNA

24



Orientaciones para la ensefianza del inglés (Literacy) en el marco del Programa Educativo Bilingiie
en Educacién Primaria

3.2 Educacion Primaria

Man on the Moon
(Simon Bartram)
Terminology and structure used with kind permission of Talk for Writing

WRITING OUTCOMES: A DIARY ENTRY

Learners will write a diary entry (a simple recount).
Structure a diary entry, including the date and a description of events.
Use linking words (first, then, next, later) to sequence events in a logical order.
Write in the first person using the past simple.

Use language to describe events and feelings.
Use vocabulary related to space in context.

SUCCESS CRITERIA

Sample criteria to be adapted according to the needs of your learners.

WORKING TOWARDS EXPECTATION &

+ Referring to a model, | can write the date.

+ | can describe events in a logical order.

« | can use some regular verbs in the past tense.

+ | can use some basic adjectives to describe events and feelings.

+ | can spell some basic words related to space.

« | can write in sentences using correct punctuation most of the time.

» Referring to a model, I can write the date at the beginning of a diary entry.
» | can describe events in a logical order, using linking words.

» | can use some regular and irregular verbs in the past tense.

» | can use a variety of common adjectives to describe events and feelings.
» | can spell some exception words related to space.

» | can write in sentences, using correct punctuation and paragraphs.

» | can write the date at the beginning of a diary entry.

+ | can describe events in a logical order, using a variety of linking words.

» | can consistently use regular and irregular verbs in the past tense.

» | can use a variety of adjectives to describe events and feelings.

+ | can spell a range of exception words related to space.

| can write more complex sentences, using correct punctuation and paragraphs.

CROSS-CURRICULAR OPPORTUNITIES FOR LEARNING

ART. DESIGN » Draw a full moon with graphite pencils by using a range of techniques such as blending,
’ shading and applying tones.

AND + Make DIY moon socks by mixing some baking soda, gold and silver glitter, some water and
TECHNOLOGY black food colouring.
+ Gravity experiment: show learners what happens to different objects in size and weight when
dropped at the same time and distance. Discuss results and show a video that explains how
SCIENCE gravity works on the surface of the moon.

» Space outfit: explore uses and properties of everyday materials.
» My rocket launch pad: design and build a simple machine in order to launch your rocket (a
catapult) and explain how it works.

» Phases of the moon’s 29-day cycle: talk about the different phases of the moon that occur
over a 29-day period. Use Oreo biscuits to create the phases and label them (or learners
can draw them).

GEOGRAPHY  Our moon enquiry: give children some questions about the moon (What is the moon? How was
it formed? What is an eclipse?). Learners research and then present their findings to the group.

+ Earth from outer space: interpreting maps and globes, drawing lines on a map of the world
to show and label the equator, the meridian, hemispheres, etc.
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» Create a simple timeline to show relevant people and events in the history of space travel
HISTORY (astronauts, landing on the moon, first planet orbit).

+ Make a fact file about the first women in space and their contributions to history.
» Learners research the first moon landing and make a poster to display their findings.

ENGLISH AND LITERACY OBJECTIVES

VGP1 Write a range of sentence types that are usually grammatically accurate:
commands, questions and statements.

Express time, place and cause, using coordinating and subordinating

VGP2a , . o
conjunctions to join clauses.

Use a or an correctly and begin to recognise other determiners, e.g.

VGP2b these, those.

Demarcate sentences with increasing confidence by using capital letters,
VGP3 | full stops, question marks, exclamation marks, and commas to separate
items in lists.

Use and know grammar terminology: letter, capital letter, word, singular/
VGP4 | plural, sentence, punctuation, full stop, question mark, exclamation mark.
Demonstrate knowledge of word classes: noun, adjective, verb, adverb.

Continue to use present tense, recognising how the third person singular
VGP5 | . . .
is formed. Begin to use verbs in the past tense.

= ]/ TRANSCRIPTION + COMPOSITION

WT1 Spell a range of common homophones and words from the YR 3-4 spelling
list.

T—

WRITING

WT2 | Use knowledge of morphology to spell some words with prefixes/suffixes.

WT3 | Begin to use a dictionary.

Spell more words with contracted form and learn the possessive
WT4 | apostrophe for singular nouns. Begin to use the apostrophe for a range of
contractions and for singular possessive nouns.

WT5 Write legibly from memory simple dictated sentences that include GPCs,
common exception words and punctuation.

Talk about initial ideas in order to plan, draft and rehearse sentences

wed orally before writing.

WC2 | Write to suit purpose, and show some features of the genre being taught.

Create chronological narratives with simple beginning, middle and

WC3a ;
ending.

Describe characters, settings and/or plot in a simple way, with some

Wesb interesting details.

wC4 With direction, evaluate own and others’ writing; re-read and check own
writing to make changes.

Read written work aloud, using appropriate intonation, volume and

WC5 P
movement so that meaning is clear.
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WORD READING

Begin to apply growing knowledge of root words, prefixes and

WdR1 | suffixes to read aloud and understand the meaning of new
words encountered.
Begin to read further exception words, noting the unusual

WdR2 | correspondences between spelling and sound and where these
occur in the word.

WdR3 | Continue to read, with support, using a variety of strategies.

COMPREHENSION

Develop positive attitudes to reading and an understanding of

READING RCT what is read.
Begin to prepare poems and playscripts to read aloud and
RC2 | to perform, showing understanding through intonation, tone,
volume and action.
Understand what is read by checking that the text makes sense to
RC3 | learners discussing their understanding of the text and explaining
the meaning of words in context.
Make simple predictions about what might happen from stated
RC4 S )
and implied details.
Participate in discussion about books, taking turns and listening
RC5
to what others say.
SpLT | Speak audibly with an increasing command of Standard English.
% SpL2 | Listen and respond appropriately to adults and peers.
Ask relevant questions to extend knowledge through
SpL4 | speculating, hypothesising, imagining and exploring ideas.
SPOKEN LANGUAGE Consider and evaluate different viewpoints.
SpL6 Produce well-structured descriptions, explanations and

narratives.
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INTRODUCING THE TEXT

1. GIVING CONTEXT TO THE STORY.
[SpL2+ SpL4 « WT3] Introduce the topic of the moon and astronauts. Set up a display with (models of)

the objects are. Ask them to write down other things they may associate with the moon and add them to
display. Children can use a dictionary to help them with their spelling and ideas.

QSpLZ- SplL4] Watch a video about the moon* and ask the children to recall some key facts about it.

objects, e.g. a telescope, lump of moon rock, astronaut food, a rocket, etc. Ask the children what they think

~

the

L]
Y
2. BECOMING FAMILIAR WITH THEMES IN THE STORY - THE \
MOON, SPACE, ASTRONAUTS.

[SpL1 « SpL2] What do the children know about the moon, space and
astronauts? Learners discuss their ideas.

[RC1+ RC3 « WdR1+ WdR2 « WdR3 « WT3] Visit the NASA website® to
find out more about the moon. Teacher models how to navigate the site
on the IWB. Learners can then investigate in pairs, and report two or
three interesting facts about the moon back to the group. Learners use
dictionaries to look up new vocabulary. New words can be written on
pieces of card to make a class display.

[VGP1+ VGP3 « VGP4+ VGP5 « RC3 « WCT1« WT1+ WT2 « WT5]
Children watch a video® to learn about what it's like to live on the
International Space Station. Talk together about the different things they
learnt in the video (how astronauts communicate with Earth, where they
sleep, a typical breakfast, how they exercise/shower, etc.). Children write
a sentence about one of these routine activities onto a piece of card.
QAake a class poster with facts about life as an astronaut.

eoecocacccane

3. LOOKING AT THE FRONT COVER TO GENERATE CURIOSITY.

[SpL2+ SpL4 « RC1] Show children the front cover of the story.

» What can they see?
* Can they describe Bob?

Read the title of the book together.
» What do they think a day in the life of Bob is like?
Ask them to think about his daily routine.

» What time does he get up?
» What does he have for breakfast/lunch? Etc.

Learners share their ideas, drawing on what they know about astronauts and the moon.

[VGP3« VGP4+ VGP5] Learners write their predictions. Focus on using capital letters, full stops and third
Qerson singular.

cecccccccccc
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~

4. COLD TASK: TELLING A DILEMMA STORY.

[WC2] Learners write a diary entry detailing what they did yesterday or at the weekend. At this
stage, teacher gives as little input as possible as the purpose of this activity is to gauge how much
the children already know about writing a diary entry. Teacher uses this information to decide where
learners need the most support and challenge.

\
STAGE

IMITATING THE TEXT

5. READING ALOUD.

[RCT] Read the story up to the part where the tourist spaceships start arriving.
[RC4 - SpL2] Ask children to predict what the tourists do during their visit to the moon.

[RC5 « SpL6 < VGP2al Read the rest of the story. After reading, ask children if they would like to be an
astronaut, giving reasons for their answers, e.g. | would/wouldn’t like to be an astronaut because ...

6. DEEPENING UNDERSTANDING OF THE STORY. \

[WC1 « WC2] To practise new language and engage with the
story, children could make an advert to attract tourists to the
moon, or write a postcard from Bob the astronaut. These could be
done as a shared writing activity first so as to generate ideas and
to help learners get started.

[RC2 « SpL4] Learners do a role play in pairs. One is Bob, and the
other is a tourist asking questions about Bob’s typical day. Remind
learners how to form questions in the second person and how to

answer in the first person.

[WT3 « WdR2] Read the story again. This time learners note

down new words related to space, e.q. crater, launchpad, dust,

moonbeams, etc., looking up any words they don't know and peer

teaching new words. Focus on the pronunciation of difficult words.

Add new words to the class display, or have learners make their
\own word mats, which they can refer to later when writing.

ceccccccnccec

29



Orientaciones para la ensefianza del inglés (Literacy) en el marco del Programa Educativo Bilingiie
en Educacién Primaria

7. CREATING A TEXT MAP FOR THE STORY. \

[WdR3 « RC3] Give learners a list of times in the story and some sentences with the activities, e.g. Bob
gets changed into his spacesuit and boards his rocket ship. Learners read and match the sentences
with the times.

[WCT+ WC3a « RC2] Learners create a text map for the story (or for parts of the story). Model how to
do this by doing a text map together on a flipchart. The purpose of the map is to aid visual memory,
so that the children can ‘see’ the events in the story. Children can then do their own version of the text
map, using the example on the flipchart. Using the text map, learners memorise the story by ‘talking
the text’. They can do this in pairs or small groups, taking turns to read the story using their text maps
to help them.

[SpL 1] Children use the story map to remember the story and incorporate actions to support the
retelling of the story. Focus on the pronunciation of difficult words. Add new words to the class display,
or have learners make their own word mats, which they can refer to later when writing.

N\
\

8. CONVERTING THE STORY TO A DIARY ENTRY . \

[WdR1« WT2 « VGP5] Ask learners whether we write diary entries in the past or the present.
Children then identify and underline the main verbs in the story (in the present tense). Play a game
where you call out one of the verbs and the learners write them them in the past simple. They then
identify which are regular and which are irregular. Practise pronunciation of regular past simple
verbs (e.qg. stopped /t/, boarded /id/, changed /d/).

[SpL1] Learners practise using past simple verbs in a story. Children use their story maps to retell
@e story, but this time in the past, e.g. Yesterday Bob ...

o
\/
STAGE

INNOVATING AND INVENTING THE TEXT

Given the age and stage of development of the learners, innovating the text should

be done as a whole class working together on a shared piece of writing. If children are
ready, they can be encouraged to move beyond the model text from the innovation
stage to the invention stage, where they write a diary entry about visiting or working on
another planet.

~

9. SHARED WRITING — A DIARY ENTRY.

[VGP2a « WCT « WC2 »« WC3a « WC3b « SpL1] Write a shared diary entry about what Bob did yesterday,

changing some of the details, e.g. the time he got up, what he had for lunch (use the story map to do this

orally first) and addding some new information. Encourage children to include descriptions, e.g. What was

the weather like when he woke up? How did he feel about getting on the rocket ship? How did he feel when

he got to work/when he got home? Make sure linking words are included (first, next, then, later). Display the
del text.

@o

coscscsscscsd
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10. WRITING A DIARY ENTRY.

[WdR3 « RC1+ RC5] Learners imagine they visit (or work on) a different planet. They can do some
research into different planets using the resources you have available (guided online research, fact
files, etc.). Discuss which planets would be most suitable to visit or work on and why. Suggestion:
limit this to two planets to make the activity more manageable and ask learners to imagine they are
one of Bob's friends, e.g. Molly from Mars or Sam from Saturn.

For less confident children, they can stick closely to the model text from the shared writing activity
about Bob and the moon, changing only a few details.

» Oral stage:
[WCT] Children draw a text map to represent their diary entries about living or working on another planet
(or the moon) and use the text map to help them memorise it. They should follow the structure of the
shared model text on display. They can use the same techniques they used to memorise the story, e.g.
‘talking the text’ by telling it to a partner using the text map (and actions) to help them.

* Written stage:

[VPG2a « VGP3 « WC2 « WC3a « WC3b] Using their text maps and referring to the model text on
display, children write their diary entries about living or working on another planet (or the moon).
Encourage them to be creative and remind them of the success criteria.

[WC4 « RC3 « SpL1e SpL2 « VGP3 « VGP4 « VGP5] Learners read draft versions aloud in small
groups. Using the success criteria, children discuss their writing and make changes to improve
accuracy before writing the final version. Model how to do this first by taking sentences from
children, editing spelling and punctuation and uplevelling vocabulary together.

[WC4 « WC3a « WC3b « VGP3 « VGP4 « VGP5] Learners write the final version of their diary entries
Cﬂd draw a picture.

\/

11. READING ALOUD AND APPRECIATING CLASSMATES’ WORK.

[WC5 » WdR3] Children read their diary entries aloud to the class. Classmates give feedback and suggest
changes if appropriate. Encourage learners to think of a question to ask.

[RC1] Diary entries and illustrations can be put on display so that other children can enjoy them.

USEFUL RESOURCES

4 What Does the Moon Do? | 10 Moon Facts for Kids: https.//www.youtube.com/watch?v=RWo1Gx5313M
> NASA Science Space Place — All about the moon: https.//spaceplace nasa.gov/all-about-the-moon/en/
5 Everything About Living in Space: https//www youtube com/watch?v=o0uDKD9G9|0OF
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4.2 Educacion Primaria

Dear Greenpeace
(Simon James)
Terminology and structure used with kind permission of Talk for Writing

WRITING OUTCOMES: AN INFORMAL LETTER

Learners will write an informal letter to Greenpeace that describes a situation and requests help.
+ Use the conventions of letter writing to begin and end an informal letter.

+ Use paragraphs to separate ideas.

+ Describe a problem about an animal in their house in the past simple.

* Reguest information about what to feed the animal and how to look after it.

+ Use the ‘PS! to ask a further question about the animal.

SUCCESS CRITERIA

Sample criteria to be adapted according to the needs of your learners.

WORKING TOWARDS EXPECTATION &

» With help, | can begin and end an informal letter.

* | know that the ‘P.S. goes at the end of a letter.

« With help, | can talk and write about a simple situation and ask for information.
« | can use some regular verbs in the past simple tense in my sentences.

« With help, | can separate my ideas into paragraphs.

« | can write in sentences, using correct punctuation most of the time.

« | can begin and end an informal letter referring to a model.

» | understand what ‘P.S.” means and can sometimes use it.

» | can talk and write about a situation and ask for information.

» | can use some regular and irregular verbs in the past simple tense in my sentences.
» Following a model, | can separate my ideas into paragraphs.

» | can write in sentences, using correct punctuation.

» | can begin and end an informal letter independently.

» | know how to use the ‘PS. correctly.

« | can talk and write about a situation in detail and ask for information.

» | can use a variety of regular and irregular verbs in the past tense.

« | can write in sentences, using correct punctuation, and separate my ideas into paragraphs independently.

CROSS-CURRICULAR OPPORTUNITIES FOR LEARNING

decorate your classroom/corridors.

ART, DESIGN + Make a model of a whale, using different materials.
AND + Look at photos of whales and create pictures or paintings by using a range of materials
TECHNOLOGY and techniques.

+ Plastic challenge: Reuse and repurpose plastics to design and build useful items for the
community (bird houses, feeders, planters, toys and games).

+ Design a poster about animals in danger of extinction using publishing software in order to

* Investigate diet, habitat, interesting facts about an endangered animal of pupil’s choice.

digital, presentation, leaflet).
+ Develop project based on Greenpeace core aims: design a poster to expose global
environmental problems and promote solutions that are essential to a green and peaceful
SCIENCE future.
+ Draw food chains and explain how these can be affected by global environmental problems.

or smelled.
+ Learn about renewable sources of energy by designing and making a solar oven.

 Display research in an interesting, informative and attractive way in the format of choice (poster,

+ Water pollution detection experiment: explore some of the simple ways we can tell if pollution is
present, e.g. using food colouring, vinegar, salt, and consider how not all pollutants can be seen

32



Orientaciones para la ensefianza del inglés (Literacy) en el marco del Programa Educativo Bilingiie

en Educacion Primaria

GEOGRAPHY

» Design a leaflet to show some tips to stop plastic pollution.

» Draw and label a diagram to show how climate change has a great impact on the lives of
living things.

+ Design a poster to show positive/negative actions done by humans that affect our planet/
our oceans.

HISTORY

+ Create a simple interactive timeline of Greenpeace’s history by using online timeline
makers (e.g. tiki-toki).

» Compare life in the past and life now by collecting photos and describing changes in the
local environment.

» Find out about the young eco-activist Greta Thunberg, and write a fact file about her.

ENGLISH AND LITERACY OBJECTIVES

=_]/

—

WRITING

VOCABULARY, GRAMMAR + PUNCTUATION

Demarcate sentences with increasing confidence and accuracy, including
VGP3 | capital letters, full stops, guestion marks and exclamation marks; commas
to separate items in lists.
VGP4 | Consolidate knowledge of word classes: noun, adjective, verb, adverb.
Use the past tense (understanding the difference between regular and
VGP5 | . . . .
irregular verbs). Consolidate use of present tense, first/third person.

TRANSCRIPTION + COMPOSITION

Spell most homophones in the YR 3—4 spelling appendix and majority of

Wi words from the YR 3-4 word list.

WT2 Use knowledge of morphology to spell a wider range of words with
prefixes and suffixes.

WT3 | Continue to use a dictionary.

WT4 Use apostrophes for a range of contractions and to mark singular and
plural possessive nouns.
Continue to write legibly from memory simple dictated sentences that

WT5 |, . .
include GPCs, common exception words and punctuation.

WCT | Discuss and develop initial ideas in order to plan and draft before writing.

WC2 Write to suit purpose and with a growing awareness of the audience,
using some appropriate features.
Use a range of organisational and presentational devices (sections or

WC3a ) : : .
paragraphs), including use of title and subheadings.
Describe characters, settings and plot with some interesting details such

WC3b | as dialogue, although balance between dialogue and narrative may be
uneven.

wC4 With direction, evaluate own and others’ writing; re-read and check own
writing to make changes.

WC5 Continue to read own written work aloud, using appropriate intonation,

volume, and movement so that meaning is clear.
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WORD READING

Continue to apply growing knowledge of root words, prefixes
WdRT | and suffixes to read aloud and understand the meaning of new
words encountered.

Read further exception words, noting the unusual
WdR2 | correspondences between spelling and sound and where these
occur in the word.

WdR3 | Read independently, showing knowledge of strategies taught.

D COMPREHENSION

Continue to develop positive attitudes to reading and an
understanding of what is read, by listening to and discussing
READING RC1 a wide range of fiction and non-fiction texts. Texts can include
poetry, plays, myths, legends, fairy tales, reference, text books,
digital/online texts.

Continue to prepare scripts to read aloud and to perform,
RC2 | showing understanding through intonation, tone, volume and
action.

Understand what is read by checking that the text makes sense
RC3 | to learners, discussing their understanding and explaining the
meaning of words in context.

Make more detailed predictions about what might happen from
RC4 o .
stated and implied details.

Participate in discussion about books, taking turns and listening

RES to what others say.
SpL1 Speak audibly and fluently with an increasing command of
P Standard English
% SpL2 | Listen and respond appropriately to adults and peers.
Participate in presentations, performances, role play and
SpL3
debates.

SpL4 | Ask relevant questions to extend understanding and knowledge.

SPOKEN LANGUAGE SpL5 | Articulate and justify answers, arguments and opinions.

SpL6 | Give well-structured descriptions, explanations and narratives.

Use spoken language to develop understanding through

SpL7 speculating, hypothesising, imagining and exploring ideas.
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INTRODUCING THE TEXT

1. GIVING CONTEXT TO THE STORY.

know about Greenpeace as an organisation and what they do.

challenges can be referred to later.

N

[SpLT « SpL2 « SpL4 « SpL5 < SpL7] Show the Greenpeace logo to the class. In groups, discuss what we

[RC1+ SpL2 « SpL4 « SpL5 « SpL7 « WT1+ WC1+ WC2] Learners visit the Greenpeace website’” and make
a note of the issues the organisation is involved in and the different things they do to overcome these
challenges. Discuss findings as a whole class and make a class poster or flipchart. These environmental

~

A4

2. LOOKING AT THE FRONT COVER TO GENERATE CURIOSITY.

[SpL2 « SpL4 = SpL5 « SpL7+ RCT+ WCT1] Discuss the front cover and
predict what will happen in the story.
» Who might Emily be?
» Why is there a whale in her pond?
» What do we use stamps for? How might stamps be related to the story?
» What does the word ‘dear’ mean? When do we usually use this word?
» What do you think the story might be about?

[WTTe WT2+ WC3b « WC5 « VGP3] Learners write a simple description
of the front cover and one or two sentences predicting what they think
the story will be about.

[SpL2 < SpL4 « SpL5 « SpL7 « WT4 « WdR 1] Draw attention to the
apostrophes used in the sentence There's a whale in Emily’s pond. Discuss
the different uses of the apostrophes (contraction and Saxon genitive).

~

A\

3. THINKING ABOUT THE CHARACTERS. x

[SpL1 + RC1+ RC2 « WT1+ WT2 « WC1 = WC5] 4. BECOMING FAMILIAR WITH THEMES IN\

In pairs, learners invent a conversation between THE STORY - ENDANGERED ANIMALS.

a young child and a whale. What might they be

talking about? What questions might the young [SpL2 « SpL5 « SpL6 « RC1+ RC4] Watch

child ask the whale? Pairs write a short script for a video about endangered animals® and

their conversation, rehearse it and act out their discuss why they are endangered and what

conversations in front of the class. organisations like Greenpeace can do to help.
K [VGP3 ¢ VGP5+ RC3 « WC1+ WT1+ WT2]

. Children draw a picture of an endangered

seececececececP» anmal and write a sentence about why it is
endangered. Teacher models this first as a
Qhared writing activity.

R -
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5. COLD TASK: LETTER WRITING (BECOMING FAMILIAR WITH KEY CONCEPTS IN THE \

STORY).

[WC2] Learners write an email to a friend about what they did at the weekend or on their last
holiday. At this stage, teacher gives as little input as possible as the purpose of this activity is to
gauge how much the children already know about letter writing. Teacher uses this information to
kdecide where learners need the most support and challenge.

\/

IMITATING THE TEXT

6. READING ALOUD.

[RCT+ RC3 « RC4 « RC5 « SpL.2 « SpL4 « SpL5 < SpL7] Read the story up to the part where the whale
disappears. Learners predict what they think will happen next. Continue reading the story to the end. Read
the story again, allowing children to take turns to read aloud.

A/

7. DEEPENING UNDERSTANDING OF THE \
STORY.

[RC3] Discuss the different letter formats and ask
the children to decide whether Emily’s letters are
formal or informal and whether Greenpeace’s
letters are formal or informal, and why that might
be. Can they identify the purpose of each type of
letter? (informal: a child asking for help and advice;
formal: an organisation informing and educating).

[SpL2 * SpL4 « SpL5 « SpL7+ RC1+ RC3+ WdR3]
Give learners a series of pre-prepared sentences
describing the events of the story. Children read
for understanding and sequence the events.

[RC1+ RC3« RC5] Look at examples of
Greenpeace’s letters (formal). Discuss the features
and layout of a formal letter and compare it to
the informal letters written by Emily (address

and date, structure, beginning and ending, use
of contractions). Read a selection of the formal
letters from Greenpeace and identify and discuss
the meaning of some of the formal expressions
that are used, e.qg. I must point out ..., Perhaps you
will find ..., You may not know ..., | must tell you ...,
I'm afraid ...

[WC1 « WC2 » WC3al Identify examples of how
formal letters are finished and compare them
to Emily’s informal letters, e.q. Yours sincerely,

A4

@reenpeace / Love, Emily

@aps to help them.

8. CREATING A TEXT MAP FOR ONE OF \
EMILY’S LETTERS.

[RC1+ RC3 « WC4] Re-read Emily’s first letter to
Greenpeace. Identify the main parts of the letter:

* how the letter begins

+ the problem Emily has with the whale

* the help or information she needs from
Greenpeace

* how the letter ends.

[SpL2+ SpL5 « SpL6 « WC1 « WC2 » WC3al
Learners create a text map for Emily’s first letter
to Greenpeace. Model how to do this by doing

a text map for one of the letters together on a
flipchart. The purpose of the map is to aid visual
memory, so that the children can ‘see’ the letter.
Children can then do their own version of the text
map, using the example on the flipchart. Using the
text map, learners memorise the letter by ‘talking
the text’. They can do this in pairs or small groups,
taking turns to read the letter using their text

cecccccancec)
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STAGE

INNOVATING AND INVENTING THE TEXT

9. INNOVATING THE INFORMAL LETTER - CHANGING THE ANIMALS.

[WC1T « SpL4 « SpL6 « SpL7] Refer back to the class poster about endangered animals. Ask the learners to
brainstorm possible problems that they could have with an endangered animal in their house, e.g.:

* a panda in a tree breaking the branches

« a tiger in the kitchen eating food from the fridge

* an endandered snake hiding in the wardrobe

* a polar bear in the bathroom eating toothpaste

+ an elephant in the shed playing with the tools.

N

~

\

10. SHARED WRITING - AN INFORMAL LETTER TO GREENPEACE.

[RC1« RC3 « WCT1 « WC2 « WC3a « WC3b « WT1+ WT2 « WT5] As a whole class, choose one of the
animals from the previous activity and write a letter together to Greenpeace using the model of the first
letter in the story from Emily. The shared letter should demonstrate how to:

* begin the letter appropriately, e.g. Dear Greenpeace,

* describe the problem about an animal in their house using the past simple tense
« request information about what to feed the animal and how to look after it

* use an informal sign-off to finish the letter

* use the ‘P.S. to ask a further question about the animal.

Keep the letter on display as part of a toolkit so that learners can refer to it.

« Oral stage:

[WCT] Learners plan their own version of the letter (choosing an animal and a problem). They should follow
the structure of the shared letter on display. Learners then draw a text map to represent the different parts
of the letter and to help them memorise it. They can use the same techniques they used to memorise the
original letter from the story, e.g. talking the text, by telling it to a partner, using the text map to help them.

* Written stage:

[WC2 « WC3a « WC4 « WT1e WT2+ VPG4 « VPG5] Using their text maps and referring to the letter or
toolkit on display, children write their own informal letter to Greenpeace, making sure that they follow the
structure demonstrated in the shared letter.

[WCT « WC4 « RC3 » SpL2 « SpL5] Learners read draft versions aloud in small groups. Using the success
criteria, children discuss their writing and make changes to improve accuracy before writing the final
version.

[WC4 - WC3al Learners write the final version of their letter on paper and address it to another group or
another class. Look at how a name and address is set out on an envelope. Put the letters and envelopes on

Kdisplay.

11. WRITING AN INFORMAL LETTER. \

csescsccescs e
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12. READING ALOUD - ROLE PLAY \

[RCT1+ RC2 « RC3 « RC5 « SpL1 « SpL3] Learners receive the informal letters from another group or
class and role play being Greenpeace activists in their headquarters as they receive the letters.

[SpL2 « SplL4 « SpL5 « SpL7] Groups read the letters aloud to the class, discussing the problem
the sender has and how they might help. Follow-up: Groups could draft a written response from
Greenpeace.

[WC4] Learners look back at the cold task and reflect on how they have built on their understanding
Qf how to write informal letters.

USEFUL RESOURCES

7 https.//www.greenpeace.org.uk/challenges/
8 Meet Some of the World's Most Endangered Animals | Nat Geo Wild hitps.//www youtube com/walch?v=_WLcGRMNJOU
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5.2 Educacion Primaria

One Plastic Bag: Isatou Ceesay and the Recycling
Women of the Gambia (Miranda Paul)

Terminology and structure used with kind permission of Talk for Writing

WRITING OUTCOMES: NEWSPAPER ARTICLES

Learners will write a newspaper article about reducing waste at school.
* |dentify key features of a newspaper article.

» Organise a clear layout following the structure of a newspaper article.
+ Include facts about upcycling and waste reduction.

+ Invent a headline that captures the essence of the article.

SUCCESS CRITERIA

Sample criteria to be adapted according to the needs of your learners.

WORKING TOWARDS EXPECTATION &

« With help, | can write a newspaper article, including relevant features.

+ With help, | can use paragraphs to answer different key questions.

« With help, | can include facts to support my ideas.

« | can choose a relevant headline.

« | can write simple sentences, mostly punctuated correctly.

« With help, | can edit my work, checking for correct punctuation, spellings and sense.

« | can write a newspaper article, including relevant features.

» | can use paragraphs to answer different key questions.

« | caninclude facts to support my ideas.

+ | caninvent a relevant headline.

« | can write well-punctuated simple and complex sentences.

« | can edit my work, checking for correct punctuation, spellings and sense.

» | can write a newspaper article, including a range of features.

» | caninclude relevant facts to support my ideas and elaborate on these, using paragraphs to separate answers to
key questions.

« | caninvent a relevant headline that uses rhyme or alliteration to attract attention.

» | can consider the effect of writing upon the reader and write in a persuasive way.

» | can edit my work and make improvements, considering the effect of word choice on the reader.

CROSS-CURRICULAR OPPORTUNITIES FOR LEARNING

» Use recycled materials to create woven bags.

ART, DESIGN « Use recycled plastic bottles to make planters.
AND + Use recycled plastic to make sculptures.
TECHNOLOGY + Design a machine to help clean up the oceans (robotic Lego could be used).
» Create a rap or a song to highlight plastic pollution.
+ Investigate different types of plastic and the numbering system.
 Investigate the properties of plastic.
* Investigate how plastic pollution is causing harm to animals.
SCIENCE » Collect and record the amount of waste produced in school and at home and, if possible,
to visit the beach or countryside.
» Investigate and record information about how plastic pollution is affecting human health
and diet.
» Fact files on African animals.
+ Fact files on African countries.
GEOGRAPHY « Investigate the history of plastic.
AND HISTORY * Investigate coastal environments and how they are affected by plastic pollution.

» Fact files on African environments.
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PERSONAL,
SOCIAL AND
HEALTH
EDUCATION

» Organise a campaign to stop littering in their neighbourhood.
» Investigate how well Spain recycles compared with other countries.

ENGLISH AND LITERACY OBJECTIVES

VOCABULARY, GRAMMAR + PUNCTUATION

Recognise and use a range of sententence types (e.g. different verb tenses

VG and relative clauses).
Review a variety of sentence openers by changing the pronoun or

VGP2 | with a frontal adverbial and time connectives to join sentences. Use
subordinating and coordinating conjunctions.

VGP3 Use sentence demarcation accurately, mainly to clarify ambiguity in
writing.

VGP5 Use the past, present and future tenses correctly and begin to use present

perfect.
TRANSCRIPTION + COMPOSITION

Write legibly from memory more complex dictated sentences that include
GPCs, common exception words and punctuation.

WC1

Plan the writing by selecting the appropriate form and using other similar
writing as models for learners’ own. Develop initial ideas, drawing on
reading and research where necessary.

WC2

Write to suit purpose and with a growing awareness of audience by
selecting appropriate grammar and vocabulary, understanding how such
choices can change and enhance meaning.

WC3a

Use a range of organisational (sections or paragraphs) and presentational
devices, to structure text, build cohestion and guide the reader, including
use of title and subheadings.

wC4

Assess the effectiveness of own and others’ writing, proposing changes
to vocabulary, grammar and punctuation to enhance effects and clarify
meaning when necessary.
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COMPREHENSION

RCT Read and discuss an increasingly wide range of fiction and non-fiction

that are structured in different ways.
I:] RC2 | Prepare written texts by reading aloud and performing / rehearsing.
Interpret what is read by discussing, exploring the meaning of words in
READING RC3 context, predicting events and summarising main ideas.

Evaluate and compare how authors use language, including figurative
RC5 | language, fact and opinion, structure and presentation to contribute to
the meaning and impact on the reader.

SpL1 Speak audibly and fluently with an increasing command of
P Standard English (opportunities throughout).

SpL2 | Listen and respond appropriately to adults and peers.

Participate in discussions, collaborative conversations,
SpL3 | presentations, performances, role plays/improvisations and

SPOKEN debates.

LANGUAGE SpL4 | Ask relevant questions to extend understanding and knowledge.

SpL5 | Articulate and justify answers, arguments and opinions.

Use spoken language to develop understanding through

SpL7 speculating, hypothesising, imagining and exploring ideas.

MODEL TEXT — A NEWSPAPER ARTICLE ABOUT UPCYCLING PLASTIC

HEADLINE Funland Primary School Upcycles Plastic
BYLINE By Maria Rubio
WHAT This year, the children at Funland Primary School created an innovative

upcycling station for plastic.

The bins at the school were overflowing with plastic, and there were
WHY plastic bags everywhere: in the classroom, on the playground and in the
gym. So the children decided to create an upcycling station for plastic.

First, the children raised money to buy some upcycling bins. Then, they
put the bins around the school.

After that, they used the recycled plastic to make new things, like skipping
HOW ropes, coloured purses, mosaics. One group of children used recycled
plastic for their science project.

They also decorated the school with some of the art and other objects
they made.

There was less plastic waste around the school, everyone was more aware
WHAT HAPPENED of the problem and they became more creative, putting the plastic to
good use.
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INTRODUCING THE TEXT

1. READING THE STORY.

[SpL2 « SpL3 « RC1] Present the children with a plastic bag. As an open-ended task, ask what the bag
could be used for. Challenge the children to think of ten things that could be done with a plastic bag.
Afterwards, ask is a plastic bag a useful thing? Gauge for any understanding about plastic pollution and its
impact.

Tell them that the story is related to the activity, and present the children with the title and front cover.
Clarify the meaning of ‘recycling” and ask the children if they have any ideas what the book might be about.

[RC1] Read through ‘One Plastic Bag’ with the children.

[RC5] Stop at ‘there’'s nowhere else to put it'. Ask the children if they can spot any problems with dropping
the bag on the floor. Why don't we do this?

[SpL1 « SpL2] At the end of the story, show the children the final picture. Ask: What do you think is beautiful
about the village at the end?

N

[]

Y
2. RETELLING THE STORY.
[RC3 « VGP2] Give the children a selection of illustrations from the story. Ask them, with their partner, to
order the pictures and retell the story with their partner. Provide the children with time adverbial sentence

starters, first, next, later, etc. In pairs, children stick the pictures in order and write a sentence for each
image.

~

[SpL2 « SpL5] Ask the children if they think the story is ‘realistic’, clarifying meaning.
@eveal that Isatou Ceesay is a real person and that the story is true. Watch the video.

L]
\
3. BROADENING SENSE OF PLASTIC POLLUTION. \

[RC5] Give the children three minutes in their groups to think of as many things that are made from plastic
as possible.

[SpL3 « SpL5 = SpL7 « RC3] Afterwards, ask: What happens to our plastic when we get rid of it? Tell the
children that the problem with plastic is that it does not biodegrade and that once it is made, we are stuck
with it.
Watch.
Tell the children that there are three key ideas that we need to think about when dealing with plastic
pollution: reduce, reuse, recycle. Clarify meaning.

kChiIdren mind map ways that plastic pollution could be addressed within the school community.

-
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~

4. TOOLS FOR WRITING: CONTRAST SENTENCES.

[SpL3 -« SpL7 « RC1] Present the children with a plastic bag again and remind them of when they thought
of uses for the plastic bag. In groups, the children reach a consensus: each child tries to think of five words
to describe the plastic bag. Then, they come together as a group and decide on the five that they believe
are most important for describing the object.

Children note their five words on a sticky note.

Next, children order the words from the most important to the least important, when it comes to describing
a plastic bag. Ask the children to justify their most important word to the class.

[VGP1 « VGP2] Write ‘but actually’ sentences that demonstrate contrasting perspectives, e.g.
Many believe that , but actually .
While some say plastic bags are , actually

N

(]
\/
5. INTERVIEWING ISATOU. \

[VGP1 « VGP3] Return to the story of of Isatou Ceesay. Ask the children to imagine that Isatou is going to
visit the school: what would they want to ask her? Children write question sentences for Isatou Ceesay.

[RC5 « SpL2 « SpL.3 « SpL7] Children act out playing Isatou Ceesay and asking their questions.

Afterwards, ask the children if the activity reminded them of any jobs in which people think of guestions and

then ask them. Tell them that next week, as well as learning more about plastic pollution, they are going to be
Q)urnalists, creating a newspaper article about Isatou Ceesay.

STAGE

2 | IMITATING THE TEXT

6. TOOLS FOR WRITING: FEATURES OF A NEWSPAPER ARTICLE. \

[WCT] Present the children with the model text (a newspaper article) and a page from One Plastic Bag.

Ask, Which one is a newspaper article? Ask the children to explain how they know that the newspaper is a

newspaper, and collect ideas (headline, byline, details such as ‘what’, ‘why’, ‘how" and ‘what happened’, etc.).

Tell them that if we want to write good newspaper articles, we need to understand the features of a
\newspaper.

< - -

~

7. DEVELOPING A TEXT MAP.

[SpL3 « WCT « WC2 « VGPT « VGP2 « VGP3 « VGPS5 « RC2] Children use the model text to create a text map.
Read through the model text together and ask the children to tell you the main features of a newspaper
article.

Children develop a text map for the newspaper article. Model how to do this by doing a text map together
on a flipchart. The purpose of the map is to aid visual memory, so that the children can ‘see’ the newspaper
article. Children can then do their own version of the text map, using the example on the flipchart. Using the
text map, learners memorise the newspaper article by ‘talking the text’. They can do this in pairs or small
groups, taking turns to read the article using their text maps to help them.
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STAGE

INNOVATING THE TEXT

8. THE JOB OF A JOURNALIST: INVESTIGATING DIFFERENT UPCYCLING INITIATIVES.

[SpL4 « SpL5 « SpL7] Put the children into groups and tell them that they are journalists. Their job is to
investigate different upcycling initiatives in their school or local area and report back on them. Groups
report back to the class the ideas that they have come up with for their news stories.

\d

9. SHORT-BURST WRITING: THE LEAD PARAGRAPH. \
[SpL1+ SpL2 « SpL5 « WC1 « WC2] Tell the children that in a newspaper article the first paragraph of the

text includes the most important information.

Ask the children to identify the information in the first paragraph of the model text.

Tell the children to choose one of the upcycling initiatives news stories they came up with and think of ways
they would begin their newspaper article.

[WC1T = SpL1 « SpL2] In groups, children write up the lead paragraph of their newspaper article, using the
@odel text to help them.

10. TOOLS FOR WRITING: SHARED WRITING. \

[WCT « WC2 » WC3a « VGP1 « VGP2 « VGP3 « VGP5 « SpL3 « SpL7] Choose one of the ideas for a news
story about an upcycling initiative and write a newspaper article together as a class, changing some of
the details in the model text. Prompt the children for language and ideas, keeping all ideas on display. The
Gisplay can be used as a tool kit for when they write their own newspaper article.

L]

\
11. WRITING A NEWSPAPER ARTICLE
ABOUT AN UPCYCLING INITIATIVE.

[WC2 « WC3a * VGP1 * VGP2 * VGP3 * VGP5]

Using success criteria based on the features

of a newspaper article, children write their

own newspaper article inspired by the model

text, featuring a headline, lead paragraph and

then more detailed retelling of the story. As an

extension challenge, suggest that the children

include a picture (which could be drawn or
Qrinted out) and write an accompanying caption.

~

12. EDITING AND IMPROVING.
L]

cceccecccececsssy» | [WCAChildrenshare their articles with peers,
who provide two stars and a wish. Children edit
and improve their writing with reference to the
success criteria and their partners’ feedback.
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‘ﬁ INVENTING THE TEXT

~

13. THE JOB OF A JOURNALIST: INVESTIGATING WASTE AT SCHOOL.

Put the children into groups and tell them that they are journalists and that their job is to investigate waste
at school in general.

[WCT « SpL1« SpL4] Children carry out a survey of how much water/paper/plastic is used in a single day at
school, orin their local area, and create a pictogram, tally chart or bar graph. Remind them that they will be
able to use this information in their article.

[VGP2] Using sentence starters like In one class, ... / On a typical day, ... write fact/figure sentences from the

\data provided.

[ ]

Y
14. WAYS TO REDUCE WASTE AT SCHOOL. V
[SpL3] Revisit the idea of reduce, reuse, recycle’. \

Define these, and then ask the children to decide
what order of priority they would give the ideas. 15. TOOLS FOR WRITING: THE HEADLINE.

Give time for discussion. [WC4 = SpL2] Show the children a selection of
[WCT1] Independently, children research/ eye-catching headlines. Ask the children what
brainstorm ways to reduce waste in their school. the purpose of a headline is. Agree on features
This information could be presented as a poster, that make a headline effective.

which will be displayed in the school. [WC2] Tell the children that they need a

newspaper headline to accompany their

e cecceceeeeaas | newspaperarticle Children generate newspaper
. headlines for their newspaper reports, then
V select their favourite.

16. WRITING A NEWSPAPER ARTICLE \
ABOUT REDUCING WASTE.

[WC2 - WC3a * VGP1 « VGP2 « VGP3 « VGP5]

Using their success criteria and gathered

information, children write an article about
kreducing waste in their school.

\

17. EDITING AND IMPROVING.

[WC4] Children share their articles with peers,
who provide two stars and a wish. Children edit
and improve their writing with reference to the
success criteria and their partners’ feedback.

~
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6.2 Educacion Primaria

Fantastic Mr Fox
(Roald Dahl)

Terminology and structure used with kind permission of Talk for Writing

WRITING OUTCOMES: WRITING A DIARY

Learners will write a diary entry as one of the farmers.
+ Recount events from a character’s point of view.

+ Use descriptive language to convey emotion.

« Write in the past tense.

* Write questions.

SUCCESS CRITERIA

Sample criteria to be adapted according to the needs of your learners.

WORKING TOWARDS EXPECTATION &

« | can write in the first person and simple past tense, sometimes accurately.
« | write simple sentences, mostly punctuated correctly.

« | can describe the character's emotions, using basic adjectives.

» | can use a thesaurus to find synonyms of some words.

« | can edit my work by correcting some of my mistakes.

« | can write in the first person and simple past tense, mostly accurately.

» | can write well-punctuated simple and complex sentences.

| can describe the character’'s emotions and actions.

« | can use arange of familiar adjectives effectively.

» | can use a thesaurus to find synonyms of adjectives and verbs.

» | can write questions, using the correct punctuation.

» | can edit my work, checking for correct punctuation, spellings and sense.

» | can write in the first person and past tenses accurately.

» | can confidently write simple and complex sentences, using a range of punctuation.

» | can confidently describe the character's emotions and actions, clearly demonstrating their personality.
» | can use new and familiar adjectives effectively.

» | can use a thesaurus to effectively find appropriate synonyms of adjectives and verbs.

« | can write questions with correct punctuation, using a range of question sentence starters.

« | can edit my work and make improvements, considering the effect of word choice on the reader.

CROSS-CURRICULAR OPPORTUNITIES FOR LEARNING

» Design a new front cover for Fantastic Mr Fox.
» Perform the Fantastic Mr Fox play.
» Use Microsoft Publisher to create an invitation to the feast.

ART, DESIGN - Using MinecraftEd, create Fantastic Mr Fox World.
AND » Create a maze game on Scratch of the farmers chasing Mr Fox through tunnels.
TECHNOLOGY » Use programmable bots to move around the tunnel system of the foxes.

* Use Lego Robotic to build a crane and tractor.
» Watch the film adaptation and create their own stop-motion animation of the story.
+ Film a news report interviewing the farmers.

» Learn more about animals that live underground.

» Research and create a fact file for one of the animals mentioned in the book.

» Create a food web and food chain of a fox.

+ Visit a working farm.

* Investigate what simple and complex machines are used in farming and what purpose they
serve.

* Invent a new machine to catch the foxes.

» Create a healthy diet for Boggis, instead of his usual boiled chicken and dumplings.

SCIENCE
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Create a map of the tunnel system connecting the farms and the underground animals’
homes.
GEOGRAPHY Learn about the evolution of farming from Neolithic farming, the feudal system of the
AND HISTORY Middle Ages, to modern-day farming.
Read relevant information and create graphs to compare numbers of woodland animals in
the UK and Spain.
Prepare for and hold a debate on the rights and wrongs of hunting.
PERSONAL, Discuss ways we respond to stressful situations and learn about strategies and coping
SOCIAL AND mechanisms.
HEALTH Talk about what it means to ‘swear a solemn oath’ like the farmers did. Share experiences
EDUCATION and opinions about making promises and how broken promises can affect people.
+ Investigate the use of macro farming, considering pros and cons.

ENGLISH AND LITERACY OBJECTIVES

WRITING

=7

VOCABULARY, GRAMMAR + PUNCTUATION

Use a range of sentence types including different tenses, modal verbs

VGP1 .
and relative clauses.

VGP3 Use all punctuation taught with confidence, including commas to clarify
meaning or avoid ambiguity in writing.

VGP4 | Use and understand the grammatical terminology.

VGP5 | Continue to use the past, present and future tenses correctly.

TRANSCRIPTION + COMPOSITION

Continue to distinguish between homophones and other words that are

Wi often confused.

WT3 | Use a dictionary and thesaurus.

WCT Develop initial ideas and plan writing by saying it out loud, drawing on
reading and research where necessary.

WC2 Continue to write to suit purpose and with a growing awareness of
audience by selecting appropriate grammar and vocabulary.
Continue to assess the effectiveness of own and others’” writing, proposing

WC4 | changes to vocabulary, grammar and punctuation to enhance effects and

clarify meaning when necessary.
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WORD READING

WdR3 | Read aloud with confidence.

COMPREHENSION
I::I RCT Continue to read and discuss an increasingly wide range of
fiction and non-fiction that are structured in different ways.
READING s | Usethe meaning of words in context and questions to develop

understanding and predict what might happen.

|dentify, record and present understanding of what has been

Rea read, using debates and summaries.

Continue to evaluate and compare how authors use language,
RC5 | structure and presentation to contribute to meaning and impact
on the reader.

Speak audibly and fluently with an increasing command of

SPLT Standard English (opportunities throughout).

SpL2 | Listen and respond appropriately to adults and peers.

I% Participate in discussions, collaborative conversations,
SpL3 | presentations, performances, role play/improvisations and
debates.
SPOKEN SpL4 | Ask relevant questions to extend understanding and knowledge.
LANGUAGE SpL5 | Articulate and justify answers, arguments and opinions.
SpL6 Give well-structured descriptions, explanations and narratives for
P different purposes, including for expressing feelings.
SpL7 Use spoken language to develop understanding through

speculating, hypothesising, imagining and exploring ideas.

MODEL TEXT FOR DEVELOPING A TEXT MAP

Date:
Time:

It's so dark down here. We've been down this hole for three days and we are all so hungry! And I'm scared,
terrified, in fact. But | don't want my children to know I'm scared. | have to be strong for them and for my
wife. She’s worried too.

The farmers think they are so clever holding food over the hole. They think that will make us come out.

Oh, that steaming tender chicken smells so delicious. | wish | could just take a bite! But we're smarter than
the farmers. They can't trick us with their tender chickens, their fat dumplings and their delicious doughnuts.

| worry about the children. They want to climb out and eat a doughnut. Mmm, a soft, sugary doughnut.
Wouldn't that be lovely with a nice hot cup of tea?

But no, we can't climb out. If we climb out, they will shoot us with their guns. They will kill us and eat us with
their dumplings.

Oh yum, a soft, warm dumpling ...

Oh, how long will we be down here? If only the farmers would just give up and go away. If we wait just a bit
longer, they might get bored and leave ... if not, | will have to come up with a cunning plan! It is just as well
that I am Fantastic Mr Fox!
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INTRODUCING THE TEXT

1.COLD TASK: WRITE A DIARY ENTRY FROM SOMEONE ELSE’S PERSPECTIVE. \

[WC2] Tell the children to think about a good friend or family member and something they did together (e.g.

a family birthday party). Children write a diary entry from the perspective of the friend or family member. At

this stage, teacher gives as little input as possible as the purpose of this activity is to gauge how much the

children already know about writing a diary entry. Teacher uses this information to decide where learners
\need the most support and challenge.

(]
Y
2. GENERATING INTEREST IN THE STORY.

[RC4 « RC5 « SpL7] Share the front cover of the story with the children. Ask what the children can see,
noting down any important language. Ask the children if the character looks like an ordinary fox. Based on
what they know about foxes, and what they see on the front cover, what might this story involve?

[RC3] Read the blurb. Ask if the children are feeling more or less confident about their predictions. Pull out
key information from the blurb, and then ask children to write down a prediction for what they think is going
to happen in the story. Provide a ‘silly example’, for example / think the book will be about a fox who goes to
space with his friend, who is an alien. Ensure the children understand that a good prediction is mindful of the
evidence available, such as the title, illustrations and blurb.

~

\d

~

3. TOOLS FOR WRITING: DESCRIPTIVE LANGUAGE.

[RCT « WdR3] Ask the children, What might make this fox so fantastic? to try and understand this character
better. Read out loud the descriptions of Mr Fox in chapters 1 and 2, and record the descriptive language
used to describe him on a flipchart.

Now that they know a little about Mr Fox, ask the children, Do you think he is a fantastic fox? Why?

[WT1 -« WC2] Children create ‘Wanted’ posters, with explanatory sentences about who Mr Fox is.

[VGP1 « VGP1 « VGP4] Use sentence stems such as Mr Fox/he is .., he has .., he lives .., he wants ... to
surmise what they know about the character so far, within the context of an illustrated ‘Wanted’ poster that
one of the farmers might have produced. Encourage use of questions and exclamations, e.g. Have you seen
this sneaky fox? Call now for an enormous reward!

N

L]
4. UNDERSTANDING CHARACTER
PERSPECTIVES.

[RC3 « RC4] Children write thought bubbles for
the characters, giving their perspective of Mr
(ox having his tail shot off.

ceccccccccce
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% IMITATING THE TEXT

5. READING THE STORY.

[WdR3 « RC1] Children read the story in a variety of ways, e.g. reading aloud in class (in small groups), silent
Qeading in class and at home, reading aloud at home (to a parent, to the mirror, etc.).

\

6. DEEPENING UNDERSTANDING OF THE \ c e cccccccceees
STORY. .
[RC3 « VGP4] How might we describe Mr Fox’s v \
appearance and personality? Generate descriptive
language for Mr Fox around an illustration. Option to 7. DEEPENING UNDERSTANDING OF
reference a real fox photo for additional descriptive THE STORY
language. [SpL4 « SpL5] Children imagine they are
[RC3 « SpL1] Each reading day during the project, part of a news crew arriving at the scene
the children will add an illustration and caption to a of the excavations to interview the farmers
storyboard, based on the content they read that day. about what is going on. Remind children of
Children complete their storyboards and take turns ‘question words’ upon which we can base
retelling the story so far with their partners. Encourage questions for our interviews (who, what,
children to be detailed in their retelling. when, why, which, how, etc.).
[RC4 - RC5] As you move through the story, ask what [RC3 « RC5 « SpL3 « SpL4] Children are
might happen in the next chapter. Encourage children selected to play the farmers, who take
to reference previous events. Praise sensible predictions questions from the news crew about recent
with contextual clues. \events involving Mr Fox.
[RC1 « WdR3] While reading, revisit predictions: Who

Qas surprised? Did anyone guess correctly?

\d

8. TOOLS FOR WRITING: EXPLORING CHARACTER PERSPECTIVE. \

[RC1+ WdR3] Re-read the line in Chapter 7: “Did you hear that, Mr Fox!” yelled Bean,
bending low and shouting down the hole. ‘It's not over yet, Mr Fox! We're not going home
until we've strung you up dead as a dingbat!’

Ask the children how Mr Fox might feel, hearing this threat shouted down into the hole.

Ask the children if it's possible to ask yourself a question. These could be doubts or
worries about the future. Tell the children that they are going to imagine they are Mr Fox,
who has just heard the farmer’s threats.

Explain that these questions are going to be important because we are going to be
writing a diary entry from Mr Fox's perspective, and we need to understand how he
feels.

[RC3 « VGP1+ SplL4 « SpL5] Children generate and write questions that Mr Fox might
\ask himself, based on his recent experiences, his doubts and his fears.

cecssccscccee
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9. SHORT-BURST WRITING: AN EMAIL.

[WC2 « WTT « VGP4 « VGP5] Children write a short email from Mr Fox to his cousin who lives in Spain, telling
her all about the excavations and how he is feeling about the farmers and their attempts to get him.

\4

10. TOOLS FOR WRITING: GENERATING VOCABULARY.

~

[RCT » WdR3] Remind children that they are going to be writing a diary entry. Ask questions to ensure the
children know that they will need to understand Mr Fox's feelings in order to write a successful diary entry.

Show the children the word ‘bad’, and suggest that they can think of much better and more accurate words
for the way Mr Fox must be feeling, because there's more than one way to feel bad!

[WT3] Children generate language in groups, with access to thesauruses. Correct any inaccurate synonym
choices. Children complete ‘upleveling language ladders’, demonstrating a scale of emotional intensity
from least intense to most intense. Challenge to use suffixes such as -er, -est, -ful, -less to indicate degree.

~

11. DEVELOPING A TEXT MAP.
[SpL3 « WCT « WC2 = VGP1 « SpL4 - SpL5 « VGP3] Provide the children with a short portion of a diary
from Mr Fox's perspective (see model text).
Read through the diary entry and ask the children to tell you what a diary entry looks like and its function:
« itis afirst person piece of writing
+ it describes recent past events, which explores how someone feels.

Remind them that people also might write questions in their diary about the things that are concerning
them.

Children develop a text map for Mr Fox’s diary entry. Model how to do this by doing a text map together
on a flipchart. The purpose of the map is to aid visual memory, so that the children can ‘see’ the diary
entry. Children can then do their own version of the text map, using the example on the flipchart. Using the
text map, learners memorise the diary entry by ‘talking the text’. They can do this in pairs or small groups,
taking turns to read the diary entry using their text maps to help them.
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STAGE

INNOVATING THE TEXT

~

12. TOOLS FOR WRITING: MAGPIE WRITING.

[RC5] Tell the children that one of the many animals that live in the woods near Mr Fox is a magpie. Ask if
any of them know what a magpie is and what they're famous for.
Explain that magpies like to take things that they think are shiny and beautiful. Explain that they are going to
be like magpies. In preparation for writing a diary entry, they are going to learn how to write like a magpie.
Demonstrate to the children how they can use the language they have generated to uplevel writing by
taking what they like about a sentence (like a magpie), while inserting their own ideas to make the writing
their own and more interesting. Provide the children with a basic sentence from Mr Fox's perspective and
Gemonstrate how they can take the structure and insert their own ideas.

[]
\/
13. WRITING A DIARY FROM MR FOX’S POINT OF VIEW.
Remind the children of the important features of a diary. Tell them that they are going to use all their ideas

about feelings and questions, as well as their magpie skills, to write their own diary entry.

[RC5+ WCT] Read the model text, reminding the children that when they write their own diary, they can
magpie the ideas they like from the model (language, structure, etc.).

[WC2 « VGPT « SpL4 « SpL5 « VGP3 < VGP5] Children write their own diary entry from Mr Fox’s
Qerspective, using the model text and their magpie skills.

~

14. PEER REVIEW.

[WC4] Children revisit their diary entries by reading over a partner’s work with them. Children write ‘two
stars and a wish’ for their partner at the end of their work (two things that they like, and something to
develop). Model this process with the class, highlighting possible areas for improvement and noting these
on the board.

[SpL6] Share some of the feedback and make note of any new areas for improvement.

[WC4] Children edit their writing in relation to their feedback, while also being mindful of the other areas
highlighted for possible improvement.

N

cecccccccsca
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"4 INVENTING THE TEXT

15. REVIEWING THE FEATURES OF A DIARY.

[WC1- WC2 « WCA4] Produce success criteria collaboratively for a diary entry, making sure that children
understand ‘what a good one looks like'.

A4

~

16. REVIEWING THE FEATURES OF A ececcceccccccsae
DIARY. i

[RC3] Explain to the children that they are going

to write a diary entry from the perspective of \
one of the small foxes. Children draw their small 17. PLANNING FOR OWN WRITING.

fox (whose perspective they will write from) and

label it with facts, which could be descriptive or

explanatory, e.g. what they are like, how they are entry for one of the small foxes and use their

feeling at different points in the story. text maps to retell the diary entry to a partner.
K [WC1] Children complete a planning grid for their
own diary entry (what has happened, how they
feel, how they feel about other characters, what
questions the character has).

. =
18. WRITING DIARY ENTRY.
[WC2'SDL4'SDL5'VGP1°VGP3'VGPS] ® ®o o ® o0 ®© 000 00oco

Children write their diary entry, with reference to i

the success criteria generated.

[RC3 « SpL1 « SpL2] Children map out a diary

19. PEER FEEDBACK AND EDITING. \

[WC4 « SpL2] Children peer review each
other’s piece, with reference to the success
criteria. Children provide each other with two
stars and a wish, then edit their piece to make

@provements.
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4. The inclusive classroom in
Primary: equality, diversity
and inclusion

The Bilingual Education Programme is for all children and so creating an inclusive school, in
which children feel part of a community, safe to express themselves and to participate in their
learning, is both our philosophy and our practice. By focusing on equality, diversity and inclusion
(EDI) in the classroom, we aim to ensure fair treatment and opportunity for all children and to remove
barriers to learning based on prejudice, discrimination or simply a lack of understanding of difference,
which may be physically visible or not.

Since primary education is compulsory, focusing on EDI is particularly important. primary
education (primary is an adjective here) covers the stages of development where essential
competences such as reading, writing and basic mathematical operations are learned. Failing to
achieve these core learning outcomes will have a huge impact on future learning attainment in
secondary education, and may even hinder future social and employment inclusion. Unfortunately,
research shows that a significant (and increasing) number of children struggle to keep up over this
period. For this reason, meeting their individual learning needs is key.

In addition, at this stage children start to identify difference, and this can lead to exclusion or
bullying. To ensure that the school remains a safe space for all, it is crucial to teach respect and find
opportunities to openly discuss and celebrate diversity.

Schools need clear policies and procedures in place to promote equality of opportunity for all
children, including support for children with special educational needs, and to ensure zero tolerance
of bullying and discrimination. These policies need to be visible and developed by the whole school
community, to promote a shared and deep understanding of the underlying values of equality,
respect for diversity and inclusion of all races, nationalities, genders, sexual orientations, and learning
preferences and needs.
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If a child is not progressing as expected or not reaching age-related milestones, observe and
monitor them and seek specialist advice if necessary. Detecting any need for support or additional
scaffolding early is essential to protect the child’s self-esteem and maintain a positive attitude
towards learning. Putting support in place, even in the absence of an expert diagnosis or an 'official'
label, will enable the school to meet every child’s needs regardless. Implementing inclusive practices
in the classroom will benefit all children, ensuring that the widest possible scope of learners’ needs
are met.

Children with additional needs benefit from being assessed in relation to their individual progress.
When adopting new strategies or interventions, a graduated approach is useful: assess, plan, do,
review.

A child-centred approach allows teachers to make adjustments that actively support participation
and reduce the impact of any obstacles, for example by providing writing toolkits, story maps and
displays. Some of the strategies to ensure an inclusive classroom are suited to all life stages. However,
teachers of younger children in Primary should pay particular attention to supporting their learners
during the development of literacy and numeracy.

Promoting achievement

Having consistently high expectations of every single child is the single most powerful thing we
can do as educators. Not letting pupils produce anything other than their best and, most
importantly, instilling that belief that they can be brilliant is fundamental.

— Sam Inder, British Council School

e Differentiation. Key for teachers is keeping this sentence in mind when planning: This group
will be able to achieve this learning objective if | ...

e High expectations / low threshold, high ceiling. Create learning opportunities that are easy
to access (low threshold) but have the potential to be taken to a very high level (high
ceiling). Consider how the learning can be structured to move as many children as possible
as far along that path as possible.

e Scaffolding. Provide worked examples, visual organisers, writing frames, word banks and
dictionaries, as needed, for children to produce excellent work.

e Modelling. Provide worked examples or additional support, e.g. visual organisers, writing
frames, dictionaries.

Share success criteria. Encourage children to produce and review their work using these. Present
three levels of success to everyone (examples can be found in the worked examples section) and use
them to guide children towards a higher level of success than they might otherwise achieve.
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Facilitating overall understanding

e Summarise learning objectives. Ensure children are aware of the learning objectives for the
lesson; review these at the end of the lesson and at the beginning of the following lesson.
Learning objectives can be on display throughout the lesson and/or unit of learning.

e Keep instructions short and clear. Repeat them frequently as short working memory is a
trait shared by many children with learning differences or disorders. Display instructions for
all; children can refer to these at various moments during the lesson if they need to.

e Check understanding during the lesson in a variety of ways, e.g. concept-checking
questions, signals (thumbs up/thumbs down), closed questions (choose among options) and
prompts. Build on children’s answers by using recasting techniques and Tell me more.

e Support learners who have a more visual memory or who may have a sensory
impairment. Provide a lot of visual cues, changes in voice intonation and gestures; model
tasks and use appropriately pitched language.

e Maintain routines and a clear lesson structure. Children with Asperger syndrome or autism
spectrum disorder (ASD), as well as those with comprehension difficulties, benefit from
predictable outcomes that are communicated to them in advance.

Supporting reading and writing

e Pace reading and writing activities, bearing in mind the child’s stage of development.

e Integrate flexibility and evidence-based reading and writing strategies to support progress.
Apply scaffolding strategies to individuals/groups and make sure learning goals are
attainable.

e Allow extra time for challenging reading/writing activities, for children with dyslexia or for
those who are experiencing any kind of difficulty.

e Create accessible PowerPoint presentations. Use as little text per slide as possible; leave
space between lines, words and letters; choose a large font size (min 18 points); accompany
text with images; choose a cream background combined with dark text.

Promoting self-esteem

e Celebrate achievements and milestones by sharing ‘wow’ moments as a class.

e Provide a range, variety and choice of learning opportunities so that all children can
extend and deepen their learning in the classroom. Adequate planning for and provision of
learning opportunities protects children’s self-esteem and their motivation.

e Provide adequate scaffolding and support to enable children to attain their best possible
results.

e Give space to explore and personalise the emotions presented in stories. Equally, consider
the emotional development of individual children in relation to tasks that demand specific
skills, e.g. turn-taking, sharing.
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Promoting respect for ethnic diversity

e Be aware of and celebrate linguistic and cultural diversity — within the classroom and the
school. Ensure black history is celebrated throughout the year, not only in October (Black
History Month).

e Use books with illustrations of children and settings from other cultures, both fiction and
non-fiction, and music from other cultures and in other languages.

e Provide props and items from children’s homes, e.g. kitchen utensils, dressing-up clothes,
dolls with different skin tones, a variety of foods for a snack or lunch (parents could advise),
artefacts from different places around the world.

e Display pictures of role models and celebrities from diverse ethnic backgrounds.
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5.

Assessment in Primary

Assessment for learning (AfL) has been integral to evaluation in the Bilingual Education

Programme since the original Orientaciones para el Desarolllo del Curriculo Integrado Hispano-
Britdnico en Eduacion Primaria were published in the late 1990s. The underlying premise of AfL is

that learners will be more successful if they are able to take personal responsibility for their learning.

This means involving children in decision making about what they want and need to learn, as well as

teaching them how to assess themselves. The following quotation illustrates this perfectly:

Assessment for learning is the process of seeking and interpreting evidence for use by learners and
their teachers to decide where the learners are in their learning, where they need to go and how best

to get there. (Broadfoot et al., 2002)*

Good practice

Share learning objectives with learners, using child-friendly language. Help them to
understand how they can meet the objectives by asking them to think about what they
need to do.

Share success criteria (as exemplified in the worked examples). This helps children
understand what they need to do to produce their best work and gives them the
opportunity to review and improve their own and others’ work.

Give timely and individual feedback. Feedback is by far the most impactful tool that the
teacher can use to help children make progress. It goes far beyond correcting what is right
and wrong and establishes a dialogue around learning.

Gather relevant information from a variety of teaching and learning activities (formative
assessment) to inform and improve teaching and learning.

Use Bloom’s Taxonomy when designing assessment activities to allow children to
demonstrate their higher-order thinking skills.

1 Broadfoot, P et al., 2002. Assessment for learning: 10 principles. Assessment Reform Group.
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e Inline with the TfW approach, encourage children to compare their ‘cold task’ work with

their ‘hot task’ or final piece of writing. This will make evidence of learning visible to them.

Practical ideas for continuous assessment

Individual conversations, group discussions and class assemblies

Effective questioning
techniques: hinge questions, Reading aloud
concept-checking questions,
open-ended questions that
encourage critical thinking, Dramatisations
questions that build on
classmates’ contributions (e.8.  short-burst writing (linked to
What do others think of more extended writing
Lucia’s idea?) outcome)

Practical ideas for effective feedback

Oral presentations
(individual/group)

Regular low-stakes quizzes

Live marking

Direct observation

Specific and targeted feedback is much more effective than a grade. Children need to know
exactly what it is that they need to work on or improve, e.g. That’s a good introduction, because you
have covered the main points we discussed at the beginning. Now, which points do you think you

could expand on?

e Timely feedback. Giving immediate feedback that the child can act on makes for a positive
learning experience. Giving feedback a week after the learning has taken place is useful for

neither the learner nor the teacher.

e Feedback should be sensitive to the individual needs of the child. Some children need to be
nudged to achieve at a higher level, while others need to be handled very gently so as not to

discourage learning and damage self-esteem.

e Keep feedback positive. Use positive language to discuss progress and achievement with
children. They will be much more responsive to encouragement and will improve their

results.

e Use one-to-one feedback sessions. These will help children focus on their individual needs

and progress, mean they are more likely to act on the feedback and ensure they are more

engaged in the learning process.
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Success criteria: making assessment visible

Success criteria are designed to make clear for all children what different levels of success look
like. Children need to know what an excellent piece of work looks like to be able to produce one. The
model worked examples (Section 3) all contain examples of success criteria that the teacher can
develop and discuss with the children, and which will help them draft, review and improve their final
piece of work.

Here are some simple examples of success criteria that children can use to develop and review
their work. Encouraging children to participate in the creation of these success criteria is another
important technique in engaging them in their learning and being reflective. In both examples, three
levels of success are presented to everyone and used to guide children towards a higher level of
success than they might otherwise achieve. Children will be eager to produce their best work and will
know better how to achieve this. The first criteria are for English and literacy:

Learning outcome: to write a setting description

* | have used some adjectives to add detail.

* * I have also used description based on different senses —sight,
sounds, smell.

* * * | have also used similes and metaphors to describe elements
of the scene.

This approach can be consistent across the BEP, so in Natural Science children could use the
following success criteria to base their predictions, review these and link to their prior learning:

Learning outcome: to write a setting description

* | think ...
* * | predict ..., because ...

* * * | predict ..., because ... (1. scientific vocabulary) (2. prior
knowledge)

Summary

Assessment must contribute to the learning process and benefit learners, and a strong curriculum
builds on the knowledge children have previously acquired. By providing learners with continuous
assessment opportunities, teachers are able to gauge their understanding and give them regular and
targeted feedback that shows them where and how to improve. Teachers therefore need to be
adaptable in their teaching, revisiting areas that may require more support and fostering learner
engagement by providing the right amount of challenge.
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Annex 1. Objectives for Reading,
Writing and Speaking

The purpose of the objectives

The objectives outlined for reading, writing and speaking have been adapted from the national

curriculum guidance for England? for primary education (Years 1-6). These objectives are suggestions

to help teachers plan for high-quality English language and literacy lessons that ensure that children

develop a strong command of the spoken and written language. The English language and literacy

objectives aim to ensure that throughout Primary all children:
e read easily, fluently and with good understanding
e develop the habit of reading widely and often, for both pleasure and information
e acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language
e appreciate the rich and varied literary heritage of the English language

e write clearly, accurately and coherently, adapting their language and style in and for a range

of contexts, purposes and audiences

e use discussion in order to learn; they should be able to elaborate and explain clearly their

understanding and ideas
e are competentin the arts of speaking and listening, making formal presentations,
demonstrating to others and participating in debate.

2 https://www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-

of-study/national-curriculum-in-england-english-programmes-of-study
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Objective: Spoken English (Sp)

Developing children’s confidence and competence in spoken language and listening skills across
the whole curriculum is essential — cognitively, socially and linguistically. Spoken language underpins
the progression of reading and writing, and the quality and variety of language that children hear and
speak are vital for developing vocabulary and grammar and their understanding for reading and
writing. Help children to develop a capacity to explain their understanding of books and other
reading, and to prepare their ideas before they write. Encourage them to make their thinking clear
to themselves as well as to others, and teach them to understand and use the conventions for
discussion and debate.

Developing children’s knowledge of, skills in and understanding of drama will enable them to
adopt, create and sustain a range of roles and respond appropriately to others in role. Give them
opportunities to improvise, devise and script drama for one another and a range of audiences, as well
as to rehearse, refine, share and respond thoughtfully to drama and theatre performances.

The statements below apply to all years. Teach content at a level appropriate to the age of the
children and build on the oral language skills that have been taught in preceding years.

Developing children’s competence in spoken language and listening enhances their effectiveness
in communicating across a range of contexts and to a range of audiences. Create opportunities for
them to work in groups of different sizes — in pairs, small groups, large groups and as a whole class.
Make sure they understand how to take turns and when and how to participate constructively in
conversations and debates.

By increasing children’s vocabulary — ranging from describing their immediate world and feelings
to developing a broader, deeper and richer vocabulary to discuss abstract concepts and a wider range
of topics — teachers will enhance their knowledge about language as a whole.

If children receive constructive feedback on their spoken language and listening, this will not only
improve their knowledge and skills but also establish secure foundations for effective spoken
language in their studies at primary school, helping them to achieve in secondary education and
beyond.

‘ Primary stage: Years1-6
Objective | Children can

SpL1 speak audibly and fluently with an increasing command of Standard English

SpL2 listen and respond appropriately to adults and their peers

SpL3 participate in discussions, collaborative conversations, presentations, performances, role
play/improvisations and debates

SpL4 ask relevant questions to extend understanding and knowledge

SpL5 articulate and justify answers, arguments and opinions give well-structured descriptions,

explanations and narratives for different purposes, including for expressing feelings

SpL6 give well-structured descriptions, explanations and narratives for different purposes, including for
expressing feelings

SpL7 use spoken language to develop understanding through speculating, hypothesising, imagining and
exploring ideas
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Objective: Word reading (WdR)

Young readers encounter words that they have not seen before, and may not know the meaning

of, much more frequently than experienced readers. Practising reading these words by sounding and

blending provides opportunities not only for children to develop confidence in their decoding skills

but also for teachers to explain the meaning and thus develop children’s vocabulary.

Teach children how to read words with suffixes by helping them to build on the root words that

they can read already. When children read and reread books that are closely matched to their

developing phonic knowledge and knowledge of common exception words, this supports their

fluency, as well as increasing their confidence in their reading skills. Fluent word reading assists

comprehension considerably, especially when children come to read longer books.

1°/Year 1 2°/Year 2 3°/Year 3 4°/ Year 4 5°/Year 5 6°/ Year 6
WdR1 WdR1 WdR1 WdR1 WdR1 WdR1 WdR1
Building Phonics Continue to Begin to apply their Continue to Apply their Interpret and
words for objectives apply phonic | growing knowledge of apply their growing recognise root
reading related to knowledge root words, prefixes and growing knowledge of words,
(using GPCs* in and skills to suffixes to read aloud knowledge of root words, prefixes and
phonics English decode and to understand the root words, prefixes and suffixes.
and . supported by words until meaning of new words prefixes and suffixes, both to
strategies) Synthetic the process they meet. suffixes to read read aloud and
Phonics becomes aloud and to to recognise the
Programme. embedded understand the meaning of new
and reading meaning of new words that they
Begin to is fluent. words they meet.
recognise and meet.
read words
with
suffixes: -s, -es,
-ing, -ed, -er
and -est.
WdR2 WdR2 WdR2 WdR2 WdR2 WdR2 WdR2
Reading Read Read Begin to read further Read further Work out any Correctly
words common further exception words, noting exception unfamiliar pronounce
exception common the unusual words, noting word — both a the majority
(exception words. exception correspondences the unusual word’s of words
s oty | eweenselignd | SN | e |
words) unusfal sound and where these epelli d o
occur in the word. pelling an pronunciation.
correspon sound and
dences (At this stage, children where these
between may still need further occur in the
spelling support to improve word.
and their decoding skills.
sound.

Thus, planning should
incorporate relevant
phonics programme
focus.)

*GPC = grapheme—phoneme correspondence
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1°/Year 1 2°/Year 2 3°/Year 3 4°/Year 4 5°/Year 5 6°/ Year 6
WdAR3 WdR3 WdR3a WdR3 WdAR3 WdAR3 WdR3
Confidence in Read aloud Read most words Continue to Read Read aloud Read aloud with
reading accurately quickly and read, with independen accurately confidence.

using a accurately when support, using | tly, showing and fluently.

variety of they have been a variety of knowledge

strategies, frequently strategies. of

including encountered. strategies

phonic taught.

knowledge.

WdR3b

Read aloud books,
sounding out
unfamiliar words
accurately and
without undue

hesitation.

WdR4 WdR4 WdR4 WdR4 WdR4 WdR4 WdR4
Understanding Read words Read sentences Understand Build Read Understand
punctuation in with with both familiar punctuation reading fluently, how
reading contraction and new for direct aloud following punctuation

s — begin to punctuation speech skills, punctuation enhances a
understand correctly (full when following marks text.

that the stops, capital reading punctuati correctly.

apostrophe letters, aloud. on marks

omits a exclamation correctly.

letter. marks, question

marks, commas,
apostrophes for
contracted
forms).
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Objective: Reading comprehension (RC)

When children have extensive experience of listening to, sharing and discussing a wide range of

high-quality books with the teacher, other adults and each other, this experience fosters a love of

reading at the same time as reading independently.

Children’s vocabulary develops when they listen to books read aloud and when they discuss what

they have heard. This vocabulary can also feed into their writing.

By listening frequently to stories, poems and non-fiction that they cannot yet read for themselves,

children begin to understand how written language can be structured, for example to build surprise

in narratives or to present facts in non-fiction. Listening to and discussing information books and

other non-fiction establishes the foundations for their learning in other subjects, and they can be

shown some of the processes for finding out information.

Through listening, children also start to learn how language sounds and increase their vocabulary

and awareness of grammatical structures. Over time, they will be able to draw on this grammar in

their own writing.

6°/ Year 6

1°/Year 1 2°/Year 2 3°/Year 3 4°/Year 4 5°/Year 5
RC1 RC1 RC1 RC1 RC1 RC1 RC1
Promoting Develop Develop Begin to Continue to Read and discuss Read and
enjoyment pleasure in pleasure in develop develop an increasingly identify an
and reading, reading, positive positive wide range of increasingly
extending motivation to motivation to attitudes to attitudes to fiction, poetry, wide range of
reading read, read, reading and reading and plays, non-fiction fiction, poetry,
types. These vocabulary and vocabulary and an an and reference plays, non-
will include understanding. understanding. understandin understandin books or fiction,
poetry, plays, g of what g of what textbooks thatare | reference books
myths, they read, by they read, by structured in and textbooks
legends, listening to listening to different ways. that are
traditional and and structured in
tales, non- discussing a discussing a different ways.
fiction books, wide range of wide range of
digital/online fiction and fiction and
texts non-fiction. non-fiction
texts.
RC2 RC2 RC2 RC2 RC2 RC2 RC2
Presenting Start building Continue Begin to Continue to Prepare Present a
a repertoire building up a prepare prepare presentations, wider range
of chants, repertoire of poems and poems and poems and of poetry and
nursery poems playscripts play scripts plays to read plays,
rhymes and learned by to read to read aloud and to showing
songs, and heart. Recite aloud and aloud and perform, understandin
begin to learn some with to perform, to perform, showing g through
poems by appropriate showing showing understanding intonation,
heart. intonation. understandi understandi through tone and
ng through ng through intonation, tone volume so
intonation, intonation, and volume so that the
tone, tone, that the meaning is
volume and volume and meaning is clear clear to an
action. action. to an audience. audience.
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or have read
to them.

and debates,
maintaining a
focus on the
topic and using
notes where
necessary,
building on
their own and
others’ ideas
and challenging
views
courteously.

1°/Year 1 2°/Year 2 3°/Year 3 4°/Year 4 5°/Year 5 6°/ Year 6
RC3 RC3 RC3 RC3 RC3 RC3 RC3
Discussion and | Participate in Make Understand Understand Interpret what Use key details,
understanding discussion inferences; ask | what they read, | what they read, | they read by the meaning of
about what is and answer by checking by checking discussing, words in context
read to them, questions that the text that the text exploring the and questions to
taking turns to about what makes sense to | makes sense to | meaning of words | develop their
listen to what they are them, them, in context, asking | understanding,
others say. reading. discussing their | discussing their | questions to predict what
understanding | understanding | develop their might happen
and explaining | and explaining | understanding, from details
the meaning of | the meaning of | drawing stated and
words in words in inferences implied, justifying
context. context. (feelings, inferences with
thoughts and evidence.
motives),
predicting events,
summarising the
main ideas or
identifying key
details that
support the main
ideas.
RC4 RC4 RC4 RC4 RC4 RC4 RC4
Explaining and Explain clearly Listen to and Make simple Make more Explain and Identify, record
predicting their express predictions detailed discuss their and present
understanding views about about what predictions understanding their
and answer a range of might happen about what of what they understanding
simple books and from stated might happen have read/have of what they
questions poems that and implied from from been reading, have read,
about what is they can details. stated and including using formal
read to them. read by implied through formal presentations,
themselves details. presentations debates and

summaries that
present
reasoned
justifications
for their views,
building on
their own and
others’ ideas
and challenging
views
courteously.
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1°/Year 1

2°/ Year 2

3°/Year 3

4° [ Year 4

5°/Year 5

6°/ Year 6

RC5

Participation
and evaluation

RC5

Understand
what they
read, in books
they can read
independently
and have read
to them.

RC5

Understand
what they
read and begin
to participate
in discussions.

RC5

Participate in
discussion
about books,
taking turns
and listening
to what others
say.

RC5

Participate in
discussion
about books,
taking turns
and listening
to what others
say.

RC5

Evaluate and
compare how
authors use
language,
including
figurative
language, fact
and opinion,
structure and
presentation
to contribute
to the
meaning and
impact on the
reader.

RC5

Continue to
evaluate and
compare how
authors use
language,
including
figurative
language, fact
and opinion,
structure and
presentation
to contribute
to the
meaning and
impact on the
reader.
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Objective: Writing transcriptions (WT)

When reading is taught alongside spelling, children understand that they can read back words
they have spelled.

Show children how to segment spoken words into individual phonemes and then how to
represent the phonemes by the appropriate grapheme(s). It is important to recognise that phoneme—
grapheme correspondences (which underpin spelling) are more variable than grapheme—phoneme
correspondences (which underpin reading). For this reason, children need to do much more word-
specific rehearsal for spelling than for reading.

At this stage, children will be spelling some words in a phonically plausible way, even if sometimes
incorrectly. Misspellings of words that children have been taught to spell should be corrected, but
other misspelled words can be used to teach children about alternative ways of representing those
sounds.

Writing simple dictated sentences that include words taught so far gives children opportunities
to apply and practise their spelling.

Once children have learned more than one way of spelling particular sounds, choosing the right
letter or letters depends on their either having made a conscious effort to learn the words or having
absorbed them less consciously through their reading. Younger children have not had enough time

to learn or absorb the accurate spelling of all the words that they may want to write.

1°/Year 1 2°/Year 2 3°/Year 3 4°/ Year 4 5°/Year 5
WT1 WT1 WT1 WT1 WT1 WT1 WT1
Spelling Spell words Learn new Spell a range Spell most Use prior Continue to
individual containing ways to spell of common homophones knowledge to distinguish
words 40+ phonemes for homophones in the Year 3— recognise that the between
phonemes which one or and words 4 spelling spelling of some homophones and
correctly. more from the Year appendix and words needs to be other words that
spellings are 3-4 word list. majority of identified are often
already words from specifically; confused.
known. the Year 3-4 continue to
word list. distinguish between
homophones and
other words that
are often confused.
WT2 WT2 WT2 WT2 WT2 WT2 WT2
Spelling Begin to Spell more Use Use Use further Use further
of ) spell some common knowledge knowledge prefixes and prefixes and
exception common exception of of suffixes and apply suffixes and
words exception words and morphology morphology the guidance for apply the
and - words. begin to use to spell to spell a adding them. guidance for
unfamiliar suffixes to some words wider range Spell some words adding them.
words . A Pt
spell longer with of words with ‘silent Spell ‘silent’
words: prefixes and with letters (for letter words
-ment, - suffixes. prefixes and example knight, (for example
ness, -ful, suffixes. psalm, solemn). knight, psalm,
-less, -ly. solemn).
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1°/Year 1 2°/Year 2 3°/Year 3 4°/Year 4 5°/Year 5 6°/ Year 6
WT3 WT3 WT3 WT3 WT3
Investigating Begin to use a Continue to Use Use
spelling dictionary. use a dictionaries to dictionaries to
dictionary. check the check the
spelling and spelling and
meaning of meaning of
words. words. Use a
thesaurus.
WT4 WT4 WT4 WT4 WT4 WT4 WT4
Understanding Begin to Recognise Spell more Use Use Continue to
punctuation in spell words that some words with apostrophes apostrophes use
writing with a words use a a contracted for a range for a wider apostrophes
transcriptions contracted contracted form and of range of for
form. form and learn the contractions contractions contractions
begin to possessive and to mark and to mark and singular
understand apostrophe singular and singular and and plural
the use of for singular plural plural possessive
the nouns. possessive possessive nouns.
apostrophe Begin to use nouns. nouns.
for the
possessions. apostrophe
for a range
of
contractions
and for
singular
possessive
nouns.
WT5 WT5 WT5 WT5 WT5 WT5 WT5
Demonstrating Write from Continue to Write legibly Continue to Write legibly Continue to
and presenting memory write from from write legibly from write legibly
simple memory memory from memory from
sentences simple simple memory more memory
dictated by sentences dictated simple complex complex
the teacher dictated by sentences dictated dictated dictated
that include the teacher that include sentences sentences sentences
GPCs and that include GPCs, that include that include that include
common GPCs and common GPCs, GPCs, GPCs,
exception common exception common common common
words exception words and exception exception exception
taught so words punctuation. words and words and words and
far. taught so punctuation. punctuation. punctuation.
far.
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Objective: Writing composition (WC)

Teach children to write sentences by saying out loud what they are going to write, i.e. by

composing a sentence orally before writing it, by sequencing sentences to form short narratives and

by re-reading what they have written to check that it makes sense. They can discuss what they have

written with the teacher or other children or read their writing aloud, clearly enough to be heard by

their peers and the teacher.

In early Primary, children may not have the spelling and handwriting skills they need to write

down everything that they can compose out loud. By demonstrating these skills, teachers can help

children understand the processes essential to writing: thinking aloud as they collect ideas, drafting

and re-reading to check their meaning is clear.

6°/ Year 6 ‘

1°/Year 1 2°/Year 2 3°/Year 3 4°/Year 4 5°/Year 5
WC1 WC1 WC1 WC1 WC1 WC1 WC1
Planning Write Plan their Talk about Discuss and Plan the writing Note and
for writing sentences by writing by initial ideas in develop initial by selecting the develop initial
saying out loud saying it out order to plan, ideas in order appropriate ideas, drawing
what they are loud and draft and to plan and form and using on reading and
going to write. writing key rehearse draft before other similar research where
words. sentences writing. writing as necessary,
orally before models for their précising longer
writing. own. Develop passages.
initial ideas,
drawing on
reading and
research where
necessary.
WC2 WC2 WC2 WC2 WC2 WC2 WC2
Developing Sequence Write Write to Write to suit Write to suit Continue to
writing sentences to narratives suit purpose and purpose and write to suit
form short about purpose, with a with a growing purpose and
narratives. personal and show growing awareness of with a growing
experiences, some awareness audience by awareness of
real or features of of the selecting audience by
fictional, and the genre audience, appropriate selecting
write sound being using some grammar and appropriate
rhyming taught. appropriate vocabulary, grammar and
sentences to features. understanding vocabulary,
create own how such understanding
persona choices can how such
poems. change and choices can
enhance change and
meaning. enhance
meaning.
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1°/Year1 | 2°/Year 2 3°/Year 3 4°/Year 4 5°/Year 5 6°/ Year 6
WC3 WC3a WC3a WC3a WC3a
Building Create Use a range of Use a wide range of Edit their writing
and chronological organisational devices to build by ensuring
org’c_lnising narratives with (sections or cohesion within and correct subject
writing simple paragraphs) and across paragraphs and verb
beginning, presentational using adverbials of agreement
middle, ending. devices, time, place and when using
including use of number or tense singular and
title and choices, as well as plural.
WC3b subheadings. organisational and
. presentational
(I:D:;rce::kt):rs, We3b devices to stru.cture WC3b
settings and/or text and to guide Distinguish
; . . the reader (for
plotin a simple Describe . between the
way, with some characters, example .headlngs, language of
interesting settings and plot bullet quts, speech and
details. with some underlining). writing and
interesting choose the
details such as WC3b appropriate
dialogue, option.
although balance Continue to describe
between characters, settings
dialogue and and plot with some
narrative may be interesting details,
uneven. such as dialogue,
and begin to
distinguish between
the language of
speech and writing.
WC4 WC4 WC4 WC4 WC4 WC4 WC4
Evaluating Write Evaluate Evaluate own Evaluate own Assess the Continue to
writing sentences their own and others’ and others’ effectiveness of own assess the
by re- work by writing, with writing, with and others’ writing, effectiveness of
reading proofreading. direction; direction; proposing changes own and others’
what they re-read and re-read and to vocabulary, writing,
have check own check own grammar and proposing
written to writing to make writing to make punctuation to changes to
check that changes. changes. enhance effects and vocabulary,
it makes clarify meaning grammar and
sense. when necessary. punctuation to
enhance effects
and clarify
meaning when
necessary.
WC5 WC5 WC5 WC5 WC5 WC5 WC5
Presenting Read aloud Read aloud Read aloud their | Continue to read Perform their own Perform their
writing their their written written work, aloud their compositions, using own
writing work with using written work, appropriate compositions,
clearly the right appropriate using intonation, volume using
enough to intonation. intonation, appropriate and movement so appropriate
be heard volume and intonation, that meaning is intonation,
by their movement so volume and clear. volume and
peers and that meaning is movement so movement so
the clear. that meaning is that meaning is
teacher. clear. clear.
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Objective: Writing — vocabulary, grammar, punctuation
(VGP)

Opportunities for teachers to enhance children’s vocabulary arise naturally from the children's
reading and writing. As their vocabulary increases, show children how to understand the relationships
between words, how to understand nuances in meaning and how to develop their understanding of,
and ability to use, figurative language. Teach them how to work out and clarify the meanings of
unknown words and words with more than one meaning.

Building knowledge of grammar is best achieved through a focus on grammar within the teaching
of reading, writing and speaking. Once children are familiar with a grammatical concept (e.g. an
adjective), they can be encouraged to apply and explore this concept in the grammar of their own

speech and writing and to note where it is used by others.

1°/Year 1 2°/Year 2 3°/Year 3 4°/Year 4 5°/Year 5 6°/ Year 6
VGP1 VGP1la VGP1la VGP1la VGP1la VGP1la VGP1la
Sentence Leave spaces Expand noun Write a range Write a range Recognise and Use a range of
structure between phrases to of sentence of sentence use a range of sentence types
and types words. describe and types that are types that are sentence types (e.g. perfect
specify. usually grammatically (e.g. perfect tenses, modal
grammatically accurate, tenses, modal verbs and
VGP1b accurate, e.g. including verbs and relative
Start using VGP1b commands, sentences relative clauses).
capital letters Use sentences questions and v:th more clauses).
at the with different statements. tI an one
beginning of a forms: Clause.
sentence. statement,
question,
exclamation,
command.
VGP2 VGP2a VGP2a VGP2a VGP2a VGP2a VGP2a
Se_ntgnce Begin to use Use Express time, Use a variety Indicate Use modal
building coordinating subordinating place and of sentence degrees of verbs or
usmgb | conjunctions. and cause using openers by possibility using adverbs to
vocabulary coordinating coordinating changing the adverbs (e.g. indicate
conjunctions. and pronoun or perhaps, surely) degrees of
VGP2b subordinating with a frontal or modal verbs possibility using
Understand the VGPZb cor.m.mctlons a.dverblal and (e.g. m/gh.t, rela.tlvg clau§es
difference to join clauses. time should, will, beginning with
. connectives to must). Use who, which,
between a and Begin to use a o -
an or an join relative clauses where, when,
' . VGP2b sentences. with who, whose, that or
appropriately. . . L
which, where, with an implied
Use aoran ) .
correctly when, whose, (i.e. omitted)
. VGP2b that or an relative
and begin to itted relati
recognise Identify the omitted refative pronoun.
other correct pronoun.
determiners, determiner,
e.g. these, e.g.a, an,
those. these, those.
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1°/Year 1 2°/Year 2 3°/Year 3 4°/Year 4 5°/Year 5 6°/ Year 6
VGP3 VGP3 VGP3 VGP3 VGP3 VGP3 VGP3
Punctuating Begin to Use both Demarcate Use sentence Use sentence Use all
sentences punctuate familiar and sentences demarcation demarcation punctuation
sentences. new with with accuracy, accurately, taught with
punctuation. increasing including capital mainly to clarify confidence,
confidence, letters, full and to avoid including
including stops, question ambiguity in using commas
capital letters, marks and writing (e.g. to clarify
full stops, exclamation commas, meaning or
question marks; commas hyphens, avoid
marks and to separate brackets, ambiguity in
exclamation items in lists dashes, writing.
marks; and inverted parentheses,
commas to commas for semicolons,
separate direct speech. colons or bullet
items in lists. points).
VGP4 VGP4 VGP4 VGP4 VGP4 VGP4 VGP4
Knowledge Start to Use and know Use and know Consolidate Consolidate Use and
of tical become grammar grammar knowledge of knowledge of understand
?gﬁm?oa}ol;? familiar with terminology — terminology — word classes: word classes: the
simple letter, capital letter, capital noun, verb, noun, verb, grammatical
grammar letter, word, letter, word, adjective, adjective, terminology.
terminology — singular/plural, sentence, adverb. adverb.
letter, capital sentence, singular/
letter, word, punctuation, plural,
singular/plura full stop, punctuation,
|, sentence, question mark, full stop,
punctuation, exclamation question
full stop, mark. mark,
question exclamation
mark, mark —and
exclamation knowledge of
mark. word classes:
noun, verb,
adjective,
adverb.
VGP5 VGP5 VGP5 VGP5 VGP5 VGP5 VGP5
Using Start Begin to use Continue to Use the past Use the past, Use passive
correct. recognising present tense use present tense present and verbs to
tenses in .
gramar present tense accurately and tense, (understanding future tenses affect the
and using start to recognising the difference correctly and presentation
present tense recognise past how the third between begin to use of
with some tense. person regular and present perfect. information
accuracy. singular is irregular verbs). Convert nouns in a sentence.
Start to formed. Begin Consolidate use or adjectives
recognise the to use some of the present into verbs using
past tense. common tense first/third suffixes
verbs in the person (e.g. -ate, -ise, -i
past tense. consistently. fy). Verb

prefixes (e.g.
dis-, de-, mis-,
over- and re-).
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Annex 2. Phonics in the bilingual
school setting

In the whole-language approach to English language and literacy, children are immersed in a rich variety
of language and literature, and high-quality, regular and systematic phonics sessions must be part of
children’s learning for them to become confident and competent readers and writers.

Phonics sessions should include:

e areview of grapheme—phoneme correspondences (GPCs) taught in earlier sessions

e new GPCs

e opportunities for children to practise reading words containing those GPCs

e explicit teaching of how to read common exception words

e opportunities to practise reading ‘decodable’ phrases and sentences that match the GPCs
and exception words children already know

e opportunities to practise segmenting spoken words into their individual sounds

e opportunities to practise choosing which letter or letters represent each sound

e guidance on correct pencil grip and the correct start and exit points for each letter

e dictations that allow children to practise writing words in sentences that include only the
GPCs and exception words they have learned

e opportunities to practise reading with ‘decodable’ books or texts that cater to each
learner’s stage of learning.

No matter what synthetic phonics programme is being used, ensure that direct teaching of phonics
takes place regularly and systematically, building on what children already know. It is more effective to
do short, sharp bursts of phonics instruction on a daily basis (e.g. 10-15 minutes as part of the morning
routine) than longer sessions less frequently. Make phonics sessions interactive, allowing all children to
participate fully.

If decodable books and other decodable texts pitched at the children’s level are made available, children
can feel a sense of achievement from the very beginning, as they are not dealing with words containing
GPCs they cannot decode.

Although a systematic programme is essential for teaching phonics, opportunities often arise to teach
more. Try to respond naturally to these teachable moments, e.g. linking phonics work to stories, other
language activities or other subject areas.
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Year 1 (suggested focus)

To ensure continuity and effective learning, carry out a baseline assessment or coordinate with teachers
in the Early Years cycle to find out what has already been covered and can be expected of the children.

At this stage, children should be learning to:

apply phonic knowledge and skills as the route to decode and spell words

Respond with the correct sound to graphemes for all phonemes taught so far, digraphs and
trigraphs

read and spell accurately by blending and segmenting sounds in unfamiliar words containing
GPCs that have been taught

read and spell common exception words, noting unusual correspondences between spelling
and sound and where these occur in the word.

Digraphs and trigraphs
chip ngring igh night
ar farm oW cow air fair
sh shop ai rain 0a boat
or for oi coin ure sure
th thin/then ee feet 0o boot/look
ur hurt ear dear er corner

Year 2 (suggested focus)

At this stage, children should be learning:

to apply phonic knowledge and skills as the route to decode and spell words

to respond with the correct sound to graphemes for all 40+ phonemes taught
alternative GPCs for previously taught phonemes (see table below)

split digraphs (see table below)

common alternative pronunciations for graphemes (see examples in table below)

to read and spell accurately by blending and segmenting sounds in unfamiliar words
containing GPCs that have been taught

to read and spell common exception words, noting unusual correspondences between
spelling and sound, and where these occur in the word

to name the letters of the alphabet and use letter names to distinguish between alternative
spellings of the same sound

to compose a sentence orally before writing it.
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Alternative GPCs

ay day ir girl ew new
oy boy ph photo ea eat
wh when ie tie aw saw
ou out ue blue oe toe

Split digraphs

a-e make i-e like o-e home
e-e these o0-e home u-e rule

Common alternative pronunciations for graphemes, e.g.:

i —fin, find o — hot, cold c — cat, cent
u — but, put ea — eat, bread

Year 3 and beyond (suggested focus)

At this stage, many children will be reading longer and less familiar texts independently and with
increasing fluency. Children transition from learning to read to reading to learn, and they read for
information as well as for pleasure. They are becoming fluent readers and increasingly accurate spellers.

At this stage, children should be learning to:

apply their growing knowledge of root words, prefixes and suffixes

read a wider range of exception words, noting the unusual correspondences between
spelling and sound, and where these occur in the word

identify syllables to help with the spelling of longer words

spell a wide range of homophones, e.g. so/sew, break/brake, etc.

use the first two or three letters of a word to check its spelling in a dictionary

write from memory simple sentences, dictated by the teacher, that include words and
punctuation taught so far.
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Annex 3. Sample core booklist

The following is a suggested list of texts that teachers could use to plan English and literacy across
all cycles of Primary. The texts allow teachers to explore a range of topics that can be linked to other
areas of the school curriculum. Teachers should aim to study between two or three books per term;
this will depend, of course, on the length and complexity of the chosen texts. Beyond the set texts
for study, children should continue to have access to decodable books in English for reading practice,

as well as a range of books for personal enjoyment.
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YEARS 1 and 2

Title Author

Aliens Love Underpants

Bear bout Town

Dogger

Claire Freedman

Stella Blackstone & Debbie

Harter

Shirley Hughes

Title Author

The Dark, Dark Tale

The Foggy, Foggy Forest

The Gruffalo

Ruth Brown

Nick Sharratt

Julia Donaldson

Farmer Duck

Martin Waddell

The Jolly Postman

Janet & Allan Ahlberg

Funnybones

Allan Ahlberg

The Lighthouse Keeper’s
Lunch

Ronda Armitage

Giraffes Can’t Dance

Giles Andreae

The Pig in the Pond

Martin Waddell

Hairy Maclary from
Donaldson’s Dairy

Lynley Dodd

The Ravenous Beast

Niamh Sharkey

Handa’s Surprise

Eileen Browne

The Shopping Basket

John Burningham

How to Catch a Star

Oliver Jeffers

The Smartest Giant in
Town

Julia Donaldson

How to Hide a Lion

| Will Not Ever Never Eat a

Tomato

Katie and the Spanish Princess

Katie Morag and the Two
Grandmothers

Lost And Found

Mr Gumpy’s Outing

My Cat Likes to Hide in Boxes

Owl Babies

Peace at Last

Room on the Broom

Helen Stephens

Lauren Child

James Mayhew

Mairi Hedderwick

Oliver Jeffers
John Burningham
Eve Sutton & Lynley Dodd

Martin Waddell & Patrick
Benson

Jill Murphy

Julia Donaldson

The Snail and the Whale

The Tiger Who Came to
Tea

The Tiny Seed

Walking through the
Jungle

Washing Line

Whatever Next!

Where the Wild Things Are

Where’s My Teddy?

The Dark, Dark Tale

The Foggy, Foggy Forest

Julia Donaldson

Judith Kerr

Eric Carle

Julie Lacome

Jez Alborough
Jill Murphy
Maurice Sendak

Jez Alborough

Ruth Brown

Nick Sharratt

Shark in the Park

Nick Sharratt

The Gruffalo

Julia Donaldson

Six Dinner Sid

Inga Moore

The Jolly Postman

Janet & Allan Ahlberg

The Bad-Tempered Ladybird

Eric Carle

The Lighthouse Keeper’s
Lunch

Ronda Armitage

We're Going to Find the
Monster

Malorie Blackman
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YEARS3 +4

Title Author

Africa, Amazing Africa

Amazing Grace
Anna Hibiscos

Beware of the Storybook
Wolves

Atinuke

Mary Hoffman

Atinuke

Lauren Child

Title Author

The Day the Crayons Came

Drew Daywalt & Oliver Jeffers
Home

The Day the Crayons Quit Drew Daywalt & Oliver Jeffers

The Emperor of Absurdia  Chris Riddell

The Great Paper Caper Oliver Jeffers

Camille and the Sunflowers

Laurence Anholt

The Gruffalo’s Child Julia Donaldson

Dear Greenpeace

Simon James

The Huge Bag of Worries  Virginia Ironside

Dougal’s Deep-Sea Diary

Simon Bartram

The Katie Morag Treasury Mairi Hedderwick

Father Christmas

Raymond Briggs

The Last Wolf Mini Grey

Gorilla

Anthony Browne

The Lion and the Unicorn  Shirley Hughes

Grandad’s Island

Benji Davies

The Magic Faraway Tree  Enid Blyton

Horrid Henry (Early Reader
Series)

Francesca Simon

The Magical Garden of

Claude Monet Laurence Anholt

John Patrick Norman
McHennessy, the Boy Who
Was Always Late

John Burningham

The Owl Who Was Afraid

of the Dark Jill Tomlinson

Jo-Jo the Melon Donkey

Katie and the Starry Night
Look What I've Got!
Malala’s Magic Pencil
Man on the Moon
Meerkat Mail

Mr Majeika

My Name Is Not Refugee
On the Way Home

Spells
Stick Man

Michael Morpurgo

James Mayhew
Anthony Browne
Malala Yousafzai
Simon Bartram

Emily Gravett

Humphrey Carpenter

Kate Milner
Jill Murphy

Emily Gravett

Julia Donaldson

The Penguin Who Wanted

i ill Tomli
to Find Out Jill Tomlinson

The Princess and the Pea  Polly Borland & Lauren Child

The Selfish Giant Oscar Wilde

The Tunnel Anthony Browne

The Twits Roald Dahl

Weirdo Zadie Smith & Nick Laird
Zagazoo Quentin Blake

Title Author

The Day the Crayons

Came Home Drew Daywalt & Oliver Jeffers

The Day the Crayons Quit Drew Daywalt & Oliver Jeffers

The Emperor of Absurdia  Chris Riddell

Superheroes Are
Everywhere

Kamala Harris

The Great Paper Caper Oliver Jeffers

We Sang Across the Sea:
The Empire Windrush
and me

Benjamin Zephaniah and
Onyinye Iwu
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YEARS 5 +6

Title Author

Beowulf
Charlotte’s Web

Fantastic Mr Fox

George’s Marvellous
Medicine

Grimwood

Michael Morpurgo
EB White

Roald Dahl

Roald Dahl

Nadia Shireen

The Lost Diary of Sami Star

The Man Who Walked
Between the Towers

The Minpins

The Mysteries of Harris
Burdick

The Sheep-Pig

Karen McCombie
Mordicai Gerstein
Roald Dahl

Chris Van Allsburg

Dick King-Smith

Title Author

Hansel and Gretel

Anthony Browne

The True Story of the Three
Little Pigs

Jon Scieszka

| Bet | Can Make You Laugh
(poetry)

Joshua Seigal

The Viewer

Gary Crew & Shaun Tan

Into the Forest

Anthony Browne

The Wolves in the Walls

Neil Gaiman & Dave
McKean

James and the Giant Peach

Roald Dahl

The Worst Witch series

Jill Murphy

Little Leaders series

Malala: My Story of
Standing Up for Girls’ Rights

Mayhem Mission
One Dog and His Boy

Radiant Child

Robot Girl
Swimming with Sharks

Tales From Africa

Vashti Harrison

Malala Yousafzai

Burhana Islam
Eva lbbotson

Javaka Steptoe

Malorie Blackman
Heather Lang

KP Kojo

There’s a Boy in the Girls’
Bathroom

Picture Books

Caged — wordless picture
book

Flood — wordless picture book

The Arrival — wordless picture

book

Unspoken — wordless picture
book

The Lost Diary of Sami Star

The Man Who Walked
Between the Towers

Louis Sachar

Duncan Annand
Alvaro F Villa

Shaun Tan

Henry Cole
Karen McCombie

Mordicai Gerstein

Tales From the Caribbean

Trish Cooke

The Minpins

Roald Dahl

The Boy Whose Wishes
Came True

Helen Rutter

The Mysteries of Harris
Burdick

Chris Van Allsburg

The Dancing Bear

Michael Morpurgo

The Sheep-Pig

Dick King-Smith

The Hundred-Mile-An-Hour
Dog

Jeremy Strong

The True Story of the Three
Little Pigs

Jon Scieszka

The Island

Armin Greder

The Viewer

Gary Crew & Shaun Tan

The Lion, the Witch and the
Wardrobe

CS Lewis

The Wolves in the Walls

Neil Gaiman & Dave
McKean
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